A CORRELATIVE STUDY BETWEEN STUDENTS’ PERCEPTION AND SELF-EFFICACY ON ENGLISH TASK TOWARD  ENGLISH ACHIEVEMENT AT THE ELEVENTH GRADE OF MA AL-ISLAM JAMSAREN SURAKARTA IN ACADEMIC YEAR 2017/2018 by Prameshella, Oktavia Putri & Arini, Yusti
i 
 
A CORRELATIVE STUDY BETWEEN STUDENTS’ PERCEPTION AND 
SELF-EFFICACY ON ENGLISH TASK TOWARD  ENGLISH 
ACHIEVEMENT AT THE ELEVENTH GRADE OF MA AL-ISLAM 
JAMSAREN SURAKARTA IN ACADEMIC YEAR 2017/2018 
 
THESIS 
Submitted as A Partial Requirements 
for Undergraduate Degree in English Education Department  
 
 
 
 
 
 
 
 
 
 
 
 
By: 
Oktavia Putri Prameshella 
SRN. 14-32-21-067 
 
 
 
 
ENGLISH EDUCATION DEPARTMENT 
ISLAMIC EDUCATION AND TEACHER TRAINING FACULTY  
THE STATE ISLAMIC INSTITUTE OF SURAKARTA 
2018 
ii 
 
 
iii 
 
 
iv 
 
 
v 
 
DEDICATION 
 
This thesis is proudly dedicated to: 
1. My beloved parents, Mr. Darno and Mrs. Dwi Murniati who always give me 
support and prayers in my life. 
2. My younger sister Devitananda Putri Ambarawati 
3. My big family (brother, sister, uncle, aunty, grandmother and grandfather) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
vi 
 
MOTTO 
 
Allah will never change people‟s condition before they change what is in 
themselves 
(Ar-Ra‟du: 11) 
The Du‟a made in Tahajjud is like an Arrow that does not miss its Target 
(Imam Shafi‟) 
Indeed, behind the difficulties there is ease 
(Al – Insyirah: 5-6) 
The power of “Do‟a Ibu” is the most powerful support 
(The Researcher) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
vii 
 
 
viii 
 
 
ix 
 
 
 
x 
 
TABLE OF CONTENTS 
 
TITLE ....................................................................................................................... i 
ADVISOR‟S SHEET .............................................................................................. ii 
RATIFICATION .................................................................................................... iii 
ADMISSION ......................................................................................................... vi 
DEDICATION ......................................................................................................... v 
MOTTO ................................................................................................................. vi 
PRONOUNCEMENT ........................................................................................... vii 
ACKNOWLEDGEMENT ....................................................................................... x 
TABLE OF CONTENTS ....................................................................................... ix 
ABSTRACT .......................................................................................................... xii 
LIST OF FIGURES ............................................................................................. xiii 
LIST OF TABLES ............................................................................................... xiv 
LIST OF APPENDICES ........................................................................................ xv 
CHAPTER I INTRODUCTION ........................................................................... 1 
A. Background of the Study................................................................................... 1 
B. Problem Identifications ..................................................................................... 8 
C. Limitations of the Study .................................................................................... 8 
D. Problem Statement ............................................................................................ 9 
E. The Objectives of the Study .............................................................................. 9 
F. The Benefits of the Study................................................................................ 10 
G. Definition of Key Term................................................................................... 11 
CHAPTER II REVIEW ON RELATED LITERATURE ................................ 12 
A. Theoretical Description ................................................................................... 12 
1. Review on English Achievement ............................................................. 12 
a. English Language Learning  ............................................................. 12 
b. Definition of Learning ...................................................................... 14 
c. The Definition of Achievement ........................................................ 16 
d. The Kind of English Achievement ................................................... 17 
e. Measurement of English Achievement ............................................. 19 
f. The Indicator of English Achievement ............................................. 20 
xi 
 
2. Students‟ Perception ................................................................................ 25 
a. The Definition of Perception ............................................................ 25 
b. The Factors Affecting of Perception ................................................. 28 
c. The Process of Perception ................................................................. 31 
d. The Components of Perception ......................................................... 34 
3. Self-Efficacy on English Task ................................................................. 35 
a. The Definition of Self-Efficacy ........................................................ 35 
b. Factors of Self-Efficacy .................................................................... 38 
c. Measuring of Self-Efficacy ............................................................... 42 
d. The Definition of English Task ........................................................ 43 
B. Previous Related Study ................................................................................... 46 
C. Rationale ......................................................................................................... 48 
D. Hypothesis ....................................................................................................... 49 
CHAPTER III RESEARCH METHODOLOGY ............................................. 50 
A. Research Method............................................................................................. 50 
B. Research Setting .............................................................................................. 51 
1. The Place of the Research .......................................................................... 51 
2. Time of the Research .................................................................................. 52 
C. Population, Sample and Sampling of the Research ........................................ 53 
1. Population ................................................................................................... 53 
2. Sample ........................................................................................................ 53 
3. Sampling ..................................................................................................... 54 
D. Technique of Collecting the Data ................................................................... 54 
1. The Research Instruments .......................................................................... 55 
a. Questionnaire ......................................................................................... 55 
b. Documentation....................................................................................... 57 
2. Try Out of the Instruments ......................................................................... 58 
a. The Validity of the Instrument .............................................................. 59 
b. The Reliability of the Instrument ........................................................... 61 
E. The Technique of Analyzing the Data ............................................................ 63 
1. Description of the Data .............................................................................. 64 
2. Pre-requisite Test ........................................................................................ 67 
xii 
 
a. Normality Test ....................................................................................... 67 
b. Linearity Test ......................................................................................... 69 
3. Hypotheses Test ......................................................................................... 72 
CHAPTER IV RESEARCH FINDING AND DISCUSSION .......................... 76 
A. Research Finding............................................................................................. 76 
1. Description of the Data ............................................................................ 76 
a. The Data of Students‟ Perception ..................................................... 77 
b. The Data of Self-Efficacy ................................................................. 80 
c. The Data of Students‟ English Achievement .................................... 83 
2. Data Analysis ........................................................................................... 85 
a. Pre-Requirement Testing .................................................................. 85 
b. Normality Testing ............................................................................. 86 
c. Linearity Testing ............................................................................... 87 
3. Hypothesis Testing................................................................................... 89 
B. Discussion of the Research Findings .............................................................. 95 
CHAPTER V CONCLUSION, IMPLICATION, AND SUGGESTION ........ 99 
A. Conclusion ...................................................................................................... 99 
B. Implication .................................................................................................... 100 
C. Suggestion ..................................................................................................... 102 
BIBLIOGRAPHY ......................................................................................... 103 
APPENDIX ................................................................................................... 107 
 
 
 
 
 
 
 
 
 
 
 
xiii 
 
ABSTRAK 
 
Oktavia Putri Prameshella. 2018. “Korelasi antara Persepsi Siswa dan Efikasi Diri 
pada Tugas Bahasa Inggris terhadap Prestasi Bahasa Inggris di kelas sebelas MA 
Al-Islam Jamsaren Surakarta Tahun Akademik 2017/2018”. Skripsi. Pendidikan 
Bahasa Inggris, Fakultas Ilmu Tarbiyah dan Keguruan. 
Dosen Pembimbing: Dr. Yusti Arini, M.Pd 
Kata Kunci : Persepsi Siswa, Efikasi Diri pada Tugas Bahasa Inggris, dan Prestasi 
Bahasa Inggris 
 
Skripsi ini bertujuan untuk menemukan korelasi antara (1) Persepsi Siswa 
pada Tugas Bahasa Inggris dan Prestasi Bahasa Inggris Siswa; (2) Efikasi Diri 
pada Tugas Bahasa Inggris dan Prestasi Bahasa Inggris Siswa; (3) Persepsi dan 
Efikasi Diri Siswa pada Tugas Bahasa Inggris terhadap Prestasi Bahasa Inggris di 
kelas XI MA Al-Islam Jamsaren Surakarta pada tahun akademik 2017/2018. 
Penelitian ini merupakan studi korelasi. Ada tiga variabel dalam penelitian 
ini, persepsi siswa sebagai variabel independen (X1), Efikasi Diri pada tugas 
bahasa Inggris sebagai variabel independen (X2), dan prestasi bahasa Inggris 
sebagai variabel dependen (Y). Populasi penelitian ini adalah semua siswa kelas 
XI MA Al-Islam Jamsaren Surakarta, terdiri dari 74 siswa dari tiga kelas pada 
kelas sebelas pada tahun akademik 2017/2018. Dengan menggunakan teknik total 
populasi sampling untuk mendapatkan data, sampel yang diambil dari penelitian 
ini adalah 74 siswa dan 48 siswa sebagai subjek Try-out dari sekolah lain, yang 
memiliki level yang sama atau setara. Untuk mengumpulkan data, peneliti 
menggunakan kuesioner untuk mendapatkan data persepsi siswa dan Efikasi Diri 
pada tugas bahasa Inggris dan peneliti menggunakan dokumen untuk 
mendapatkan data prestasi bahasa Inggris siswa. Dokumen ini dari hasil raport 
semester 2 bahasa Inggris dalam laporan siswa. Teknik yang digunakan untuk 
menganalisis data adalah rumus Pearson Product Moment melalui SPSS 20.0 for 
windows. 
Hasil penelitian hipotesis pertama, menunjukkan bahwa koefisien korelasi 
antara persepsi siswa (X1) dan prestasi Bahasa Inggris (Y) (rx1y 0,521> rtabel 
0,228). Pengujian hipotesis kedua, menunjukkan bahwa koefisien korelasi antara 
efikasi diri pada tugas Bahasa Inggris (X2) dan prestasi Bahasa Inggris (Y) (rx2y 
0,229> rtabel 0,228). Selanjutnya, hipotesis ketiga menunjukkan bahwa koefisien 
korelasi (rx1x2y) antara persepsi siswa (X1), Efikasi Diri pada tugas bahasa Inggris 
(X2) dan prestasi bahasa Inggris (Y) (rx1x2y 0,527 > rtable 0,228). Peneliti 
menyimpulkan bahwa ada korelasi positif antara persepsi siswa (X1), Efikasi Diri 
pada tugas bahasa Inggris (X2) dan prestasi bahasa Inggris (Y) di antara kelas XI 
Al-Islam Jamsaren Surakarta pada tahun akademik 2017/2018. 
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ABSTRACT 
 
Oktavia Putri Prameshella. 2018. “A Correlative Study between Students’ 
Perception and Self-Efficacy on English Task toward English Achievement at the 
Eleventh Grade of MA Al-Islam Jamsaren Surakarta in Academic Year 
2017/2018”. Thesis. English Education Departement, Islamic Education and 
Teacher Training Faculty. 
 
Advisor : Dr. Yusti Arini, M.Pd 
Keywords : Students‟ Perception, Self-Efficacy on English Task, and English 
Achievement  
 
This thesis is aimed in finding the correlation between (1) Students‟ 
Perception on English Task and Students‟ English Achievement; (2) Self-efficacy 
on English Task and Students‟ English Achievement; (3) Students‟ Perception and 
Self-Efficacy on English Task toward English Achievement at the eleventh grade 
of MA Al-Islam Jamsaren Surakarta in the academic year 2017/2018. 
 
This study is a correlation study. There are three variables in this study, 
students‟ perception as the independent variable (X1), self-efficacy on English 
task as the independent variable (X2), and English achievement as the dependent 
variable (Y). The population of this study is all the eleventh grade students of MA 
Al-Islam Jamsaren Surakarta, consists of 74 students from three classes at the 
eleventh grade in the academic year of 2017/2018. By using total population 
sampling technique to get the data, samples taken from this research were 74 
students and 48 students as the subjects of Try-out from another school, who has 
the same level or equivalent. To collect the data, the researcher used questionnaire 
to get the data of students‟ perception and self-efficacy on English task and the 
researcher used document to get the data of students‟ English achievement. The 
document is from English final test score in students report. The technique used to 
analyze the data was Pearson Product Moment formula through SPSS 20.0 for 
windows. 
 
The result of the research are, first hypothesis, showed that the coefficient of 
correlation between students‟ perception (X1) and English achievement (Y) (rx1y 
0.521 > rtable 0.228). Second hypothesis testing, showed that the coefficient of 
correlation between self-efficacy on English task (X2) and English achievement 
(Y) (rx2y 0.229 > rtable 0.228). Furthermore, the third hypothesis showed that the 
coefficient of correlation (rx1x2y) between students‟ perception (X1), self-efficacy 
on English task (X2) and English achievement (Y) (rx1x2y 0.527> rtable 0.228). The 
researcher concluded that there is positive correlation between students‟ 
perception (X1), self-efficacy on English task (X2) and English achievement (Y) 
among the eleventh grade of MA Al-Islam Jamsaren Surakarta in the academic 
year 2017/2018. 
 
 
 
 
xv 
 
LIST OF FIGURE 
 
Figure 3.1 The correlation between Three Variables ............................................ 51 
Figure 4.1 The Histogram of Students‟ Perception Score .................................... 80 
Figure 4.2 The Histogram of Self-Efficacy Score ................................................ 83 
Figure 4.3 The Histogram of English Achievement ............................................. 85 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
xvi 
 
LIST OF TABLE 
 
Table 3.1 Research Timeline................................................................................. 52 
Table 3.2 The Total of Students of XI Class ......................................................... 53 
Table 3.3 Instrument of the Research ................................................................... 55 
Table 3.4 Category Score of Likert Scale ............................................................. 57 
Table 3.5 The Total of Students and report of XI Class ....................................... 58 
Table 3.6 Reliability of Students‟ Perception ....................................................... 63 
Table 3.7 Reliability of Self-Efficacy ................................................................... 63 
Table 4.1 Computation of Mean, Median, Mode, etc ........................................... 77 
Table 4.2 The Frequency of the Distribution of Students‟ Perception ................. 78 
Table 4.3 The Frequency of the Distribution of Self-Efficacy ............................. 81 
Table 4.4 The Frequency of the Distribution of Students‟ English Achievement 84 
Table 4.5 Test of Normality .................................................................................. 86 
Table 4.6 Linearity of Students‟ Perception and English Achievement ............... 88 
Table 4.7 Linearity of Self-Efficacy and English Achievement ........................... 89 
Table 4.8 Correlation between Students‟ Perception and English Achievement .. 90 
Table 4.9 Correlation between Self-Efficacy and English Achievement ............. 92 
Table 4.10 Model Summary of Students‟ Perception, Self-Efficacy and English    
                   Achievement ...................................................................................... 93 
Table 4.11 Correlation between Students‟ Perception, Self-Efficacy and English 
                  Achievement ....................................................................................... 94 
 
 
 
 
 
 
 
 
 
 
xvii 
 
LIST OF APPENDICES 
 
Appendix 1 List of students joining the tryout..................................................... 108              
Appendix 2 List of students joining the test......................................................... 110                         
Appendix 3 The Blue Print of Students‟ Perception on English Task (Try out) . 112 
Appendix 4 The Questionnaire of Students‟ Perception on English Task (Try Out)
 .............................................................................................................................. 113 
Appendix 5 Result of Students‟ Perception on English Task .............................. 118 
Appendix 6 The Validity of Students‟ Perception on English Task .................... 119 
Appendix 7 Reliability of Students‟ Perception on English Task ....................... 120 
Appendix 8 The Blue Print of Self-Efficacy on English Task (Try Out) ............ 122 
Appendix 9 The Questionnaire of Self-Efficacy on English Task (Try Out)  ..... 123 
Appendix 10 Result of Self-Efficacy on English Task ........................................ 128 
Appendix 11 The Validity of Self-Efficacy on English Task .............................. 129 
Appendix 12 Reliability of Self-Efficacy on English Task ................................. 130 
Appendix 13 The Blue Print of Students‟ Perception on English Task (Test)  ... 132 
Appendix 14 The Questionnaire of Students‟ Perception on English Task (Test) 
 .............................................................................................................................. 133 
Appendix 15 Result of Students‟ Perception on English Task ............................ 137 
Appendix 16 The Blue Print of Self-Efficacy on English Task (Test)  ............... 138 
Appendix 17 The Questionnaire of Students‟ Self-Efficacy on English Task (Test)
 .............................................................................................................................. 139 
Appendix 18 Result of Self-Efficacy on English Task ........................................ 142 
Appendix 19 The Score of English Achievement in the Second Semester ......... 143 
Appendix 20 Normality of Students‟ Perception, Self-Efficacy and English 
Achievement ................................................................................... 146 
Appendix 21 Linearity Test of Students‟ Perception, Self-Efficacy and English 
Achievement ................................................................................... 147 
Appendix 22 Hypothesis testing .......................................................................... 148 
Appendix 23 The Pictures of Students ................................................................. 149 
 
 
1 
 
CHAPTER I 
INTRODUCTION 
 
A. Background of the Study  
In senior high school, teaching-learning English is aimed at 
researching functional level. It means that the students are demanded to be 
able to use English to fulfill their daily need such as for reading the 
newspaper, getting a lot of information from media (i.e. TV or Internet) and 
communicating both spoken and written for solving their life problem. In the 
other word, the purpose of teaching English in senior high school is to reach 
communication target. It refers to discourse competence including 
comprehension and production competence both of written and spoken text 
realized into for language skill then it will be used to response and produce the 
discourse in the society.  
The students‟ achievement competence in English is reflected from 
their skill in reading, writing, listening and speaking. The result of teaching 
learning protect can be seen from student academic achievement is a result 
which has been achieve and by an individual after he or she accomplished 
some assignments (Azwar, 1996:11). Many factors that affect student English 
achievement, one of the factors is from students‟ perception.  Feldman (2011) 
stated perception is the process by which organisms interpret and organize 
sensation to produce a meaningful experience of the world. Sensation usually 
refers to immediate, relativity unprocessed result of stimulation of sensory 
receptors in the eyes, ears, nose, tongue, or skin. On the other hand, perception 
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is the sorting out, interpretation, analysis, and integration of stimuli carried out 
by the sense organs and brain. Every people have a different perception on the 
same thing. It is because of the factors of the people knowing of the world and 
his feeling of that. 
To be more specific this study limited the students‟ perception to some 
students. Noble (2006) stated the concept of students‟ perception; First, 
Students‟ perceptions of themselves influence the amount of effort they are 
willing to put forth in school, their educational aspirations, and their academic 
achievement. Research has shown that positive perception having motivation 
and effort in doing tasks. 
From the observation, English is not too interesting for students. In 
facts some students are still poor in English, they are have many perception 
especially for English task. It is difficult for them to understand English. There 
are factors that may influence the students' competence in English. There are 
external and internal factors inside the individual himself. External factors 
may include teacher, materials of learning, teaching learning process, and etc. 
internal factor (from student) including physiology aspects such as; students' 
health, part of human body, internal parts of the body and speech organ. 
Psychology aspect such as: students' intelligence, attitude, aptitude, interest 
and motivation. These factors affect student perceptions, especially in English 
tasks. Any teaching and learning situation will be affected by some factors 
beyond the classroom. One of these factors is the students' perception toward 
the subject being taught. Especially about English task, how students can 
accomplish tasks if they do not like a task or the material.  
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Ellis (2005: 16) defines a task clearly as follow “A task is a work plan 
that requires learners to process language pragmatically in order to achieve an 
outcome that can be evaluated in terms of whether the correct or appropriate 
propositional content has been conveyed. To this end, it requires them to give 
primary attention to meaning and to make use of their own linguistic resource, 
although the design of the task may predispose them to choose particular 
forms. A task is intended to result in language use that bears a resemblance, 
direct or indirect, to the way language is used in the real world. Like other 
language activities, a task can engage productive or receptive, and oral or 
written skills, and also various cognitive processes.” 
The task is a part of classroom interaction in assessing students‟ ability 
in understanding material instead of test.  It is a plan in the learning process, 
both in the beginning and the end of the subject that has main role to know the 
students‟ ability in learning process. Nunan (2001:10) defines “Task is a piece 
of classroom work which involves learners in comprehending, manipulating, 
producing, or interacting in the target language while their attention is 
principally focused on meaning rather than for”. It is known that learners 
require to interacting each other in doing the task in that to get the outcome of 
task. Therefore, the outcome could be achieved by learners through some 
processes.  
The use of tasks in language teaching gives advantages. The 
advantages of using tasks are the students can encourage themselves to reflect 
on language and learning, to stimulate genuine communication between them, 
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to reflect attitude on the part of them, and to increase attention to be 
independent learners (Nunan, 2001:82). 
The process of task is closely linked to the teacher‟s performance in 
delivering task and guiding students in doing tasks. In delivering tasks, teacher 
must know the right way of delivering task in the class starting from 
introducing task stage till demonstration (presenting) task stage. While in 
guiding learner doing the task, the teacher has main roles, they are as an 
advisor and observer.  Student needs teacher as an advisor and an observer to 
guide them in exploring and understanding the task. As the advisor, a teacher 
must introduce the topic and help them to arrange the task based on their own 
ways. Whereas, as an observer teacher must observe what the student do and 
give them a feedback. Accordingly, it has an effect to increase students‟ 
motivation in the learning process, have a good outcome and tend to 
participate in the learning process.  It all depends on the teacher‟s way in 
delivering the task and the kinds of task itself.  
This factor comes from the inside of one self, such as interest, 
motivation, anxiety and self-concept. One of the psychological factors 
influences English achievement is self-efficacy. Bandura (1997) maintains that 
self-efficacy affects students‟ aspirations, their level of interest in academic 
work and accomplishments, and how well they prepare themselves for future 
careers.  
Students‟ self-efficacy will also determine a student in completing the 
task. Tenaw in Isvandiana (2014:3) that self-efficacy is a person‟s belief in his 
ability to complete the task. If someone is confident with their ability to 
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complete the task, so the task will be finished and if it is felt difficult task 
completion are avoided. The students that uncertain in their ability to do the 
task or have low self-efficacy will reduce their business or easily give up when 
faced with difficult situations and challenging the task. 
Bandura in Hergenhahn (2008:371) states that social cognitive theory 
considers that the perception of self-efficacy plays a role as a cognitive 
mechanism that allows individuals to control reactions to stress. The students 
who are confident to face the pressure that appears to be effective, the student 
will not feel anxious and agitated when completing tasks. Conversely, if the 
students do not feel confident to control the pressure that arises when doing on 
their tasks, students tend to always think of her incompetence and stress when 
recalling their duties.  
Self-efficacy influences over people‟s ability to learn, their motivation 
and their performance, as people will often attempt to learn and perform only 
those task for which they believe they will be successful (Lunenburg, 2011). 
Self-efficacy refers to people judgments about their capability to perform 
particular tasks. Task-related self-efficacy increases the effort and persistence 
towards challenging tasks; therefore, increasing the likelihood that they will be 
completed (Barling & Beattie 1983, as cited in Axtell & Parker, 2003:114 in 
Amie Scattebo). Self-efficacy takes place in every level of someone 
competence. They can predict what the problem they have and also have 
strategies to solve their problem. Therefore, it can be assumed that self-
efficacy has a contribution in their English achievement. 
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Based on the factors, researcher want to know what factors are actually 
influential in learning English. The focus of research on students' perceptions 
and self-efficacy in English tasks, because students who have a perception or a 
good view of a task tend to be more confident in their ability to complete the 
task and they will be more interested in depth.  
It is clear that the task has an important goal to be considered by the 
teacher during the learning process. The goal is able to create the expected 
results if it is done with the right steps. Based on the author's observation 
during field experience practice (PPL) at MA AL-Islam Jamsaren Surakarta, 
the English teacher used the steps of exploring English task in the class related 
to Willis‟ theory namely pre-task, task cycle and language focus. In pre task, 
the teacher explained the material in a simple way and delivered it through the 
game. While in task cycle, the teacher guides students to finish the task and 
provides them vocabulary and asks students to present the task in front of the 
class. Having passed those steps, the teacher came to the last step, it is 
language focus. Here the teacher role is providing corrective feedback to the 
students.  
This corrective feedback is gathered from the previous step in the task 
cycle while the students presenting their task in front of the class. The teacher 
also made and changed the task of the material to be easy and simple. As the 
result, the students felt happy and learn it with full of enjoyment in the class. 
All students are more enthusiastic to learn English in the class because of the 
task that is delivered during the learning process. Through this case, the 
researcher wants to know the students‟ perception towards the task delivered 
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by the teacher in the class. Having gathered their perception, it also gives an 
advantage for the teacher to know their weaknesses in delivering the task so 
that they could improve it to be better than before.  
So, it will influence to the students English achievement in school. 
From the description above, the researcher entitles to determine students' 
perceptions and self-efficacy on English task especially in English 
achievement. So, the researcher initiates to do the research under the title “A 
CORRELATIVE STUDY BETWEEN STUDENTS’ PERCEPTION AND 
SELF-EFFICACY ON ENGLISH TAKS TOWARD  ENGLISH 
ACHIEVEMENT AT THE ELEVENTH GRADE OF MA AL-ISLAM 
JAMSAREN SURAKARTA IN ACADEMIC YEAR 2017/2018”.  
B. Problem Identification 
From the background of the study above, the writer can identify some 
problem as follows:  
1. The students get difficulties to complete the English Tasks at classroom. 
2. Student's perception of English Tasks affect them in completing the Tasks. 
3. The absence of student interest in English Task is caused by several 
factors and it will affect student achievement. 
4. Self-Efficacy on English task correlates to their English achievement 
5. The correlation between students‟ perception and self-efficacy on English 
task toward English achievement.  
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C. Limitation of the Problem 
The researcher has a limited ability to study all of the problems which 
have been identified. The researcher specifies those problems into more 
restricted area in order to avoid miss understanding. The study emphasizes the 
research on three variables, namely students‟ perception and self-efficacy as 
independent variable and English achievement as dependent variable.  
In conducting this research, the researcher choose the eleventh grade 
students at MA Al-Islam Jamsaren Surakarta as the location of the research. 
The decision was based on several reasons. The first is the researcher has 
experiences teaching students of eleventh grade in MA Al-Islam Jamsaren 
Surakarta, so the researcher wants to know the students perception and self-
efficacy on English task toward English achievement. Second, the researcher 
choose eleventh grade as the sample of research because they have spent more 
a year in school. At psychology view, eleventh grade is great position in the 
stable mental. More over tenth grade who still looking for their confidence or 
twelfth grade who busy to preparing the National Examination. Therefore, this 
study focused on the correlation between students‟ perception and self-
efficacy on English task toward English achievement at Eleventh grade of 
Senior High School in MA Al-Islam Jamsaren Surakarta in academic year 
2017/2018. 
D. Problem Statement 
1. Is there any positive and significant correlation between students‟ 
perception on English task toward English achievement at 11
th
 grade of 
MA Al-Islam Jamsaren Surakarta in academic year 2017/2018? 
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2. Is there any positive and significant correlation between self-efficacy on 
English task toward English achievement at 11
th 
grade of MA Al-Islam 
Jamsaren Surakarta in academic year 2017/2018? 
3. Is there any positive and significant correlation between students‟ 
perception and self-efficacy on English task toward English achievement 
at 11
th
 grade of MA Al-Islam Jamsaren Surakarta in academic year 
2017/2018? 
E. The Objective of the Study 
1. To find out whether there is positive and significant correlation study of 
students‟ perception on English task toward English achievement at 11th 
grade of MA Al-Islam Jamsaren Surakarta in academic year 2017/2018. 
2. To find out whether there is positive and significant correlation study of 
self-efficacy on English task toward English achievement at 11
th 
grade of 
MA Al-Islam Jamsaren Surakarta in academic year 2017/2018. 
3. To find out whether there is positive and significant correlation between 
students‟ perception and self-efficacy on English task toward English 
achievement at 11
th
 grade of MA Al-Islam Jamsaren Surakarta in 
academic year 2017/2018. 
F. The Benefits of the Study 
1. Theoretical Benefit 
The researcher hopes that this research can give benefits to improve 
the insight and enrich the knowledge theory of correlation between 
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students‟ perception and self-efficacy on English task toward English 
achievement. 
2. Practical Benefit 
a. For the Students 
To help the students understanding their characteristic, so they can 
solve their problem about English Task and English Achievement by 
themselves.  
b. For the Teachers 
To help the teachers understand the characteristics of their 
students, so they can help the students improve their English 
Achievement and they can choose the best method to teach English 
Task for their students based on their characteristic. 
c. For the readers 
They will get more information and experience from this research. 
It would also become reference of similar study. 
G. Definition of Key Term 
To make reading easy to understand, the researcher classifies the term 
of the study as follows: 
1. Students‟ Perception 
Riegler (2009:74) says perception is indeed an incredible achievement, 
not to mention a brilliantly engineered one. 
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2. Self-Efficacy  
Bandura in Tobing (2013:3) said that Self-efficacy is a motivational 
construct developed in social cognitive theory. It refers to an individual‟s 
belief about their performance of a particular task. Self-efficacy as 
“people‟s judgments of their capabilities to organize and execute courses 
of action required to attain designated types of performances”. 
3. English Task 
Carroll in Branden (2006:4) said that “task is any activity in which a 
person engages, given an appropriate setting, in order to achieve a 
specifiable class of objectives”. 
4. English Achievement 
Brown (2004: 47) says that achievement test is related directly to 
classroom lessons, units, or even a total curriculum. 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
 
A. Theoretical Description 
1. Review on English Achievement 
a. English language learning 
         English is considered as the first foreign language in Indonesia. 
It becomes one of the subjects must learn both at junior high and 
senior high school. Sincere English is compulsory subject and part of 
the school curriculum, students have to study it. 
The rest of the world, English is a foreign language. That it is 
taught in schools. The teaching of modern languages in schools has 
an educational function, and the older learner who deliberately sets 
out to learn English has a clear instrumental intention: he wants to 
visit England, to be able to communicate with English speaking 
tourist or friends, to be able to read English in books and newspapers. 
When anyone learns a foreign language instrumentally, he needs it 
for operational purposes to be able to read books in the new 
language, to be able to communicate with other speakers of that 
language. The tourist, the salesman, the science students are clearly 
motivated to learn English instrumentally. When anyone learns a 
foreign language for integrative purposes, he is trying to identify 
much more closely with a speech community which uses that 
language variety; he wants to feel at home in it, he tries to understand 
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the attitudes and the world view of that community (Geoffrey 
Broughton, 2003: 5). 
Although English is taught at both junior and senior high school, 
result of the teaching program in our country has not been 
satisfactory. Students are learning English because English is 
compulsory subject that have to study it. So, they only learn English, 
but nor acquire it. Furthermore, they do not have any aims about their 
English learning. 
Krashen and Stephen (1999:10) draw a distinction between 
learning and acquiring a language.  Acquisition  is defined as a 
subconscious process that is identical to the process used in the first 
language acquisition in all important ways. While acquisition taking 
place, language learner  is not always aware of the result; they are not 
very concerned with grammatical rules and error correction. They are 
gaining a target language by living society where the language is 
used in their daily lives. When language learners talk about the rules 
of a target language, the correct errors, and people in the society do 
not speak the target language, that are learning the target language. 
In this case, learning is always affected through a “monitor” or 
an effort on the part of learners to control his language output and 
self-correct it whenever necessary. The monitor can become effective 
in a communication situation only if (a) there is enough time to 
operate, (b) the speaker is concerned with the correctness his speech 
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production, and (c) the speaker knows the correct rule ( Wolfgang, 
1990:28). 
Furthermore, Wolfgang  (1990:44)  writes what makes learning 
possible is the information received in parallel to the linguistic input 
the narrower sense: the learner must know who is speaking to whom, 
when and where, he must be a able to watch the accompanying “ 
body language” ( gesture, facial expression, etc), and he must note 
the reactions of listener. Eventually he should be able to establish a 
relationship between identifiable segments of the sound stream and 
particular pieces of the parallel information. 
b. Definition of Learning 
Fontana in Winaputra (1995:2) argues learning is process of 
relative change in a behavior individual as a result of experience. 
Slameto (2003:2) states that” learning is a process done by person to 
obtain new behavior change as ahold, as a result of his own 
experience in the interaction with the environment”. 
For the most part, learning is change in behavior and capacity 
acquired through experience (Tan Oeng Seng, 2003:198). More over 
Chris (2001:11) states learning involves the acquisition of particular 
skill which is useful in here and now, or knowledge which is relevant 
for the moment but many not have broader educational value. 
Kelvin Seifert (2009:20) defines Learning is generally defined 
relatively permanent changes in behavior, skills, knowledge, or 
attitudes. Learning is about how we perceive and understand the 
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world, about making meaning (Marton and Booth, 1997). But 
„learning‟ is not a single thing; it may involve mastering abstract 
principles, understanding proofs, remembering factual information, 
acquiring methods, techniques and approaches, recognition, 
reasoning, debating ideas, or developing behavior appropriate to 
specific situations; it is about change. 
Brown (2000:7) breaks down the components of the definition 
of learning, into some items. They are: 
1) Learning is acquisition and getting  
2) Learning is retention of information or skill  
3) Retention implies storage systems, memory, 
cognitive organization.  
4) Learning involves active, conscious focus on and 
acting upon events outside or inside the organism. 
5) Learning is relatively permanent, but object to 
forgetting. 
6) Learning involves some form of practice, perhaps 
reinforced  practice 
7) Learning is a change in behavior. 
Based on definition above, learning can be concluded as the 
acquisition of information or skill. Learning makes a change 
behavior that is result of experiences and cannot be accounted. This 
definition implies that learning refers to the changing of human being 
which the result of experience or planning, not result of natural 
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growth. 
c. The Definition of Achievement 
After finishing the teaching and learning process, it is expected 
to know how far the students master the given material and achieves 
the instructional objectives. It is also in English teaching and 
learning process. Test or evaluations are needed to measure how far 
the students master the material. In general, students will try to 
achieve success in learning English. Most of them consider that 
English is very important that is examined in final test and their 
success in the final test will determine their future education 
opportunities. 
Brown (2004: 47) says that achievement test is related directly 
to classroom lessons, units, or even a total curriculum. Furthermore, 
Cruickshank, (1999: 459) states that an achievements test is a test 
that measures what a student knows in a subject are 9 for example: 
mathematics, and English. While Winkel (2005: 532) said that 
achievement is a result that is achieved by students who have 
learning process in school and effort which can makes change of 
knowledge, attitude, and behavior. Result of the changes is shown in 
score. According to (Hornby, 2015: 8), achievement is something 
done successfully, with effort and skill. 
Webster (2004:10) Collegiate Dictionary asserts that here are 
three definition about achievement: 
1) Achievement is the act of achieving accomplishment  
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2) Achievement is the result gained by effort  
3) Achievement is a great or heroic deed  
          Poerwanto (2008:28) defines achievement of learning as the 
result achieved by a person in attempt to learn as states in the report 
cards.  
From the explanation above the researcher can be concluded that 
achievement is the effort and skills of students in the field of study as 
a result of special teaching or learning. The result that student 
reaches are in the learning process within a certain period and is 
reflected in symbols, numbers, letters, or sentences. Achievements 
relating to this research are the results of learning scores, student 
book reports in English lessons. The skills assessed in this study are 
all English tasks in all skills. Teachers take this score from the period 
time, it was in second semester, it was from daily tests, assignments 
that is given to the students, mid-semester scores, as well as final 
exams, all values will be calculated to get a final score in the student 
book report. 
d. The Kind of English Achievement 
Benyamin Bloom in Nana Sudjana (1995:22) says that the 
student‟s learning achievement can be divided into 3 categories. The 
first is the student‟s achievement in cognitive domain that is 
customarily called as academic achievement. The second is the 
student‟s achievement in affective domain. Then, the last is 
psychomotor domain. 
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Syakur adapted from Bloom, explains that cognitive domain is 
the intellectual process covering memorizing, understanding and 
comprehending, problem solving, retrieval and processing. Affective 
domain is behavioral pattern concerning feeling and attitude like: 
receiving, responding, valuing, organizing, and characterizing. 
While psychomotor domain is dealing with sensory controlling in 
doing movement to achieve some goals.  
In achievement evaluation, the aspect that will be measured is 
cognitive domain and the last two domains (affective and 
psychomotor) are not involved in the achievement test construction.  
For the sake of further test construction, the aspects of cognitive 
domain employed are: 
1) Knowledge – Memory 
In this aspect, a person will be required to know the concept, 
facts or terms regardless the meaning or use. They would 
memorize or remember the concept, facts or terms. Nana 
Sudjana (1995:23) says that based on the learning process, this 
type is as a foundation because it is needed or to be pre-requisite 
for the next types of learning result. 
2) Comprehension – Understanding 
It is an aspect in which a student is determined to comprehend 
and to understand the concept and the significance. 
3) Application – Use 
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It is the aspect in which the students are required to be able to 
use and apply what they have known to the new situation. 
4) Analysis – Identifying 
In this aspect, students are required to be able to discuss further 
and to analyze a new situation and concept based on the previous 
elements.  
5) Synthesis – Construction 
The ability to construct something new and to make conclusion 
based on the separate elements. 
6) Evaluation 
In this aspect, a person is required to evaluate a situation, 
statement, and concept based on certain criteria. 
Based on the explanation above the researcher can be concluded 
the kinds of English achievement are knowledge (memory), 
comprehension (understanding), application (use), analysis 
(identifying), synthesis (construction), and evaluation. 
e. Measurement of  English Achievement 
An achievement test related directly to classroom lesson, units, 
or even a total curriculum. Achievement test are limited to particular 
material addressed in a curriculum within a particular time frame and 
are offered after a course has focused on the objectives in question. 
Achievement test can also serve the diagnostic role of indicating 
what a student needs to continue to work on in the future. Brown 
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(2003:48), the specification for an achievement test should be 
determined by: 
1) The purpose of the lesson, unit or course beingassessed. 
2) The relative importance (or weight) assigned to each objective. 
3) The tasks employed in classroom lessons during the unit of time. 
4) Partially issues, such as the time for the test and turn around time. 
5) The extent to which the test structure lend in self to 
formativeback. 
Jade Madewell (2009:168), state there are several reasons why 
achievement test are made: 
1) To measure progress 
2) To diagnose difficulties 
3) To help match tasks, materials and methods to particular needs 
4) To evaluate teaching approaches 
5) To compare students 
6) To save and repair standards. 
From the explanation above the researcher can be concluded that 
English learning achievement means accomplishment from teaching 
learning process. Students learning achievement is gotten from test. 
English ability from students will be examined to know how their 
ability, especially in English task. 
f. The Indicator of English Achievement 
Learning a language is learning to use the language to 
communicate. It needs the language skills and the elements of 
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language. The researcher will describe two indicators of English 
achievement. They are language skills and language achievements. 
1) Language Skills 
a) Listening 
Listening is the process of understanding speech in a 
second or foreign language. Similar processes are refereed in 
psycholinguistics as speech recognition or speech perception. 
The study of listening comprehension process is second 
language learning. Focus on the role of the listener 
expectation, the situation and context, background and the 
topic. It therefore includes both top down processing and 
bottom up processing, with the traditional approaches to 
language teaching tended to under emphasize the importance 
of teaching listening comprehension, more recent approach 
emphasize the role of listening building up language 
competence and suggest that more attention should be paid 
teaching listening in the initial stages of second or foreign 
language learning (Richards & Schmidt, 2002). 
b) Speaking 
Speaking is the communication of ideas to listeners to 
add to their knowledge or influence their behavior. The 
public speakers task is to communicate fact and opinion in an 
interesting and orderly it to persuading them to action. In 
either ease the art of speaking is creative requiring  careful 
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appraised of available resources are the speaking situation, 
what the speaker has to say and alternative ways of saying it, 
and the speaker himself (Encyclopedia International, New 
York, 1994). Speaking skill is developed from the first 
contact with his language. From of all the four skill, speaking 
is the most important. 
c) Reading 
Reading perceives a written text in order to understand 
it contents. This can be done silently (silent reading). The 
understanding that result is called reading comprehension. 
Reading is also saying written text aloud (oral reading). This 
can be done or without an understanding of the contents. 
Reading education is the ability to read enables a person to 
satisfy both personal and function needs and to participate 
fully in contemporary society. It is a basic skill necessary for 
success in other of study and it can lead to a lifetime per suit 
of learning, critical thinking, and enjoyment (Richards & 
Schmidt, 2002).    
d) Writing 
Writing is the communication of ideas by means of 
convectional symbols that are trashed, incised, drawn or 
otherwise formed on the surface of some materials. The 
materials are stones; metal, bamboo, papyrus, parchment or 
paper. Only human communicates by means of writing. 
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Writing gives performances to human‟s knowledge and 
enables them to communicate over great distances. Hence, it 
is a necessary condition of civilization, as people know it. 
The complex society of higher civilization would be 
impossible without the art of writing (Encyclopedia 
Americana, Grolier, 1994). 
Based on the explanation above, it can be concluded the 
indicators of English achievement the first is language skills: 
listening, speaking, reading, and writing.  
2) Language Elements 
Learning English is not only learning the language skills, it 
also learns the language elements. There are many kinds of 
language elements. In this study the researcher will describe two 
language elements. They are grammar and vocabulary. 
a) Grammar 
There are many ways of describing the grammar of a 
language. One approach sees grammar as a set of rule which 
specify all the possible grammatical structures of the 
language. Another approach sees language first and for more 
as a system of communication and analyzes grammar to 
discover how it is organized to follow speakers and writers to 
make and exchange meanings. The focus grammatical or 
ungrammatical is usually on the appropriateness of a form for 
a particular communication in a particular context. The 
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primary concern is with the functions of structures and their 
constituents and with their meanings in context. 
In   teaching language, grammatical competence is a 
part of communicative competence. Teaching grammar has 
come to be seen as at best a minor part of the development of 
communicative competence. In order to communicate, it 
needs (1) represent what it is he want to talk about and to 
locate it in time, which means selecting appropriate process 
types, participants, circumstances, and tenses, (2) make the 
content interpersonally relevant and appropriate, which 
means selecting appropriate moods, modalities, and 
polarities, and (3) make the hole message relevant to what has 
been said previously and to the situational context, which 
means selecting appropriate thematic organization and 
appropriate reference (Richards, 1996)  
b) Vocabulary 
In foreign, language teaching, vocabulary has for a long 
time been neglected area. Pride of place has been given to 
structures or latterly functions. The teacher still needs to be 
aware of the methodologies available for introducing and 
consolidating new lexical items. Vocabularies have a special 
importance for the learner. 
Based on the explanation above, it can be concluded the 
indicators of English achievement for the second is language 
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elements: grammar and vocabulary.   
2. Students’ Perception 
a. The Definition of Perception 
Etymologically, the word perception originates from the Latin 
word, „percipere„, (to perceive). Perceiving ideas and concepts is 
viewed from two dimensions-first is the conscious recognition and 
interpretation of sensory stimuli that serve as a basis for 
understanding, learning, and knowing or for motivating a particular 
action or reaction. The second is the result or product of the act of 
perceiving. 
Walgito in Nugrahani (2004:14) perception was defined as a 
process where the process of sensing the stimulus received by 
individuals through the senses or also called sensory processes. 
Perception is the process of individually interpreting, organizing, 
give meaning in the stimulus that comes from an environment where 
the individual is located, which is the result of a process of learning 
and experience. 
Instinctive knowledge has been used to define or explain the 
term perception. These include awareness, understanding, sense, 
impression, idea, taste, notion, recognition, observation, 
consciousness, conception, apprehension, discrimination. Putting the 
semantic connotations together, Fazio and Williams explains 
perception as: “Those subjective experiences of objects or events that 
ordinarily result from stimulation of the receptor organs of the body. 
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This stimulation is transformed or encoded into neural activity (by 
specialized receptor mechanisms) and is relayed to more central 
regions of the nervous system where further neural processing 
occurs”. 
According to them it is the final neural processing in the brain 
that underlies or causes perceptual experience and therefore 
perception-like experiences can sometimes occur without external 
stimulation of the receptor organs. 
Smith in Woolfolk (2007:251) said that perception is the 
process of detecting a stimulus and assigning meaning. This meaning 
is constructed based on both physical representations from the world 
and our existing knowledge. According to an alternative view 
proposed by theorist J. J. Gibson in Riegler (2009:75) says 
perception is not a matter of construction or interpretation. What we 
perceive about our visual environment is picked up directly; hence 
the name is the direct view of perception. This view is closely 
aligned with the concept of bottom-up processing because it 
emphasizes the actual data being analyzed by visual mechanisms. 
The goal of perception is to take in information about the world and 
make sense of it (Smith and Kosslyn, 2009:53). 
The perception that occurs at the individual does not happen by 
itself, but through the process (Asrosi, 2008) said that process is the 
object of the event experienced by the individual will causing a 
stimulus which then concerns the sense device, this followed by 
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sensory nerves to the brain. This process is called by Physiological 
processes. Then there is the process in the brain, so that the 
individual is aware of what the tool receives its sense, the process 
that occurs in the brain is called the process of psychology, at this 
stage the individual gives meaning to what received through his 
senses. 
The perception has a very important role in behavior so that it 
has some influence in the dynamics of self-adjustment of students in 
learning, namely: 
1) As the formation of attitude towards the development of a 
directional adjustment behavior 
2)  As the development of cognitive functions, affective, and 
conative so that the adjustment to more whole and States that in 
accordance with the relevant considerations 
3) Increase the liveliness, dynamics, and awareness of the 
environment so that it can adjust to motivation to move into a 
more rational and realistic 
4) Improving observation and assessment objectively to the 
environment so that the necessary adjustments myself becoming 
more rational and realistic 
5)  Develop the ability to manage the experience in everyday life in a 
sustainable way so as to encourage the socialization process 
towards more steady. 
From the definitions above, the researcher can concluded the 
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definition of perception. Perception is interpretation of sensory 
information to receive and on previous knowledge and experience. 
The process of information processing from the environment in the 
form of a stimulus, which is received through sensory devices and 
transmitted to the brain to be selected, organized to give rise to 
interpretation or interpretation in the form of an assessment of the 
sensing or previous experience. Perception is the result of interaction 
between the outside world of the individual with the experience of 
an individual who has been internalized with the sensory system of 
the sense device as a liaison, and is interpreted by the nervous 
system in the brain. So the perception is a person's view towards 
something, based, sight, hearing and also smell. Meanwhile, in other 
opinion perception is interpreting stimulus that exists in the brain. 
Mean the perception that occurs between individuals not necessarily 
the same because it depends on the existing stimulus in the human 
brain. 
b. The Factors affecting of Perception 
There are several factors that can affect or change the 
individual perceptions. Walgito (2004: 89-90) suggests there are 
several factors that play a role in the perception that is: 
1) Objects perceived 
The object generates a stimulus that concerns the sense device 
or receptor. Stimulus may come from outside the perceiving 
individual, but can also come from within the individual 
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concerned directly concerning the receiving nerve that acts as a 
receptor. 
2) The sense, nerve, and central nervous system 
Sensory or receptor devices are tools for receiving stimuli. In 
addition, there must also be a sensory nerve as a means to 
forward the stimulus that receives the receptor to the central 
nervous system, the brain as the center of consciousness. 
3) Attention 
Attention is the concentration or concentration of all activities 
an individual addressed to something or a set of objects. 
 
Wade and Tavris (2007: 228) there are also some psychological 
factors that can affect a person's perception that is: 
1) Needs 
When someone needs something, then someone will easily 
perceive something based on his needs. 
2) Confidence  
Confidence makes someone think it was ambiguous to be right 
due to the influence of interpretations of perception. 
3) Emotions  
Emotions a person is therefore unstable emotions can affect a 
person's interpretation also to information received. 
4) Expectations 
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Expectation is the past experience that can affect a person's 
perception.  Past experience is becoming the dominant factor or 
often appeared in affect perception. 
Thoha (2005: 154) said that there are factors can affect a 
person's perception is as follows: 
1) Internal factors: feeling, attitude and personality of the 
individual, prejudice, desire or hope, attention (focus), the 
process of learning, physical state, psychiatric disorders, values 
and needs is also of interest, and motivation. 
2) External factors: family background, information, knowledge 
and needs around, intensity, size, opposite, repetition of motion, 
novelty and familiarity of an isolated or an object. 
So, it can be concluded that the factors that influence the 
perception of individuals divided into two internal factors and 
external factors. The internal factor is the factor that comes from 
within ourselves such as feelings, attitudes and individual 
personalities, prejudices, desire or hope, attention (focus), the 
process of learning, physical state, psychiatric disorders, values and 
needs is also of interest, and motivation. External factors are factors 
that are coming from outside the individual such as family 
background, information, knowledge and needs around, intensity, 
size, opposite, repetition of motion, novelty and familiarity or lack 
an isolated an object. 
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c. The Process of Perception 
The process of occurrence of perceptions on the individual does 
not take place, but through a process. The process of perception is a 
two-way event that is as a result of action and reaction. The basic 
principle of the perception that needs to be known by a teacher in 
order to know better their students, namely that: 
1) Perception is relative rather than absolute 
2) Perception is selective 
3) Perception it has order 
4) Perception is influence by the hope and readiness (receiving 
stimulation). 
5) Perception of a person or group may be much different from the 
perceptions of another person or group even if the situation is the 
same (Slameto, 2010:2). 
Therefore, for a teacher to know and apply principles relating to 
perception is very important. According to Sobur (2009:45), the 
occurrence of perception through a process through several stages as 
follows. 
1) Occurrence of the stimulation of senses, then the stimulus is 
capture by the senses. This process takes place in a natural with 
regard to the physical facet. The process is called process to 
natures.  
2) Stimulus an object received by the senses, and then transmitted to 
the brain through sensory nerves. The process of transferred the 
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stimulus to the brain are called psychological processes, namely 
the proper functioning of locomotion normally. 
3) Stimulus until the next Brain processes the individual realizes the 
object received by the sensory tools. The process is also called a 
psychological process. 
The process of perception according to two principal component 
Sobur, namely the selection and interpretation. The specified 
selection is the process of filtering against stimulus on locomotion. 
The stimulus is captured by our senses is limited to the type and 
amount, due to the selection. Only a small portion just to reach the 
consciousness in individuals.  Individuals tend to observe with more 
thoroughly and quickly exposed to things that includes their 
orientation. The interpretation itself is a process for organizing the 
information, so has the meaning for individuals (Sobur, 2009:446). 
In doing that interpretation there is another time experience and 
the value system it has. The value system here can be interpreted as 
an individual's judgment in perceiving an object perceived, whether 
the stimulus will be accepted or rejected. If the stimulus is attractive 
or there is a correspondences it will be perceived positive and vice 
versa besides the existence of direct experience between the 
individual with the object of the perceived individual, both of which 
are of the nature positive or negative. 
Thoha (2003:145), the process of the formation of perception 
individual to the task are: 
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1) The Stimulus or Stimulation 
The early stages of the occurrence of perceptions someone are 
exposed to a stimulus/arousal based on sensing the immediate 
and present from its environment. 
2) Registration 
The registration process is a symptom that appears is the 
mechanism the physical form of sensing and neural influences 
which have someone. In this process, individuals seeing and 
hearing information sent to the individual itself then sign up 
information is seen or heard by the individual. 
3) Interpretation 
The process of interpretation depends on the way the deepening 
(learning), motivation and personality of a person. The same 
information received by individuals with one another, not 
necessarily any interpretation the same. 
4) Feedback  
Feedback can be influenced by the individual's perception of 
itself. 
It was concluded that the process of the perception of the past 
four stages are the process of physical, psychological, physiological 
process, and results of the process perception. 
d. The Components of Perception 
Filley, Haise and Karl in (Yuliana, 2012) perceptions have the 
three components, namely the selection, interpretation and reaction. 
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1) Selection 
The selection is a process psychology very closely with 
observations or stimulus received from the outside.  Stimulation 
(stimulus) from the outer reaches of our limited senses, both 
regarding the types, as well as this intensity. However, a small 
portion of the stimulus to reach our consciousness, due to 
filtering process besides the factor intensity of attention given. 
2) Interpretation 
Interpretation is a process of organizing information so that 
means for someone.  The interpretation depends to a variety of 
factors, such as experience, value system, motivation, 
personality and intelligence. 
3) Reaction 
The reaction is an interpretation of perception then translated in 
the form of behavior. 
Mahmud (1990:42) states that elements of perception are: 
1) Nature of the stimulus sensory 
2) Background 
3) Sensory Experiences earlier that has to do 
4) Feelings, attitudes, compulsions, purpose.  
It was concluded that the perception of the individual has three 
components, namely the selection, interpretation, and reactions. All 
the components of that perception is very important in order to know 
how the perception of a person against a certain something. 
35 
 
 
 
 
3. Self-Efficacy on English Task 
a. The Definition of Self-Efficacy 
Bandura in Tobing (2013:3) said that self-efficacy is a 
motivational construct developed in social cognitive theory. It refers 
to an individual‟s belief about their performance of a particular task. 
Self-efficacy as “people‟s judgments of their capabilities to organize 
and execute courses of action required to attain designated types of 
performances”. Self-efficacy addresses what people think they can 
do regardless of their actual skills. Barkley (2006) notes that efficacy 
belief is one of the factors that Bandura and other social cognitive 
believe to be critical for academic performance. 
Self-efficacy has its roots in social learning theory, which was 
developed by Albert Bandura in Gibson (2004). Bandura in Gibson 
(2004:195) said that “Humans can learn through observation without 
the need for imitation; learning could be either direct or indirect 
(vicarious) in that one could learn through observing others' 
behaviors and the consequences of those behaviors”. Bandura in 
Gibson (2004) explains that relabeled social learning theory as social 
cognitive theory because he felt that it was more comprehensive. 
Tams (2008:197) define social learning as “cognitions by which 
people attend to, or reflect upon, cue from their social environment 
in order to strengthen the confidence in their abilities at work (i.e. 
self-efficacy)”. 
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Bandura (1997:4), say that “Perceived self-efficacy is a belief in 
one‟s personal capabilities”. Bandura (1993) notes that perceived 
self-efficacy influence four major processes including: 
1) cognitive 
2) motivational 
3) affective 
4) selection processes  
Bandura (1993:117), say that “Students‟ beliefs in their efficacy 
to regulate their own learning and to master academic activities 
determine their aspirations, level of motivation, and academic 
accomplishment”. Tams (2008:199) states that “A considerable body 
of research demonstrates that social learning interventions can serve 
as effective means for raising people‟s self-efficacy”. 
Self-efficacy determines how people feel, think, motivate 
themselves and behave. This concept is related to the beliefs that 
people have about their capacity to complete a specific task. So, 
judgments of self-efficacy result from previous experiences / 
accomplishments, from vicarious experience (modeled by others), 
from social persuasion resulting after training and evaluative 
feedback, and from the physical and emotional conditions of the 
subjects.  
Beliefs about self-efficacy have a significant impact on the 
definition of goals, and compliance through the influence they exert 
on individually choice, motivation, resilience, and on emotional 
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reactions. These, on the other hand, will influence the effort and 
persistence in performing a given task. This means that self-efficacy 
influences either the cognitive or the affective dimension of the 
learning process.  
One important strategy for increasing self-efficacy of the 
students is to help them succeed in a variety of tasks with content 
domains (areas) are different. Ideally, we customize a difficult task 
with a level of self-efficacy which belonged to students: students that 
belief in their ability to perform a small task or none at all may 
initially respond better when we gave them the task of they will do 
well (Stipek in Ormrod, 2008: 23-24). In the end, student‟s self-
efficacy is important to have in doing the task. Because that will give 
them belief to doing the task well, even a simple task or challenge 
task. 
However, when it comes to online contexts, the information 
sources may have other origins. The variables that influence self-
efficacy in online contexts may come either from previous successes 
in online systems, anxiety towards technology learning, feedback 
from teacher /  trainer or frequency of a pre-training course (Stone, 
1994).  
Bates &  Khasawneh  (2007)  attempted to study  the influence  
on the perception of  self-efficacy in  online  learning,  the  variables  
that precede  the learning process  and its  repercussion  on the  
expectation  of result.  For them the successes that students obtained 
38 
 
 
 
 
in the past in online contexts influence their self-efficacy.  So, they 
point out to the importance of adequate and premature training 
enabling students to meet and practice the different elements that a 
system of online learning provides. This point can connect to the 
feeling of ability to work / study / use a virtual learning system as an 
incorrect perception of this ability can influence the feeling of self-
efficacy and, consequently, performance. The feedback provided by 
the teacher is another very important source of information to 
enhance / regulate the sense of self-efficacy. 
b. Factors of Self-Efficacy 
Bandura in Francis (2014:10) outlined four sources of 
information that individuals employ to judge their efficacy: 
performance outcomes (performance accomplishments), vicarious 
experiences, verbal persuasion, and physiological feedback 
(emotional arousal). These components help individuals determine if 
they believe they have the capability to accomplish specific tasks. 
Williams (2010:455) note that individuals with high levels of self-
efficacy approach difficult tasks as challenges to master rather than 
as threats to be avoided. 
 
1) Performance Outcomes 
According to Bandura, performance outcomes, or past 
experiences, are the most important source of self-efficacy. 
Positive and negative experiences can influence the ability of an 
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individual to perform a given task. If one has performed well at a 
task previously, he or she is more likely to feel competent and 
perform well at a similarly associated task (Bandura in Francis, 
2014). For example, if one performed well in a training 
workshop, they are more likely to feel confident and have high 
self-efficacy in another training workshop. 
The individual‟s self-efficacy will be high in that particular 
area, and since he or she has a high self-efficacy, he or she is 
more likely to try harder and complete task with much better 
result. The opposite is also true. If an individual experiences a 
failure, self-efficacy is likely to be reduced. However, if these 
failures are later overcome by conviction, it can serve to increase 
self-motivated persistence when the situation is viewed as an 
achievable challenge (Bandura, 1997). “Mastery experiences are 
the most influential source of efficacy information because they 
provide the most authentic evidence of whether one can muster 
whatever it takes to succeed. Success builds a robust belief in 
one‟s personal efficacy. Failures undermine it, especially if 
failures occur before a sense of efficacy is firmly established.” 
Albert Bandura (1997) 
2) Vicarious Experiences 
People can develop high or low self-efficacy vicariously 
through other people‟s performances. A person can watch 
another perform and then compare his own competence with the 
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other individual‟s competence (Bandura, 1997). If a person sees 
someone similar to them succeed, it can increase their self-
efficacy. However, the opposite is also true: seeing someone 
similar fail can lower self-efficacy. An example of how vicarious 
experiences can increase self-efficacy in the work place is 
through mentoring program, where one individual is paired with 
someone on a similar career path who will be successful at 
raising the individual‟s self-efficacy beliefs. This is even further 
strengthened if both have a similar skill set, so a person can see 
first-hand what they may achieve. Example of how the opposite 
can be true is in a smoking cessation program, where, if 
individuals witness several people fail to quit, they may worry 
about their own chances of success, leading to low self-efficacy 
for quitting, or a weight-loss program where others do not 
achieve the result you are hoping for.  
3) Verbal Persuasion 
According to Redmond (2010), self-efficacy is also 
influenced by encouragement and discouragement pertaining to 
an individual‟s performance or ability to perform, such as a 
manager telling an employee: “You can do it. I have confidence 
in you.” Using verbal persuasion in a positive light generally 
leads individuals to put forth more effort; therefore, they have a 
greater chance at succeeding. However, if the verbal persuasion 
is negative, such as a manager saying to the employee, “This is 
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unacceptable! I thought you could handle this project” can lead 
to doubts about oneself resulting in lower chances of success. 
Also, the level of credibility; there will be a greater influence. In 
the example above, a pep talk by a manager who has an 
established, respectable position would have a stronger influence 
than that of newly hired manager. Although verbal persuasion is 
also likely to be a weaker source of self-efficacy beliefs than 
performance outcomes, it is widely used because of its ease and 
ready availability (Redmond, 2010). 
4) Physiological Feedback (emotional arousal) 
People experience sensations from their body and how they 
perceive this emotional arousal influences their beliefs of 
efficacy (Bandura, 1997). Some examples of physiological 
feedback are: giving a speech in front of a large group of people, 
making a presentation to an important client, taking an exam, etc. 
All of these tasks can cause agitation, anxiety, sweaty palms, and 
or a racing heart (Redmond, 2010). Although this source is the 
least influential of the four, it is important to note that if one is 
more at ease with the task at hand they will feel more capable 
and have higher beliefs of self-efficacy.   
Based on the explanation above, it can be concluded factors 
of self-efficacy, they are: performance outcomes, vicarious 
experiences, verbal persuasion, and physiological feedback. 
c. Measuring of Self-Efficacy 
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Gist & Mitchell in Francis R.B (2014:13) states that Academic 
success depends fully on the three measurement processes of self-
efficacy, as follows; 
1) Analysis of Task Requirements: This is the amount of 
determination that a student has to do whatever it takes to 
perform/complete a task.  
a) Students belief for completing the task 
b) The students ability finishing the task on time 
c) The quality of the notes taken by the students 
2) Attribution Analysis of Experience: This is the personal 
perception and understanding that a student has in regards to why 
they accomplished a specific performance level. 
a) Time the students spend to affect the outcome 
b) The students has enough energy to complete the task. 
c) The students and teacher have enough communication, if 
there are concerns regarding the materials. 
3) Assessment of Personal and Situational Resources/Constraints: 
This is the students consideration of personal and situational 
factors that may affect their education 
a) The students task can be affect by environment and emotion 
surround them. 
b) The students feel comfortable and confident to complete the 
task. 
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c) The students are taking course at level in which they can 
success. 
Based on the explanation above, it can be concluded measuring 
of self-efficacy, they are: analysis of task requirements, attribution 
analysis of experience, assessment of personal and situational 
resources/constraints. 
d. The Definition of English Task  
The definition of task is made by many different linguists, and 
each linguist defines task according to their own views by touching 
on important aspects of language learning process. Bygate et al in 
Cook (2008: 257) said that “task is an activity which requires 
learners to use language, with emphasis on meaning, to attain a 
goal”. According to Long in Branden (2006:4) said that “a piece of 
work undertaken for oneself or for others, freely or for some reward. 
Thus examples of tasks include painting a fence, dressing a child, 
filling out a form . . . In other words, by „tasks‟ is meant the hundred 
and one things people do in everyday life, at work, at play, and in 
between. „Tasks‟ are the things people will tell you they do if you 
ask them and they are not applied linguists. While Carroll in Branden 
(2006:4) said that “task is any activity in which a person engages, 
given an appropriate setting, in order to achieve a specifiable class of 
objectives”.  
Woolfolk in Nugrahani (2010:14) said that “Task is work which 
must be fulfilled by students, including the scope of content and 
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mental operations needed to hone students' skills. Academic Task 
contains a number of specific operations that require students to 
memorize, make a conclusion, analyze, classify, or apply it in 
everyday life. 
Nunan (2004) touches on another aspect of task and expresses 
that when tasks are transformed from the real world to the classroom, 
they become pedagogical in nature. According to his definition, a 
task should be a pedagogical task which involves learners in 
comprehending, manipulating, producing or interacting in the target 
language while their attention is on expressing meaning. So new 
language is learned unconsciously and students almost construct 
their own knowledge. Drawing attention to meaning is also the other 
important aspect of a pedagogical task. 
Nunan in Richards & Rodgers (2001: 231), suggests that a 
syllabus might specify two types of tasks: 
1) Real-world tasks, which are designed to practice or rehearse 
those tasks that are found to be important in a needs analysis and 
turn out to be important and useful in the real world 
2) Pedagogical tasks, which have a psycholinguistic basis in SLA 
theory and research but do not necessarily reflect real-world 
tasks. 
According to Richards & Rodgers (2001: 239), the task cycle as 
follows: 
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1) The task is done by students (in pairs or groups) and gives 
students a chance to use whatever language they already have to 
express themselves and say whatever they want to say. This may 
be in response to reading a text or hearing a recording. 
2) Task walks round and monitors, encouraging in a supportive way 
everyone‟s attempts at communication in the target language.  
3) Task helps students to formulate what they want to say, but will 
not intervene to correct errors of form. 
4) The emphasis is on spontaneous, exploratory talk and confidence 
building, within the privacy of the small group.  
5) Success in achieving the goals of the task helps student 
motivation.  
From the definitions above, the researcher can concluded the 
definition of Task. A task is an activity in which a person engages in 
order to attain an objective, and which necessitates the use of 
language. Using language is a means to an end by understanding 
language input and by producing language output by interacting with 
other people in real-life situations through the use of language, the 
goals that the learner has in mind can be (better) achieved.  
B.  Previous Related Study 
In accomplishing this research, the researcher uses the previous study 
research dealing with the topic of the research‟s study as reference. Firstly, 
the researcher takes a research by Jerry Anak Ahen with the title is 
Students‟ Perception toward English for Self Expression. This research was 
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conducted in order to find out the Students‟ Perception toward PBII062 
English for Self Expression in University Malaysia Sarawak. A total of 216 
participants were involved in this survey research. The research aimed to 
identify the students‟ perception toward English language. This research 
also intended to find out the changes in their perception toward English 
language and also toward English for self-expression course at the 
beginning and at the end of the course. This research use questionnaire was 
taken and adapted as the data collection instrument. The data obtained was 
analyzed using SPSS version 17.0. The result based on the data showed 
that most of the students have positive perception toward English language. 
It was also founding that most of them have positive perception toward 
English for self-expression course.  
The second is the researcher by Padli with the title is The Correlation 
between Classroom Environment and English Achievement of the Eleventh 
grade students of MA Al-Muawanah Pemulutan. This research is aimed to 
describe the correlation Classroom Environment and English Achievement 
in English subject. The population in this research is 65 students from two 
social classes. The students‟ classroom environment score was taken from 
the questionnaire whereas the students‟ achievement in English was taken 
from scoring. From this research finding, it can be concluded that there was 
no significant correlation between students‟ classroom environment and 
their English achievement in English. It means that students‟ classroom 
environment is not dominant factor that affect English achievement. 
47 
 
 
 
 
The third is the researcher by Aquilino Sanchez from the 
International Journal, conducted the research entitled The Task-based 
Approach in Language Teaching. This research is aimed to know about the 
Task-Based Approach (TBA). This research is experimental. Reasons for 
this research are various: the difficulty in the implementation of the method 
in the classroom, the difficulty in elaborating materials following the TBA 
and the scarcity of task-based manuals count as important and perhaps 
decisive arguments. The result is suggest that tasks may contribute to the 
production of a more refined and complete foreign language syllabus, 
helping to motivate the students and focus the attention of teachers and 
learners on meaning and communicative language use. 
The similarity of research above is same topic in students‟ perception 
and self-expression using questionnaire and English achievement using 
score, but the differences the researcher topic about students‟ perception 
and self-efficacy. While, the Task based on International journal above 
using experimental design, but the researcher using correlation.  
 
C. Rationale 
English Achievement means that the results on learning process by 
students in doing activities like exercises and test. While Djamarah 
(2010:19) states that achievement is the result of an activity that has been 
done, create, either individually or in groups. In this research, achievement 
is the result of  the activity with effort either individually or in groups which 
is shown by score. 
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Individuals' beliefs about their efficacy in a specific domain will 
increase their achievement and lead them to set higher goals for themselves 
and work hard to reach them. This behavior is likely to make individuals 
autonomous learners who can manage their own learning and continue 
learning even outside the classroom. Moreover, Bandura (1997) defines self-
efficacy as referring to self-perceptions or beliefs of capability to learn or 
perform tasks at designated levels. Thus, it can be assumed that every skill 
has a related with self-efficacy. Francis in Bandura (1997) maintains that 
self-efficacy affects students' aspirations, their level of interest in academic 
work and accomplishments, and how well they prepare themselves for 
future careers. 
. The student ability is controlled by them. They will solve their 
problem when they have a problem in a task. They can make a plan for the 
next problem what will they faced. If they believe of their competence to 
solve a problem, they have high self-efficacy. Walgito in Nugrahani 
(2004:14) perception was defined as a process where the process of sensing 
the stimulus received by individuals through the senses or also called sensory 
processes. Perception is the process of individually interpreting, organizing, 
give meaning in the stimulus that comes from an environment where the 
individual is located, which is the result of a process of learning and 
experience.Instinctive knowledge has been used to define or explain the term 
perception. These include awareness, understanding, sense, impression, idea, 
taste, notion, recognition, observation, consciousness, conception, 
apprehension, discrimination. Moreover, from the explanation above students 
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'perceptions can be useful for building students' self-efficacy on English task 
so that they are more confident in their ability that they can complete the 
material. When it happened, he or she will be easily to learn something.  The 
students who have positive perception on English Task their students‟ English 
Achievement will be high. The students who have positive self-efficacy on 
English Task their students‟ English Achievement will be high. Students‟ 
perception and self-efficacy to improving English achievement. Students‟ 
achievement is very important as the result of learning which showed by 
score. 
 
D. Hypothesis 
Based on the theory above, the researcher can state the hypothesis are: 
1. There is a positive and significant correlation between students‟ 
perception on English task toward English achievement at 11
th 
grade of 
MA Al-Islam Jamsaren Surakarta in academic year 2017/2018. 
2. There is a positive and significant correlation between self-efficacy on 
English task toward English achievement at 11
th 
grade of MA Al-Islam 
Jamsaren Surakarta in academic year 2017/2018. 
3. There is a positive and significant correlation between students‟ 
perception and self-efficacy on English task toward English achievement 
at 11
th 
grade of MA Al-Islam Jamsaren Surakarta in academic year 
2017/2018. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Method 
The research methodology used in this study is a correlation method. 
Correlation method is a method where the goal is to find the relation or not 
and how many relation than have a sense or not (Arikunto, 2006:270). This 
research is one of quantitative research which measure on two or more 
variables. The reason of choosing this method is the researcher wants to 
know the level of correlation between two or more variables based on 
statistic quantitative in correlation coefficient. 
There are three possible result of correlation study: a positive 
correlation, a negative correlation, and no correlation. The correlation 
coefficient is a measure of correlation strength can range from -1.00 to 1.00. 
Perfect positive correlation would result in a source of 1. Perfect negative 
correlation would result in -1 (Nunan, 1993:39). 
1. Positive correlation: both variables improve or decrease at the same 
time. A correlation coefficient close to 1.00 indicates a strong positive 
correlation. 
2. Negative correlation: indicates that as the amount of one variable 
improves the other decreases. A correlation coefficient close to -1.00 
indicates a strong negative correlation. 
3. No correlation: indicates that no relationship between the two variables. 
A correlation coefficient of 0 indicates no correlation. 
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English 
Achievement 
(Y) 
In this research, the researcher examines the relationship between 
three variables; two independent variables (X) and one dependent variable 
(Y).  
a. The independent variables  
1) Students‟ perception at the eleventh grade students of MA Al-Islam 
Jamsaren Surakarta in academic year 2017/2018 (X1) 
2) Self-efficacy on English task at the eleventh grade students of MA 
Al-Islam Jamsaren Surakarta in academic year 2017/2018 (X2) 
b. The dependent variable 
English achievement at the eleventh grade students of MA Al-
Islam Jamsaren Surakarta in academic year 2017/2018 (Y). 
The correlation between the three variables can be seen in Figure 3.1. 
 
 
 
 
 
Figure 3.1 The correlation between Students‟ Perception (X1) and Self-
efficacy on English Task (X2) toward English Achievement (Y). 
B. Research Setting 
1. The Place of the Research 
The researcher conducted the research at MA Al-Islam Jamsaren 
Surakarta. This school located at Jl. Veteran No.263 Serengan Surakarta. The 
researchers conducted a pre-research study at MA Al-Islam Jamsaren 
Students‟ Perception 
(X1) 
 
Self-efficacy on 
English task (X2) 
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Surakarta since researchers conducted field experience practice (PPL) in 
October to November 2017. From there, researchers conducted an interview 
with one of the English teachers named Mr. Khoirul Masyhur ESP, S.Pd. 
researchers also observed directly the circumstances that occurred during the 
duty in the Eleventh grade.  
2. Time of the Research 
This research was held from March until April 2018. 
Table 3.1 Research Timeline 
No Activities Nov Feb Mar Apr May Jun Jul Aug 
1 Observation         
2 Proposal 
consultation 
        
3 Proposal 
Seminar 
        
4 Instrument 
Consultation 
        
4 Try Out 
Instrument 
        
5 Test and 
collecting data 
        
6 Accomplished 
research report 
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C. Population, Sample and Sampling of the Research 
1. Population 
Sugiyono (2008:19), states that population is generally areas 
which consists of object/subject which has certain qualify and 
characteristic which decided by the researcher to study and collect the 
summary. Population or universe is the whole object under study, 
whether in the form of people, things, events, values or things that 
happens (Arifin, 2012:215). So, the population of the study is the 
students of MA Al-Islam Jamsaren Surakarta, especially the 11
th
 grade 
consisting of 3 classes (IPA, IPS 1 and IPS 2) students in the academic 
year 2017/2018. The total numbers of this population were 74 students. 
The detail data of population as follows: 
Table 3.2 The Total of Students of XI Class 
 
 
 
 
 
 
2. Sample 
Arikunto (2006:103) said that sample is representative of 
population which is observed. It means the subject of population. Sample 
can be taken between 10% - 15% - 25% if the number of population is 
more than 100. Nunan (1992:27), sample is taking a part population using 
No Class Total (students) 
1. XI-MIA 26 
2. XI-IIS1 24 
3. XI-IIS2 24 
TOTAL 74 
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certain procedure. So, that can be expected to represent its population. 
Sample is a part of population to be researched. In this research, the 
researcher takes one class of the population. In this research, the researcher 
took all of students at 11
th
 grade as the sample. 
3. Sampling 
Sampling is a technique used in taking part of statistical population 
whose properties are studied to gain information about the whole. 
Sampling is a means of data collection if elements of the sample is 
examined and the result is an approximate data (estimate) and data result 
of sampling is not an actual data of population (Supranto, 2000:9). 
The researcher used total population sampling technique to get the 
data. Total population sampling is a technique in which the number of 
samples of the same population (Sugiyono, 2007).  The reason took a total 
of sampling because according to Sugiyono (2007) the population numbers 
less than 100 of the population made a sample research everything. 
Samples taken from this research was 74 students.  
D. Technique of Collecting the Data 
In this research, the data collected through questionnaires and 
documentation. The technique that used to obtain students' perception and 
self-efficacy data is questionnaire. In the meantime, documentation will be 
used to collect student achievement data. In data collection techniques, 
researchers will collect data on student perceptions, self-efficacy and English 
achievement data.  
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Table 3.3 Instrument of the Research 
No Name of Data Instrument of Research 
1.  Students‟ Perception Questionnaire 
2.  Self-Efficacy on English Task Questionnaire 
3.  English Achievement Document 
 
The researchers presented those as follows: 
1. The Research Instruments 
a. Questionnaire 
The researcher used a close direct questionnaire; a closed 
direct questionnaire is questionnaire consisting of questions that must 
be answer by the respondent only choose the most appropriate answer 
to collect the data of students‟ perception and self-efficacy on English 
task. The questionnaire is translated into Bahasa Indonesia. This is 
aimed to avoid the possibility of different in understanding the 
statement. Therefore using Bahasa Indonesia in the statement will be 
useful for students to understand and answer the question. 
In measuring the data of questionnaire, the researcher makes 
measuring the students‟ perception and self-efficacy. Arikunto 
(2006:237) states that there are some benefits of measuring the 
questionnaire:  
a. To compare the measurement for the researcher in order to don‟t 
affected by subjective factor. 
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b. To keep the stability of data that is collected in different time. 
c. To make easy the researcher in processing data. 
The form of questionnaire is the checklist from Likert Scale. 
Likert Scale is a scale to use to measure the attitude, opinion, and 
statement about object or the phenomenon. Likert Scale has two 
statements namely, positive and negative statements (Sofiyan, 
2013:25). The researcher also adopted the students‟ perception 
questionnaire from Feni Wandari in the thesis “Hubungan Persepsi 
Individu Terhadap Tugas Akademik dengan Prokrastinasi Akademik 
Siswa Kelas XI SMK N 1 Pleret” (2014). The researchers devise 
instruments on the scale of individual perception towards academic 
tasks, it refers to the perception of the individual components of the 
theory presented by Filley, Hasein and Karl in Yuliana (2012) i.e. 
selection, interpretation, and reactions.  Added the theory of Task 
according to Woolfolk in Nugrahani (2010) in academic tasks contain 
tasks to remember, making a conclusion, analyze, classify, or apply it 
in everyday life. 
The researcher also adopted the students‟ self-efficacy 
questionnaire from Atrina Dewi in the thesis of A Correlation Study 
between Students‟ Self-Efficacy and Habit of Listening English Song 
toward Listening ability at the second semester of English Education 
Department in IAIN Surakarta (2014). The researchers devise 
instruments on the scale of self-efficacy on tasks, it refers to the self-
efficacy components of the theory presented by Gist and Mitchell in 
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Francis R.B (2014:13) states that academic success depends fully on 
the three measurement processes of self-efficacy. 
The trying out of questionnaire consisted of 86 items; 46 
questions for student‟ perception and 40 question for self-efficacy on 
English task.  
Each question has five alternatives: 
SS = Sangat Sesuai 
S = Sesuai 
N  = Netral 
TS = Tidak Sesuai 
STS = Sangat Tidak Sesuai 
 
The way to score the questionnaire is as follows:  
Table 3.4 Category Score of Likert Scale 
Statement 
 
            Option 
A B C D E 
Positive 5 4 3 2 1 
Negative 1 2 3 4 5 
 
b. Documentation 
Arikunto (2006:135) states that documentation method is 
intended to find data on manuscript, book, magazine, newpaper 
epigraph and agenda. In this study, the researcher used document to 
obtain English achievement because document is one of stabile 
information resource, that from the accurate to reflection the past 
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situation or able to reanalyze without change. The document is 
English Final test score in students‟ report. Score in student report is 
student achievement given by teacher when the students have been 
test the learning process in the second semester. The score consists of 
speaking skill, reading skill, writing skill and grammar mastery, 
Sukasni (2016:54).  
Table 3.5 The Total of Students and report of XI Class 
 
 
 
 
The report consists of 74 students in the eleventh grade in MA Al-
Islam Jamsaren Surakarta in the second semester. The data collected from 
teacher. 
2. Try Out of the Instruments 
An instrument is said to be good if it is valid and reliable. Before the 
instruments are used, they have been tried out. It is intended to find the level 
of validity and reliability of instrument. The instruments of this research are 
students‟ perception and self-efficacy on English task questionnaires. The 
instruments were tried out to 48 students of XI IPA 2 and XI IPA 3 in MAN 1 
Surakarta. To know the validity and reliability, the researcher assisted by 
SPSS 20.0 
 
.  
No Class 
Total report 
(students) 
1. XI-MIA 26 
2. XI-IIS1 24 
3. XI-IIS2 24 
TOTAL 74 
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a. The Validity of the Instrument 
An instrument is said to be valid if it able to measure what should 
be measured. Syaodih (2010:228) instrument validity shows that the 
results of a measurement describe the aspect or aspect that is measured. 
Valid means showing the degree of determination between the actual 
data that occurs on the object with the data collected. The results of the 
content validity test by the expert resulted in some inputs, including in 
making the student's language statement easily understood and not 
double meaning and there are some items that must be corrected or must 
be replaced. 
The researcher uses construct validity to measure the instrument; 
students‟ perception and self-efficacy on English task questionnaire and 
the English achievement document. The validity of the test materials in 
this study was checked through by uses SPSS 20.0 to do validity of the 
test, the steps of program SPSS 20.0 are: 
1) Open program SPSS 20.0 for windows. 
2) Turn on variable view and define each column with Q1 to Q46 and 
change all decimal to the number 0, as shown below: 
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3) After filling Variable View, click Data View, and fill the data 
tabulation of test. So, that looks like as follows: 
 
4) Click the Analyze menu, select Correlate, and select Bivariate. 
5) After that will be appear dialog box Bivariate Correlate. Move all 
Questions (Q1 to Q46 and Score Total) to the Variables box. In the 
Correlation Coefficients select Pearson, on the Test of Significance 
select the Two-Tailed, then select the Flag significant correlation. 
 
6) Click OK, to end the command. 
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The results of output validity is to identify whether an item test 
was valid or not, can be done by looking at the value of the 
significance or compare the value robtained with rtable product moment. 
b. The Reliability of the Instrument 
In addition to being valid, the instrument must also be reliable, 
which means trustworthy or reliable. Arikunto (2006:225), the reliability 
of a measuring instrument is the degree of consistency with which it 
measures whatever it is measuring. According to Arikunto (2002:87) a 
reliable measure in one that provides consistent and stable indication of 
the characteristic being investigated. Sugiyono (2010:4) said that reliable 
with respect to the degree of consistency data within a certain time 
interval. The researcher instrument is said to be reliable if it is able to 
show the constant nature of the measurement results even in a different 
time. Reliability test in this research using Cronbach Alpha formula with 
the help of SPSS 20.0  to do reliability of the test, the steps of program 
SPSS 20.0 are: 
1) Turn on the SPSS program and select the Variable View, 
furthermore, in the Name write Q1 to Q46. In the Decimals change 
all to the number 0. 
2) Click the Data View fill in the result data of the test. 
3) Select Analyze, and then click Scale, and then click the Reliability 
Analyze. 
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4) Then a new dialog box will appear with the name of Reliability 
Analyze, and then enter up to Questions: Q1 until Q46 to box, then 
in the Model select Alpha. 
5) In the statistics menu, click scale if item deleted. 
 
6) The last step, click OK to terminate the command. 
 
Table 3.6 Reliability of Students‟ Perception 
Reliability Statistics of Students’ 
Perception Questionnaire 
Cronbach's 
Alpha 
N of Items 
.875 46 
 
Table 3.7 Reliability of Self-Efficacy 
Reliability Statistics of Self-
Efficacy Questionnaire 
Cronbach's 
Alpha 
N of Items 
892 40 
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From the output of Reliability Statistics obtained Cronbach's Alpha 
shows that the value 0.875 > 0.284 and 0.892 > 0.284, because of the 
value more than 0.284 in the reliability test, it can be concluded that this 
research instrument reliable. Trihendradi (2012: 304) states that 
questionnaire is reliable if alpha Cronbach value is more than 0.284 
(>0.284). 
E. Techniques of Analyzing the Data 
After collecting the data, the next step is to analyze the data to 
know whether there is a positive correlation between students‟ perception 
(X1), self-efficacy on English task (X2) and English achievement (Y). In 
analyzing the data, a statistical tool is used because the data are numerical 
data. 
1. Description of the Data 
The researcher presents the mean, range, median, modus and 
standard deviation of the sample, as follows: 
a. Mean 
Mean is the average value of a data group. It is gained from 
summing up all individual data of the group and dividing it by the 
total of the individuals (Djiwandono, 2008:212).  
b. Range 
Range is the gap between the highest and the lowest value 
in a data group. It is gained by subtracting the highest value with 
the lowest value (Djiwandono, 2008:214). 
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c. Median 
Median is the scores which are arranged based on the 
amount, which is in the middle between the lowest and the 
highest scores (Djiwandono, 2007:212). Brown (1996:151) says 
that the median is the point that divides the scores 50/50; much 
like the median in a highway divides the road into two equal 
parts. 
d. Mode 
Mode is that score which occurs most frequently (Brown, 
1996:104). Brown also says that no statistical formula is 
necessary for this straight forward idea. 
e. Standard Deviation 
Standard deviation is the distance of an individual value from the 
mean (James Dean Brown, 1996:107). 
The researcher uses program SPSS 20.0 to analyze the data 
description, the steps of program SPSS 20.0 are: 
1) Open program SPSS 20.0 for windows. 
2) Make variable by clicking tab variable view. 
3) Write the name of column Students‟ Perception, Self-Efficacy, 
and English Achievement. Change the column of decimals 
column becomes 0. 
4) Open data view, input the data in the variable 
5) Click Analyze → Description Statistics → frequencies 
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6) Input the variables in to dialog box variable(s). 
 
7) Click Statistics, then checklist Mean, Median, Mode, Sum, Std. 
deviation, variance, range, maximum, minimum. 
 
8) Click continue → Charts → checklist Histograms → continue 
9) Click OK. 
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Statistics 
 Students' 
Perception 
Self-
Efficacy 
English 
Achievement 
N 
Valid 74 74 74 
Missing 0 0 0 
Mean 108.93 114.30 83.03 
Median 111.00 119.00 82.50 
Mode 95 100
a
 80 
Std. Deviation 9.653 11.900 3.782 
Variance 93.187 141.609 14.301 
Range 35 40 14 
Minimum 90 90 76 
Maximum 125 130 90 
Sum 8061 8458 6144 
a. Multiple modes exist. The smallest value is shown 
 
2. Prerequisite Test 
a. Normality Test 
This test is aimed to know whether the sample taken from the 
population has normal distribution or not (Abdurrahman, Muhidin, 
and Somantri, 2011:260). Normality test is purposed to know 
whether the sample has the normal distribution or not. The 
researcher will use One Sample Kolmogorov Smirnov (KS-Z) 
formula to test the normality of the data through SPSS 20.0 for 
Windows. One Sample Kolmogorov Smirnov is used to know the 
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data distribution, whether the data residual distribution is normal or 
not. The variables are in normal distribution if the significance of 
One Sample Kolmogorov Smirnov (KS-Z) score is higher than 0.05. 
The researcher uses SPSS 20.0 to do normality test, the 
steps as follows: 
1) Open program SPSS 20.0 for windows. 
2) Make variable by clicking tab Variable View. 
3) Write the Name of column in first line X1, second line X2, and 
third line Y. 
4) Change the column of decimals column becomes 0. 
5) Write the Label of column in first line Students‟ Perception, 
second line Self-Efficacy, and third line is English 
Achievement. 
6) Open Data View, input the data in the variable. 
7) Then click Analyze → Regression → Linear. 
8) In the dialog box Linear Regression, input variable English 
Achievement (Y) into dependent list and variable Students‟ 
Perception (X1) and Self-Efficacy (X2) into independent list, 
klik SAVE. 
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9) Then, select „Unstandardized‟ in the dialog box „Linear 
Regression: Save‟. 
 
10) Click Continue → Plot → Histogram → Normal Probably. 
Click SRESID into variable Y list, and ZPRED into variable X1 
and X2. 
11) Continue → Save → Unstandardized 
12) The next step is residual normality test, klik Analyze → Non 
Parametric tests → Legacy Dialogs → 1-Sample K-S 
13) Click OK 
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b. Linearity test 
Linearity testing is aimed to know whether two variables 
which done by statistical analysis correlation show the linear 
relationship or not. In this study, the researcher used SPSS 20.0 for 
windows in obtaining simple linear regression. The steps of linearity 
test are: 
1) Open SPSS 20.00 for windows 
2) Input the data in variable 
 
3) In variable view, write the name of column in first line becomes 
“Students‟ Perception” and second line becomes “English 
Achievement”, change the column of decimal becomes 0, change 
the column of measure becomes scale. 
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4) Click data view → click compare means. As follows: 
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5) Then it showed the dialog means → click options 
 
 
6) Then checklist on test of linearity, as follows : 
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The result of linearity test between Students‟ Perception and English 
Achievement 
ANOVA Table 
 Sum of 
Squares 
df Mean 
Square 
F Sig. 
English 
Achievement 
* Students' 
Perception 
Between 
Groups 
(Combined
) 
601.379 23 26.147 2.954 .001 
Linearity 283.260 1 283.260 
32.00
2 
.000 
Deviation 
from 
Linearity 
318.120 22 14.460 1.634 .076 
Within Groups 442.567 50 8.851   
Total 
1043.94
6 
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3. Hypothesis Testing 
Hypothesis testing was measured by using Pearson Product 
Moment and Multiple Linear Regression Formula. Pearson Product 
Moment is used to describe the strength of correlation between two 
variables, while Multiple Linear Regression is used to describe the 
strength of the relationship between several independent variables and 
one dependent variable. 
a. The first hypothesis 
The first hypothesis is the correlation between Students‟ 
Perception (X1), and students‟ English achievement (Y). To test the 
73 
 
 
 
 
first hypothesis, the researcher uses Pearson Product Moment that is 
assisted by SPSS 20.0 for Windows. 
To test the first hypothesis, the researcher uses SPSS 20.0 to do 
simple linear regression tests, the steps as follows: 
1) Open program SPSS 20.0 for windows. 
2) Make variable by clicking tab Variable View. 
3) Write the name of column in first line X1 and Second line Y. 
4) Change the column of decimals column to become 0 
5) Write the label of column in first line as students‟ perception, and 
second line as English achievement. 
6) Open Data View, input the data in the variables. 
7) Then click Analyze → Regression → Linear 
8) Appears a box, enter Y into dependent list and X1 into independent 
list. 
9) Click OK. 
b. The second hypothesis 
The second hypothesis is the correlation between self-efficacy 
(X2) and students‟ English achievement (Y). To test the second 
hypothesis, the researcher uses Person Product Moment that is assisted 
by SPSS 20.0 for Windows. 
To test the second hypothesis, the researcher uses SPSS 20.0 to 
do simple linear regression tests, the steps as follows: 
1) Open program SPSS 20.0 for windows. 
2) Make variable by clicking tab Variable View. 
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3) Write the name of column in first line X2 and Second line Y. 
4) Change the column of decimals column becomes 0 
5) Write the label of column in first line self-efficacy, second line is 
English achievement. 
6) Open Data View, input the data in the variables. 
7) Then click Analyze → Regression → Linear 
8) Appears a box, enter Y into dependent list and X2 into independent 
list. 
9) Click OK. 
c. The third hypothesis 
To test the third hypothesis, that is the correlation between 
students‟ perception (X1) and self-efficacy (X2) toward students‟ 
English achievement (Y), the researcher uses Multiple Linear 
Regression that is assisted by SPSS 20.0 for windows. 
To test the third hypothesis, the researcher uses SPSS 20.0 to do 
multiple linear regression tests, the steps as follows: 
1) Open program SPSS 20.0 for windows. 
2) Make variable by clicking tab Variable View. 
3) Write the name of column in first line as X1. Second line as X2, 
and third line as Y. 
4) Change the column of decimals column to become 0 
5) Write the label of column in first line as students‟ perception, 
second line as self-efficacy, and third line as English achievement. 
6) Open Data View, input the data in the variables. 
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7) Then click Analyze → Regression → Linear 
8) Appears a box, enter Y into dependent list and X1 X2 into 
independent list. 
9) Click OK. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
A. Research Findings  
In the research finding, the researcher describes the description of 
the data which has three variables, two independent variables and one 
dependent variable. The score of Students‟ Perception questionnaire, Self-
Efficacy questionnaire, and English Achievement score can be seen in 
Appendix. The researcher also describes the data analysis consisting of 
pre-requirement testing and hypothesis testing. 
1. Description of the Data 
The data description are based on the data score from questionnaire 
to know students‟ perception and self-efficacy, and the document to 
know students‟ English achievement score for the eleventh grade 
students of MA Al-Islam Jamsaren Surakarta.  
It is presented in the form of mean, median, mode, standard 
deviation, the highest and lowest score which is completed with the 
variable description in the form of histogram. The computation of 
mean, median, mode, etc. the researcher used SPSS 20.00 for windows 
and the result is as follow: 
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Table 4.1 Computation of Mean, Median, Mode, etc.  
Statistics 
 Students' 
Perception 
Self-
Efficacy 
English 
Achievement 
N 
Valid 74 74 74 
Missing 0 0 0 
Mean 108.93 114.30 83.03 
Median 111.00 119.00 82.50 
Mode 95 100
a
 80 
Std. Deviation 9.653 11.900 3.782 
Variance 93.187 141.609 14.301 
Range 35 40 14 
Minimum 90 90 76 
Maximum 125 130 90 
Sum 8061 8458 6144 
a. Multiple modes exist. The smallest value is shown 
The obtained data from each variable can be described as follows: 
a. The Data of Students‟ Perception (X1) 
The data of students‟ perception were collected by using a 
questionnaire. The questionnaire consists of 37 questions which are 
valid. The respondents who did the questionnaire were 74 students for 
the eleventh grade students of MA Al-Islam Jamsaren Surakarta as the 
sample of the research. From the result of the questionnaire, we know 
that highest score is 125 and the lowest score is 90, so the range is 35. 
The sum is 8061 and the respondent is 74 students, so the mean is 
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108.93. The median is 111.00, the mode is 95, the variance is 93.187, 
and the standard deviation is 9.653. It can be concluded that the ability 
of the students in answering questionnaire of students‟ perception at 
the eleventh grade students of MA Al-Islam Jamsaren Surakarta is 
various. The frequency of the distribution of the scores can be seen on 
the following table: 
Table 4.2 The Frequency of the Distribution of Students‟ Perception (X1) 
Students' Perception 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
90 1 1.4 1.4 1.4 
95 10 13.5 13.5 14.9 
97 3 4.1 4.1 18.9 
98 3 4.1 4.1 23.0 
99 3 4.1 4.1 27.0 
100 2 2.7 2.7 29.7 
101 2 2.7 2.7 32.4 
105 1 1.4 1.4 33.8 
107 3 4.1 4.1 37.8 
108 2 2.7 2.7 40.5 
109 2 2.7 2.7 43.2 
110 3 4.1 4.1 47.3 
111 6 8.1 8.1 55.4 
112 5 6.8 6.8 62.2 
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113 4 5.4 5.4 67.6 
114 1 1.4 1.4 68.9 
115 4 5.4 5.4 74.3 
116 3 4.1 4.1 78.4 
120 5 6.8 6.8 85.1 
121 4 5.4 5.4 90.5 
122 1 1.4 1.4 91.9 
123 4 5.4 5.4 97.3 
124 1 1.4 1.4 98.6 
125 1 1.4 1.4 100.0 
Total 74 100.0 100.0  
Based on the data above, we can know that there is one student who got 90 
for his/her students‟ perception score and it certainly will be the lowest score. 
Furthermore, there is one student who got 125 for his/her students‟ perception 
score and it certainly will be the highest score of students‟ perception score of the 
questionnaire. From the highest score and the lowest score we know the range of 
the data, the range is the highest score minus the lowest score and the result is 
125-90=35. From the table above the researcher can take the conclusion that the 
score of the students‟ perception questionnaire for the eleventh grade students of 
MA Al-Islam Jamsaren Surakarta is various. Then, the frequency distribution of 
the Students‟ Perception data can be seen on the following histogram: 
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Figure 4.1 The Histogram of Students‟ Perception Score 
b. The Data of Self-Efficacy (X2) 
The data of self-efficacy were collected by using questionnaire. 
The questionnaires consist of 34 items which are valid. The respondent 
who did the questionnaire is 74 students at the eleventh grade of MA 
Al-Islam Jamsaren Surakarta as the sample of the research, it is found 
that the highest score is 130 and the lowest score is 90, so the range is 
40, the sum is 8458 and the respondent is 74 so the mean is 114.30. 
The median is 119.00, the mode is 100, the variance is 141.609, and 
the standard deviation is 11.900. It can be concluded that the ability of 
the students in answering self-efficacy at the eleventh grade students of 
MA Al-Islam Jamsaren Surakarta is various. The frequency of the 
distribution of the scores can be seen on the following table: 
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Table 4.3 The Frequency of the Distribution of Self-Efficacy 
(X2) 
Self-Efficacy 
 Frequenc
y 
Percent Valid 
Percent 
Cumulative 
Percent 
Valid 
90 3 4.1 4.1 4.1 
93 1 1.4 1.4 5.4 
95 4 5.4 5.4 10.8 
96 2 2.7 2.7 13.5 
98 1 1.4 1.4 14.9 
99 1 1.4 1.4 16.2 
100 8 10.8 10.8 27.0 
105 2 2.7 2.7 29.7 
108 1 1.4 1.4 31.1 
115 5 6.8 6.8 37.8 
117 1 1.4 1.4 39.2 
118 2 2.7 2.7 41.9 
119 8 10.8 10.8 52.7 
120 7 9.5 9.5 62.2 
121 3 4.1 4.1 66.2 
122 7 9.5 9.5 75.7 
124 5 6.8 6.8 82.4 
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125 4 5.4 5.4 87.8 
126 3 4.1 4.1 91.9 
127 1 1.4 1.4 93.2 
128 1 1.4 1.4 94.6 
129 2 2.7 2.7 97.3 
130 2 2.7 2.7 100.0 
Total 74 100.0 100.0  
Based on the data above, we can know that there are three students 
who got 90 for his/her Self-Efficacy score and it certainly will be the 
lowest score. Furthermore, there are two students who got 130 for 
his/her Self-Efficacy score and it certainly will be the highest score of 
Self-Efficacy score of the questionnaire. From the highest score and 
the lowest score we can know the range of the data, the range is the 
highest score minus the lowest score and the result is 130-90=40. From 
the table above the researcher can take the conclusion that the score of 
the Self-Efficacy questionnaire for the eleventh grade students of MA 
Al-Islam Jamsaren Surakarta is various. Then, the frequency 
distribution of the Self-Efficacy data can be seen on the following 
histogram: 
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Figure 4.2 The Histogram of Self-Efficacy Score 
c. The Data of Students‟ English Achievement (Y) 
The data of students‟ English achievement were collected by using 
document of achievement. The document is English Final test score in 
students‟ report. Score in student report is student achievement given 
by teacher when the students have been test the learning process in the 
second semester. 
The respondent who did the test is 74 students at the eleventh grade 
as the sample of the research, it is found that the highest score is 90 
and the lowest score is 76, so the range is 14. The sum is 6144 and the 
respondent is 74 so the mean is 83.03. The median is 82.50, the mode 
is 80, the variance is 14.301, and the standard deviation is 3.782. It can 
be concluded that the ability of the students English achievement score 
at eleventh grade students of MA Al-Islam Jamsaren Surakarta is 
various. The frequency of the distribution of the scores can be seen on 
the following table: 
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Table 4.4 The requency of the Distribution of Students‟ English 
Achievement (Y) 
 English Achievement 
 Frequenc
y 
Percent Valid 
Percent 
Cumulative 
Percent 
Valid 
76 5 6.8 6.8 6.8 
78 3 4.1 4.1 10.8 
80 19 25.7 25.7 36.5 
82 10 13.5 13.5 50.0 
83 2 2.7 2.7 52.7 
84 5 6.8 6.8 59.5 
85 10 13.5 13.5 73.0 
86 8 10.8 10.8 83.8 
87 2 2.7 2.7 86.5 
88 4 5.4 5.4 91.9 
90 6 8.1 8.1 100.0 
Total 74 100.0 100.0  
Based on the data above, we can know that there are five students 
who got 76 for his/her English achievement score and it certainly will 
be the lowest score. Furthermore, there are six students who got 90 for 
his/her English Achievement score and it certainly will be the highest 
score of English Achievement score of final test score in the second 
semester. From the highest score and the lowest score we can know the 
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range of the data, the range is the highest score minus the lowest score 
and the result is 90-76=14. From the table above the researcher can 
take the conclusion that the score of the English Achievement test for 
the eleventh grade students of MA Al-Islam Jamsaren Surakarta is 
various. Then, the frequency distribution of the English achievement 
data can be seen on the following histogram: 
 
Figure 4.3 The Histogram of English Achievement 
2. Data Analysis 
The data analysis of this research consists of pre-requirement 
testing and hypothesis testing. Before testing the hypothesis, it is 
necessary to test the pre-requirement test by using normality and 
linearity test. 
a. Pre-Requirement Testing 
There are two pre-requirement testing in this research, those are: 
normality testing to know the distribution of the data normal or 
not and linearity testing to know the form of regression. 
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b. Normality Testing 
Normality testing distribution is aimed to know whether the 
variable data research distribution is normal or not (Arikunto, 
2006: 320). If the data does not normal, so the parametric statistic 
can be used to analyze the data. To compute the normality of the 
data, the researcher used One Sample Kolmogorov-Smirnov 
formula through SPSS 20.0 for windows at the level of significant 
5% or 0.05 and the result of the computation of the normality test 
can be seen on the following table. 
Table 4.5 Test of Normality 
One-Sample Kolmogorov-Smirnov Test 
 Unstandardized 
Residual 
N 74 
Normal Parameters
a,b
 
Mean .0000000 
Std. 
Deviation 
3.21454586 
Most Extreme 
Differences 
Absolute .143 
Positive .143 
Negative -.067 
Kolmogorov-Smirnov Z 1.234 
Asymp. Sig. (2-tailed) .095 
a. Test distribution is Normal. 
b. Calculated from data. 
 
Based on the table test of normality above, the normality 
testing distribution from students‟ perception, self-efficacy, and 
students‟ English achievement for N=74 at the eleventh grade of 
MA Al-Islam Jamsaren Surakarta at the level of significance 
α=0.05 is 0.095>0.05. The result shows that variables data is in 
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normal distribution because the significance is higher than 0.05. 
c. Linearity Testing 
Linearity testing is purposed to know whether the independent 
variables and the dependent variable have linear relationship or 
not. If the data does not linear, the regression analysis cannot be 
used. To compute the linearity testing, the researcher used F-test 
at the level significant α=0.05 through SPSS 20.0 for windows. 
Two variables are considered linear if F-obtained is higher than F-
table. 
1) Linearity testing of Students‟ Perception (X1) and 
Students‟English Achievement (Y) 
Table 4.6 Linearity of Students‟ Perception (X1) and English 
Achievement (Y) 
ANOVA Table 
 Sum of 
Squares 
df Mean 
Square 
F Sig. 
English 
Achievement 
* Students' 
Perception 
Between 
Groups 
(Combined) 601.379 23 26.147 2.954 .001 
Linearity 283.260 1 
283.26
0 
32.00
2 
.000 
Deviation 
from 
Linearity 
318.120 22 14.460 1.634 .076 
Within Groups 442.567 50 8.851   
Total 1043.946 73    
 
Based on the table test of linearity above, the linearity 
testing of Students‟ Perception (X1) and Students‟ English 
Achievement (Y) for N = 74 at the level significant α = 0.05 is 
0.076. The result of the table shows that the significance is 
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0.076 > 0.05. It means that the linearity testing is higher than 
0.05, therefore it can be concluded that the regression between 
students‟ perception and students‟ English achievement is 
linear. 
2) Linearity testing of Self-Efficacy (X2) and Students‟ English 
Achievement (Y)  
Table 4.7 Linearity of Self-Efficacy (X2) and English Achievement (Y) 
ANOVA Table 
 Sum of 
Squares 
df Mean 
Square 
F Sig. 
English 
Achiev
ement * 
Self-
Efficac
y 
Between 
Groups 
(Combined) 621.592 22 28.254 3.412 .000 
Linearity 54.618 1 54.618 6.595 .000 
Deviation from 
Linearity 
566.974 21 26.999 3.260 .029 
Within Groups 422.354 51 8.281   
Total 1043.946 73    
 
Based on the table test of linearity above, the linearity 
testing of Self-Efficacy (X2) and Students‟ English 
Achievement (Y) for N = 74 at the level significant α = 0.05 is 
0.029. The result of the table shows that the significance is 
0.029 > 0.05. It means that the linearity testing is higher than 
0.05, therefore it can be concluded that the regression between 
self-efficacy and students‟ English achievement is linear. 
3. Hypothesis Testing 
a) Correlation between Students‟ perception (X1) and English 
achievement (Y). The researcher uses the null hypothesis (Ho) 
saying that there is no correlation between students‟ perception 
89 
 
 
 
 
(X1) and English achievement (Y), against the alternative 
hypothesis (Ha) saying that there is significant correlation 
between students‟ perception (X1) and English achievement (Y). 
The researcher follows some assumptions as follow: 
(1) If the result of calculation ro is lower than rt (rtable) ro<rt, the 
null hypothesis (Ho) is accepted, and the alternative 
hypothesis (Ha) is rejected. 
(2) If the result of calculation ro is higher than rt (rtable) ro>rt, the 
null hypothesis (Ho) is rejected, and the alternative 
hypothesis (Ha) is accepted. 
The result of robserved value (0.521) is higher than rtable (0.228) 
N=74 with significant value 0.05. So the conclusion is: 
1) Ho is rejected. 
2) Ha is accepted. 
3) There is significant correlation between students‟ perception 
and English achievement of the eleventh grade students of MA 
Al-Islam Jamsaren Surakarta. 
Table 4.8. Correlation between Students‟ Perception (X1 Variable) 
and English Achievement (Y Variable). 
Correlations 
 Students' 
Perception 
English 
Achievement 
Students' Perception 
Pearson Correlation 1 .521
**
 
Sig. (2-tailed)  .000 
N 74 74 
English 
Achievement 
Pearson Correlation .521
**
 1 
Sig. (2-tailed) .000  
N 74 74 
90 
 
 
 
 
**. Correlation is significant at the 0.01 level (2-tailed). 
b) Correlation between self-efficacy (X2) and English achievement 
(Y). The researcher uses the null hypothesis (Ho) saying that there 
is no correlation between self-efficacy (X2) and English 
achievement (Y), against the alternative hypothesis (Ha) saying 
that there is significant correlation between self-efficacy (X2) and 
English achievement (Y). The researcher follows some 
assumptions as follow: 
(1) If the result of calculation ro is lower than rt (rtable) ro < rt, the 
null hypothesis (Ho) is accepted, and the alternative 
hypothesis (Ha) is rejected. 
(2) If the result of calculation ro is higher than rt (rtable) ro > rt, the 
null hypothesis (Ho) is rejected, and the alternative 
hypothesis (Ha) is accepted. 
The result of robserved value (0.229) is higher than rtable value 
(0.228) N=74 with significant value 0.05. So the conclusion is: 
1) Ho is rejected.   
2) Ha is accepted. 
3) There is significant correlation between self-efficacy and 
English achievement of the eleventh grade students of MA 
Al-Islam Jamsaren Surakarta. 
 
91 
 
 
 
 
Table 4.9. Correlation between Self-Efficacy (X2 variable) and 
English Achievement (Y Variable).  
Correlations 
 Self-
Efficacy 
English 
Achievement 
Self-Efficacy 
Pearson Correlation 1 .229
*
 
Sig. (2-tailed)  .000 
N 74 74 
English 
Achievement 
Pearson Correlation .229
*
 1 
Sig. (2-tailed) .000  
N 74 74 
*. Correlation is significant at the 0.05 level (2-tailed). 
 
c) Correlation between students‟ perception (X1), self-efficacy (X2), 
and English achievement (Y). The first hypothesis that will be 
tested is null hypothesis (Ho) saying that there is no significant 
correlation between students‟ perception (X1), self-efficacy (X2),  
and English achievement (Y)  against the alternative hypothesis 
(Ha) saying that there is significant correlation between students‟ 
perception (X1), self-efficacy (X2), and English acahievement 
(Y). The technique used is regression. 
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Table 4.10. Model Summary of Students‟ Perception, Self-Efficacy 
and English Achievement. 
Model Summary 
Mo
del 
R R 
Squar
e 
Adjus
ted R 
Squar
e 
Std. 
Error 
of the 
Estim
ate 
Change Statistics 
R 
Square 
Change 
F 
Change 
df
1 
df2 Sig. F 
Chan
ge 
1 
.527
a
 
.277 .257 3.260 .277 13.630 2 71 .000 
a. Predictors: (Constant), Self-Efficacy, Students' Perception 
After being calculated by regression helping by SPSS 20.00 
for windows, it is found significant Fobtained is 0.000 < 0.05. It 
concluded that the variables had correlation. To know the 
correlation between all variables by computing rcount. The value of 
rcount can be seen r= 0.527. rcount > rtable (0.527 > 0.228), it can be 
concluded that the correlation between the variables had strong 
correlation. 
Table 4.11. Correlation between Students‟ Perception (X1), Self-
Efficacy (X2), and English Achievement (Y). 
Correlations 
 English 
Achievem
ent 
Students' 
Perception 
Self-
Efficacy 
Pearson 
Correlation 
English Achievement 1.000 .521 .229 
Students' Perception .521 1.000 .563 
Self-Efficacy .229 .563 1.000 
Sig. (1-
tailed) 
English Achievement . .000 .000 
Students' Perception .000 . .000 
Self-Efficacy .000 .000 . 
N 
English Achievement 74 74 74 
Students' Perception 74 74 74 
Self-Efficacy 74 74 74 
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From the table 4.11 above, the significant is 0.000. If 
significant < 0.05, it can be concluded that the correlation between 
students‟ perception, self-efficacy and English achievement is 
significant correlation.  
The result of this hypothesis as follows: 
1) Ho is rejected.  
2) Ha is accepted. 
3) There is significant correlation between students‟ perception, 
self-efficacy and English achievement of the eleventh grade 
students of MA Al-Islam Jamsaren Surakarta. 
B.   Discussion of the Research Findings 
The results of the research show that there is significant and 
positive correlation between students‟ perception (X1), self-efficacy (X2) 
and English achievement (Y). It means that the theories which stated some 
experts about English achievement and its sub skills in theoretical review, 
involved students‟ perception and self-efficacy. 
From the data description, it was found that the mean scores and 
standard deviation score in each variable. The mean score of the data 
description students‟ perception is 108.93 and the standard deviation is 
9.653. The mean score of the data description students‟ self-efficacy is 
114.30 and the standard deviation is 11.900. The mean score of the data 
description students‟ English achievement is 83.03 and the standard 
deviation is 3.782. 
After analyzing the correlation between the variables, a discussion 
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can be given as follows. The discussion emphasized more on finding the 
possible causes of the result of the study. Since the computation of the 
normality, linearity, and the significant testing show that the data are in 
normal distribution and regression is linear and significant. Then the 
researcher continues to the hypothesis. 
From the first hypothesis testing, based on the result of 
computation shows that correlation coefficient between students‟ 
perception (X1) and English achievement (Y) is higher than rtable. rxy = 
0.521 > rt = 0.228 N= 74 with significant value 0.05 so it can be concluded 
that students‟ perception and English achievement has correlation. The 
coefficient of determination between students‟ perception and English 
achievement is 27.1%. It also means that 27.1% variation of students‟ 
English achievement is influenced by students‟ perception and the other 
72.9% is influenced by others factors. The level of correlation had strong 
correlation.  There is positive correlation between students‟ perception and 
English achievement. A positive correlation means the higher score in 
students‟ perception is followed by the higher score in English 
achievement. 
Noble (2006) stated the concept of students‟ perception; First, 
Students‟ perceptions of themselves influence the amount of effort they are 
willing to put forth in school, their educational aspirations, and their 
academic achievement. Research has shown that positive perception 
having motivation and effort in doing tasks. It means that students‟ 
perception has contribution on the result of English achievement. When 
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the students have high perception on English task, they assumed that they 
easy to understand what they study English, so the English achievement 
will be high. 
From the second hypothesis testing, based on the result of 
computation shows that correlation coefficient between self-efficacy on 
English task (X2) and English achievement (Y) is higher than rtable. rxy = 
0.229 > rt = 0.228 N= 74 with significant value 0.05 so it can be concluded 
that self-efficacy and English achievement has correlation. The coefficient 
of determination between self-efficacy and English achievement is 6.84%. 
It also means that 6.85% variation of students‟ English achievement is 
influenced by students‟ self-efficacy and the other 93.15% is influenced by 
others factors. The level correlation had strong correlation. There is 
positive correlation between students‟ perception and English 
achievement. A positive correlation means the higher score in students‟ 
self-efficacy on English task is followed by the higher score in English 
achievement. 
Bandura in Hergenhahn (2008:371) states that social cognitive 
theory considers that the perception of self-efficacy plays a role as a 
cognitive mechanism that allows individuals to control reactions to stress. 
The students who are confident to face the pressure that appears to be 
effective, the student will not feel anxious and agitated when completing 
tasks. Conversely, if the students do not feel confident to control the 
pressure that arises when doing on their tasks, students tend to always 
think of her incompetence and stress when recalling their duties, it will 
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influence to the students English achievement in school. It means that self-
efficacy has contribution on the result of English achievement. When the 
students have high self-efficacy on English task, they assumed that they 
get difficulty when they study English, so the English achievement will be 
high. 
Furthermore, from the third hypothesis testing, it was found that 
there is significant correlation between students‟ perception (X1) and self-
efficacy on English task (X2) toward English achievement (Y) It means 
that the hypothesis is accepted. Based on the result of computation shows 
that correlation between students‟ perception and self-efficacy toward 
English achievement is higher than rtable. rxy = 0.527 > rt = 0.228 N= 74 
with significant value 0.05 so it had correlation. The coefficient of 
determination between students‟ perception and self-efficacy toward 
English achievement is 27.8%. It also means that 27.8% variation of 
students‟ English achievement is influenced by students‟ perception and 
self-efficacy and the other 72.2% is influenced by others factors. 
Increasing of students‟ perception and self-efficacy followed by improving 
English achievement. It can be created assumption that students‟ English 
achievement can be regressed, explained, and predicted from students‟ 
perception and students‟ self-efficacy. 
From the result of this research, it can be found that students‟ 
perception and self-efficacy on English task give contribution to English 
achievement. When the students‟ perception and self-efficacy on English 
task increase, so their English achievement will be high. It means there is 
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positive significant correlation between students‟ perception and self-
efficacy on English task and English achievement at the eleventh grade of 
MA Al-Islam Jamsaren Surakarta in the academic year 2017/2018, also 
means that the improvement of students‟ perception and self-efficacy will 
be followed by the improvement of English achievement. 
From all of the hypothesis, it can be summarized that there is 
positive correlation between students‟ perception (X1), self-efficacy on 
English task (X2), and English achievement (Y) among eleventh grade of 
MA Al-Islam Jamsaren Surakarta in the academic year 2017/2018. 
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CHAPTER V 
CONCLUSION, IMPLICATION, AND SUGGESTION 
 
A. Conclusion 
From the discussion on the previous chapter, in brief the researcher 
describes the conclusion as follows: 
There is significant correlation between students‟ perception and 
English Achievement at the eleventh grade students of MA Al-Islam 
Jamsaren Surakarta in Academic Year 2017/2018. It can be concluded from 
the result of robserved value (0.521) is higher than rtable (0,228) N=74 with 
significant value 0.05.  Increasing students‟ perception will be followed by 
improving students‟ English achievement. 
There is significant correlation between self-efficacy and English 
achievement at the eleventh grade students of MA Al-Islam Jamsaren 
Surakarta in academic year 2017/2018.  It can be concluded from the result of 
robserved value (0.229) is higher than rtable (0,228) N=74 with significant value 
0.05. Increasing self-efficacy will be followed by improving students‟ English 
achievement. 
There is significant corelation between students‟ perception and self-
efficacy toward English achievement at the eleventh grade students of MA 
Al-Islam Jamsaren Surakarta in academic year 2017/2018.  It can be seen 
from Fobtained is 0.00. Fobtained < 0.05, it can concluded that the variable 
correlates.  The result of correlation is rxy = 0.527. The increasing of students‟ 
perception and self-efficacy is followed by increasing English achievement. 
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B. Implication 
Based on the research finding, it has been concluded that there is 
significant correlation between students‟ perception, self-efficacy toward 
English achievement. It implied that students‟ perception and self-efficacy are 
important variables for students‟ English achievement. Students‟ perception 
and self-efficacy had contribution in the result of English achievement. 
Students‟ self-efficacy is an important factor for students who want a 
good result in English achievement. It made easier for students to understand 
the text and got the content of the text.  The high of self-efficacy will result in 
the high of English achievement while the low of self-efficacy will result in 
the low of English achievement. It meant students‟ self-efficacy support in 
students‟ English achievement. 
Besides that, the students should have good perception. The students 
who have good perception will have better English achievement than students 
who do not. The students who have good self-efficacy will have better 
English achievement than students who do not. While students who have low 
perception, they will get the difficulty to understand English. Teachers should 
motivate students for maintaining students‟ perception and self-efficacy to 
improving english achievement. 
Based on the results of the study, the perceptions of students against 
the need for an increase in duty toward more positive again with organizing 
the guidance of classical or group. When the perception of students toward 
high yet task can be given counselling group or individual counseling.  
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C. Suggestion 
After the researcher describes the conclusion of the research, the 
researcher is going to present the suggestion to the teacher, students and the 
other researcher dealing with students' perception, self-efficacy on English 
task, and students‟ English achievement. The suggestions given by the 
researcher are as follow: 
1. For English Teachers 
The researchers to learn English who want to pay attention to 
creating or giving a good lesson for students. Students will have good 
perceptions and self-efficacy, created by teachers and students, students 
can improve their English achievement. Based on the results of the 
research, responsibility for tasks needs to be submitted to a more positive 
direction with classical or group training.  
2. For Students  
The students of MA Al-Islam Jamsaren Surakarta is expected to 
have the perception and self-efficacy toward a positive task so that 
students can complete the task right time and obtain maximum learning 
achievements. Students who are not yet aware of the importance and 
benefits of a task and choose other activities more fun can make make a 
list of activities that proved more useful so students know how big and 
important the benefits of activities that he did. 
3. The other Researcher 
The results of this research may refer to the following research. 
Other researcher were able to observe the same title of this research with a 
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different purpose or methodology and is able to explain the factors that 
influence the perception of students and self-efficacy towards tasks may 
develop and dig up more information. 
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Appendix 1 
The List of the Subject (Try Out) 
Class XI-IPA.2 & XI-IPA.3 
NO  NIS NAMA SISWA  
1 13696 AFIFAH NURUL FARIKHA 
2 13697 AFIKAH MUFIDAH 
3 13698 ALISSA ULIN NUHA 
4 13699 AMELIA ANNISA NUR ROHMAH 
5 13700 ANIDA RIZKY AULIA KHASANAH 
6 13701 ARIMBI LINGGAJATI WAHYU UTAMI  
7 13702 FATIKHAH RAHMA ABDILLAH 
8 13703 FITRIANA PUTRI NURAINI 
9 13704 HAFIZHAH PUTRI ILMA DAROJATI 
10 13705 HANIFATUN NISA‟ 
11 13706 IKA AISH RAHAYU DAMAYATI 
12 13707 ILYAH A‟IFFATUS SULHI 
13 13708 ISNA BALQIS 
14 13709 LARAS KUNANTI FAIRUZ SYIFA 
15 13710 MELVIN TSABITUL ISMI 
16 13711 NADIA AQIELA LAILI 
17 13712 QURROTU „AINI 
18 13713 RIA CANDRAWATI 
19 13714 ROFI‟AH HASNA NUR „AINI 
20 13715 SANIA RAHMATIKA SORAYA 
21 13716 SEFTI QAARI‟ FATIHAH 
22 13717 SYAFIRA „AQILAH KHOIRUNNISA 
23 13718 VANDERA NUR HAFIGIKA 
24 13719 ZAKI LARASATI 
25 13720 ANNISA KHOMSYIATUN FITRI 
26 13784 AINI NUR BAITI BAROROH 
27 13721 AULIA MARASMITA 
28 13722 AULIA QURROTU AINI 
29 13723 FAUZAH NUR RHOSYIDAH 
30 13724 FIKI FAHRIS MAZIYYA 
31 13725 INTAN FADLILATUSHIFA 
32 13726 IRBAH AZIZAH SUWARTO 
33 13727 ISNAINI SURYANING SANTOSA 
34 13728 MAYESTI HANIFIYATUSSAMHA 
35 13729 MUTIARA ZULFA ASSYIFA 
36 13730 NABILA AYUNDASARI 
37 13731 NADIYA ZAHROTUL ABIDAH 
38 13732 NIKEN RIRI DWI ASTUTI 
39 13733 NURAIZA HAFIDA KARIM 
40 13734 NUSAIBAH 
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41 13735 PUTRI HASTUTI 
42 13736 QONITA ALMAS BIYANTI 
43 13737 RAHMANDA ALYA RISAYANTI PUTRI 
44 13738 RIZQI SYAFA AMALIA 
45 13739 SABITA PUTRI DWI ARDYANTI 
46 13740 SHOFI AZHARI FADHILAH M 
47 13741 SYIFA ANSORI 
48 13742 ULFATUN NAIM 
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Appendix 2 
The List of the Subject (Test) 
No NIS NAMA SISWA 
1 6244 ALIFIA WAHYU CHOIRUNNIDHA 
2 6245 DWI MEGA AGUSTI 
3 6246 FATIMAH NUR KHASANAH 
4 6247 FITRIA RIMA DWI HARYATI 
5 6248 KARTIKA DEWI MELATI 
6 6249 LORENSAGANA SINAR PRATIWI 
7 6250 MIFTA KHULJANAH 
8 6251 MISYAEIL NUR AZIZAH 
9 6252 MUAYYAROTUL QONITAH AL FAIZAH 
10 
6253 
MUAYYAROTUSH SHOLIHAH AL 
FAIZAH 
11 6254 NURUL HIDAYAH 
12 6255 PRATIWI SHOLICHAH 
13 6256 SHAFINA HANIFFAJRI DEWAYANI 
14 6257 SITI KHODIJAH 
15 6258 SYAHDA LUTHFIAH IMANI 
16 6260 ZAHROTUNNISA 
17 6261 AFFAN KHOIRUL ANAM 
18 6326 ACHMAD ROJI AFIFUDDIN 
19 6262 ALVIAN EKA PUTRA 
20 6263 AMAR YASIR RAHMATULLAH 
21 6264 ASRAFI UBAIDILLAH ANWAR 
22 6265 IBROHIM DZIKIDAAR 
23 6266 MUHAMMAD LUTHFI DHARMAWAN 
24 6267 MUHAMMAD MUTAWADHI 'ALFAJRI 
25 6268 RAFLI MAHESA PRATAMA 
26 6408 MUHAMMAD YUSUF 
27 6295 AGNIA AL FATIH SABILLA 
28 6270 AMALIA EKA NUZZAILA 
29 6271 ELSI SAFITRI 
30 6298 FATIMAH MULYA SUBARI 
31 6273 HANI PRASTIWI 
32 6300 INDAH ETIKA SARI 
33 6301 KANIA HERMAWATI 
34 6274 LANTIB SAYEKTI MITUHU 
35 6275 MAHARANI SAKINA 
36 6276 MAR ATUSSOLIHAH 
37 6305 SAFIRA NUR CHASYATIL 'ILMI 
38 6307 SEPTIA DYAH ANGGRAENI 
39 6308 SHAFIRA NUR HERLINDA 
40 6281 SUCI NUR SAVITRI 
41 6310 THASYA FRIZILLA PUTRI HELMI 
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42 6311 ZULAIKHAH ITSNAN ASYSYIFA 
43 6312 ABDULRAHMAN RIO PRAMUDYA 
44 6286 AWWAHUN HALIM 
45 6313 DIKY BAGUS SAPUTRA 
46 6288 DIMAS ARGA PRAKOSO 
47 6318 RAMA BAGUS PRASETYO 
48 6319 REZA KURNIA RIZAL FAJRI 
49 6293 TAUFIK ARKAN 
50 6294 YAHYA AYASI 
51 6269 ALIFIA HAMIDAH 
52 6323 ATHALIA SANDRA MIFDHAF ABDILLA 
53 6297 BERLIANA PUTRI ASHARI 
54 6299 FIA MUNA HANINA 
55 6272 HALIMATUS SA'DIYAH 
56 6302 LINA INAS MUFIDAH 
57 6277 MIA WAHYUNINGTYAS UTOMO 
58 6303 NABILA ISA BAASYIR 
59 6278 NUR FADILAH 
60 6304 RISTIANA DAMAYANTI 
61 6279 SAFIRA NUR SABILLAH 
62 6306 SELVI MIFTAKUL JANAH 
63 6309 SHOFIATUNNISA' 
64 6280 SOLEKHAH NUR AFIFAH 
65 6283 UMI FATHONAH 
66 6284 ZAHWA NABILA 
67 6287 DHIVA REZA EFENDI 
68 6314 EVIS ALEXSANDRIA SAIFUL AHMADI 
69 6289 FARKHAN FATKHUR ROHMAN 
70 6290 MAULANA ABDUL MAJID 
71 6316 MUHAMMAD ABDULLOH MA'SUM 
72 6317 MUHAMMAD IRFAN ABDILLAH 
73 6291 NARENDRA AGUNG WICAKSANA 
74 6321 ZAINI 
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Appendix 3 
The Blue Print of Students’ Perception on English Task Questionnaire 
(Try Out of Instrument) 
Component Indicator 
Item Number Total 
Sub-
Item 
(+) (-) 
Selection 
The individual's observation and 
attention toward the task through 
the sensory tool 
5, 6, 7, 
8 
1, 2, 3, 
4 
8 
Stimulus is received 
by individual from within and 
beyond the self 
13, 14, 
15, 16 
9, 10, 
11, 12 
8 
Interpretation 
 
Task information received by 
individual 
20, 21, 
22 
17, 18, 
19 
6 
Individual interpretation about the 
task that their received 
26, 27, 
28 
23, 24, 
25  
6 
The individual‟s awareness toward 
the task 
32, 33, 
34 
29, 30, 
31 
6 
Reaction 
A positive or negative attitude of 
individual toward the task 
39, 40, 
41, 42 
35, 36, 
37, 38 
8 
The application in the everyday life 45, 46 43, 44 4 
Total Items 23 23 46 
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Appendix 4 
DAFTAR PERTANYAAN ANGKET 
The Questionnaire of Students’ Perception on English Task 
(Try Out of Instrument) 
 
Nama Siswa :_____________________________________ 
Kelas  :_____________________________________ 
Jenis Kelamin :_____________________________________ 
Sekolah :_____________________________________ 
Petunjuk Pengisian 
a. Spontanlah dalam menjawab pernyataan, sesuai dengan apa yang pertama kali 
anda pikirkan. 
b. Berilah tanda checklist (√) pada jawaban yang anda pilih di kolom kosong 
sebelah kanan. 
c. Pilihan jawaban: 
 SS : Jika kalian merasa sangat sesuai dengan pernyataan tersebut 
 S : Jika kalian merasa sesuai dengan pernyataan tersebut 
 N : Jika kalian merasa netral dengan pernyataan tersebut 
 TS : Jika kalian merasa tidak sesuai dengan pernyataan tersebut 
 STS : Jika kalian merasa sangat tidak sesuai dengan pernyataan tersebut 
d. Dalam mengisi pernyataan yang ada, diharapkan diisi sesuai dengan diri anda 
dan tidak ada pernyataan yang dilewatkan. Setiap orang mempunyai jawaban 
yang berbeda-beda, tidak ada penilaian baik atau buruk serta penilaian benar 
atau salah. Semua jawaban benar selama anda mengisi pernyataan sesuai 
113 
 
 
 
 
dengan diri kalian. Hasil angket ini tidak akan mempengaruhi nilai akademik 
anda dan kerahasiaan jawaban anda akan terjamin. 
e. Atas  partisipasi  dan  kesediaan  anda  untuk  mengisi  angket  ini,  kami 
mengucapkan banyak terima kasih. 
“Selamat Mengerjakan”  
No. Pernyataan SS S N TS STS 
1. Saya kurang mendengarkan 
ketika guru memberikan tugas 
bahasa Inggris. 
     
2.  Saya memperhatikan guru 
menjelaskan tentang tugas 
bahasa Inggris sambil berbicara 
dengan teman sebangku. 
     
3. Dengan melihat tugas bahasa 
Inggris untuk membuat laporan 
praktik yang ditulis di papan 
tulis, saya sudah tau bahwa 
laporan praktik dalam tugas 
bahasa Inggris susah. 
     
4. Melihat teman malas 
mengerjakan tugas bahasa 
Inggris, saya ikut malas. 
     
5. Saya selalu fokus 
memperhatikan guru 
menyampaikan tugas bahasa 
Inggris. 
     
6. Melihat guru menunjukkan buku 
pegangan untuk belajar bahasa 
Inggris, membuat saya ingin 
membaca. 
     
7. Mendengar guru memberikan 
tugas menganalisa dan 
menghafal teks bahasa Inggris, 
saya bersemangat 
mengerjakannya. 
     
8. Melihat teman mudah 
mengerjakan tugas bahasa 
     
114 
 
 
 
 
Inggris, saya ikut belajar. 
9.  Saya menanggapi obrolan teman 
sebangku ketika guru bahasa 
Inggris saya menyampaikan 
tugas. 
     
10.  Ketidaksukaan saya terhadap 
guru bahasa Inggris, membuat 
saya tidak menyukai tugas 
bahasa Inggris yang 
diberikannya. 
     
11.  Semangat saya menurun ketika 
mendapatkan tugas bahasa 
Inggris menghafal. 
     
12. Saya pernah mendapatkan nilai 
jelek pada tugas bahasa Inggris 
membuat laporan praktik bahasa 
Inggris sehingga saya tidak suka 
pada tugas membuat laporan 
praktik bahasa Inggris tersebut. 
     
13. Mendapatkan banyak tugas 
bahasa Inggris membuat saya 
semangat belajar. 
     
14. Saya senang mendapatkan tugas 
bahasa Inggris menghafal dari 
guru. 
     
15. Saya senang mendapatkan PR 
tugas bahasa Inggris dari guru. 
     
16. Pengalaman mendapatkan nilai 
baik membuat saya semangat 
mengerjakan tugas bahasa 
Inggris dari guru. 
     
17. Tugas bahasa Inggris yang saya 
kerjakan tidak sesuai dengan 
perintah guru. 
     
18. Saya masih menanyakan 
kembali kepada teman tentang 
tugas bahasa Inggris yang 
disampaikan oleh guru dan tugas 
bahasa Inggris apa yang harus 
dikerjakan. 
     
19. Karena tugas bahasa Inggris      
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yang banyak, tidak semua tugas 
yang disampaikan oleh guru 
tersebut dapat saya pahami. 
20. Saya memahami tugas bahasa 
Inggris yang disampaikan oleh 
guru. 
     
21. Perintah mengerjakan tugas 
bahasa Inggris tersebut cukup 
jelas. 
     
22. Saya tidak mengalami kesulitan 
dengan tugas bahasa Inggris 
yang diberikan guru. 
     
23. Menurut saya semakin guru 
memberikan PR tugas bahasa 
Inggris, semakin jam bermain 
saya terbatas. 
     
24. Jika saya tidak menyukai guru 
bahasa Inggris tersebut, maka 
saya sulit memahami materi 
bahasa Inggris yang 
disampaikannya. 
     
25. Saya yakin dari dulu sampai 
sekarang, tugas bahasa Inggris 
menghafal sulit sekali. 
     
26. Menurut saya tugas bahasa 
Inggris dari guru berhubungan 
dengan nilai akademik di raport. 
     
27. Cara guru menyampaikan materi 
bahasa Inggris membantu saya 
mengerjakan tugas. 
     
28. Saya yakin benar dengan apa 
yang saya dengar tentang tugas 
bahasa Inggris yang 
disampaikan guru. 
     
29. Tugas bahasa Inggris dari guru 
kurang mempengaruhi nilai 
akademik saya. 
     
30. Saya kurang merasakan manfaat 
tugas bahasa Inggris yang 
diberikan oleh guru. 
     
31. Saya kurang mempunyai      
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kesadaran pentingnya tugas 
bahasa Inggris yang diberikan 
guru. 
32. Setelah guru memberikan tugas 
bahasa Inggris, saya memahami 
pentingnya tugas tersebut. 
     
33. PR tugas bahasa Inggris yang 
diberikan oleh guru sangatlah 
penting untuk saya. 
     
34. PR tugas bahasa Inggris yang 
diberikan oleh guru memberikan 
manfaat belajar untuk saya. 
     
35. Saya merasa tugas bahasa 
Inggris yang diberikan oleh guru 
terlalu sulit. 
     
36. Saya tidak menyukai tugas 
bahasa Inggris yang diberikan 
oleh guru. 
     
37. Ketidaksukaan saya terhadap 
tugas bahasa Inggris membuat 
saya tidak menyukai guru 
tersebut. 
     
38. Saya mengerjakan tugas bahasa 
Inggris dari guru dengan 
menyontek karena saya tidak 
bisa mengerjakannya. 
     
39. Saya merasa jika saya menyukai 
tugas bahasa Inggris tersebut, 
maka mudah bagi saya untuk 
mengerjakannya. 
     
40. Tugas bahasa Inggris yang 
diberikan oleh guru, menurut 
saya mudah untuk dikerjakan.  
     
41. Menurut saya semua materi 
bahasa Inggris yang diberikan 
oleh guru, dapat membantu saya 
mengerjakan tugasnya. 
     
42. Menurut saya di dalam tugas 
bahasa Inggris, semua materi 
telah disampaikan. 
     
43. Saya tidak bisa menerapkan      
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materi tugas bahasa Inggris 
dalam kehidupan saya. 
44. Membuat kesimpulan sangat 
mudah, namun menyimpulkan 
masalah yang saya hadapi dalam 
belajar bahasa inggris itu sulit.  
     
45. Tugas bahasa Inggris 
menganalisa suatu teks dapat 
membantu saya untuk belajar 
menganalisa masalah saya. 
     
46. Materi tugas bahasa Inggris dari 
guru bisa saya terapkan dalam 
kehidupan sehari-hari. 
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Summary of Validity of Students’ Perception  
 
 
Item rxy rtable Result 
1 0.181 0.284 Invalid 
2 0.632 0.284 Valid 
3 0.295 0.284 Valid 
4 0.543 0.284 Valid 
5 0.369 0.284 Valid 
6 0.652 0.284 Valid 
7 0.496 0.284 Valid 
8 0.486 0.284 Valid 
9 0.522 0.284 Valid 
10 0.172 0.284 Invalid 
11 0.240 0.284 Invalid 
12 0.183 0.284 Invalid 
13 0.402 0.284 Valid 
14 0.516 0.284 Valid 
15 0.394 0.284 Valid 
16 0.456 0.284 Valid 
17 0.421 0.284 Valid 
18 0.306 0.284 Valid 
19 0.591 0.284 Valid 
20 0.028 0.284 Invalid 
21 0.181 0.284 Invalid 
22 0.342 0.284 Valid 
23 0.583 0.284 Valid 
24 0.323 0.284 Valid 
25 0.568 0.284 Valid 
26 0.006 0.284 Invalid 
27 0.467 0.284 Valid 
28 0.469 0.284 Valid 
29 0.579 0.284 Valid 
30 0.336 0.284 Valid 
31 0.405 0.284 Valid 
32 0.452 0.284 Valid 
33 0.485 0.284 Valid 
34 0.295 0.284 Valid 
35 0.286 0.284 Valid 
36 0.358 0.284 Valid 
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37 0.494 0.284 Valid 
38 0.397 0.284 Valid 
39 0.028 0.284 Invalid 
40 0.412 0.284 Valid 
41 0.376 0.284 Valid 
42 0.580 0.284 Valid 
43 0.297 0.284 Valid 
44 0.448 0.284 Valid 
45 0.221 0.284 Invalid 
46 0.290 0.284 Valid 
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Appendix 7 
Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 Q11 Q12 Q13 Q14 Q15 Q16 Q17 Q18 Q19 Q20 Q21 Q22 Q23 Q24 Q25 Q26 Q27 Q28 Q29 Q30 Q31 Q32 Q33 Q34 Q35 Q36 Q37 Q38 Q39 Q40 Q41 Q42 Q43 Q44 Q45 Q46 TOTAL
Pearson 
Correlatio
n
1 .063 .348
* .088 .459
** .093 .277 .059 .183 .107 .121 .043 -.119 .115 .191 .243 .125 -.046 .415
** -.020 1.000
** -.074 .258 .091 -.049 -.096 .244 -.214 -.204 .045 -.108 .007 -.043 -.038 .070 .165 .026 -.074 -.020 -.106 -.120 -.219 .019 -.185 -.071 -.213 .181
Sig. (2-
tailed)
.669 .015 .550 .001 .528 .057 .691 .214 .467 .412 .773 .420 .437 .193 .096 .398 .756 .003 .894 0.000 .618 .077 .536 .741 .514 .095 .144 .165 .763 .464 .962 .773 .800 .637 .261 .862 .615 .894 .473 .418 .135 .898 .207 .632 .146 .217
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.063 1 .353
*
.510
** .120 .575
**
.468
**
.322
* .284 .061 .096 .118 .195 .307
* .279 .094 .189 .017 .238 -.110 .063 .254 .216 .195 .416
** .002 .282 .207 .451
** .213 .347
* .155 .266 .164 .173 .223 .140 .306
* -.110 .313
*
.285
*
.333
*
.384
**
.300
* .242 .324
*
.632
**
Sig. (2-
tailed)
.669 .014 .000 .415 .000 .001 .025 .050 .679 .517 .425 .184 .034 .054 .526 .199 .908 .104 .455 .669 .081 .140 .184 .003 .992 .052 .157 .001 .146 .016 .293 .067 .265 .240 .128 .343 .034 .455 .030 .050 .021 .007 .038 .097 .025 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.348
*
.353
* 1 .295
* .211 .191 .182 .038 .059 .214 .174 .039 -.024 .061 .139 .086 .189 -.118 .396
** .034 .348
* .211 .223 .340
* .020 -.318
* .131 -.046 .031 .328
* .078 .111 .011 .055 .014 -.113 .194 .034 .034 .119 -.045 .139 .186 .125 -.136 -.122 .295
*
Sig. (2-
tailed)
.015 .014 .042 .151 .194 .215 .797 .691 .145 .237 .794 .870 .681 .345 .562 .198 .426 .005 .820 .015 .151 .128 .018 .893 .027 .373 .757 .836 .023 .600 .452 .941 .710 .926 .443 .186 .819 .820 .420 .760 .345 .207 .398 .355 .411 .042
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.088 .510
**
.295
* 1 -.047 .449
** .270 .235 .194 .169 .146 -.102 .187 .253 .171 .157 .200 .219 .411
** -.121 .088 .081 .292
* -.031 .202 .120 .252 .201 .232 .313
* .161 .259 .387
** .248 .117 .341
* .087 .067 -.121 .444
** .129 .331
* -.063 .352
* .041 .250 .543
**
Sig. (2-
tailed)
.550 .000 .042 .750 .001 .063 .108 .186 .251 .324 .492 .203 .082 .246 .287 .173 .135 .004 .412 .550 .586 .044 .834 .168 .415 .083 .170 .113 .030 .273 .075 .007 .089 .429 .018 .559 .651 .412 .002 .381 .022 .669 .014 .780 .087 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.459
** .120 .211 -.047 1 .313
* .150 .191 .165 .093 -.028 .147 -.128 .335
* .146 .461
** .126 -.122 .240 .028 .459
** .162 .359
* .252 .174 -.235 .329
* .091 .155 -.042 -.074 .058 .017 -.023 .279 -.012 .153 .147 .028 .007 .125 .019 .216 .236 .030 .007 .369
**
Sig. (2-
tailed)
.001 .415 .151 .750 .030 .308 .194 .263 .529 .852 .318 .386 .020 .322 .001 .394 .407 .100 .851 .001 .271 .012 .084 .236 .108 .022 .540 .293 .775 .618 .696 .908 .878 .055 .934 .300 .318 .851 .960 .398 .900 .141 .106 .837 .964 .010
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.093 .575
** .191 .449
**
.313
* 1 .392
** .284 .252 .072 .123 .164 .230 .425
** .156 .348
*
.397
** .240 .254 -.303
* .093 .151 .439
**
.287
*
.404
** .079 .246 .398
**
.359
* .007 .276 .092 .267 -.045 .121 .170 .194 .278 -.303
*
.458
**
.347
*
.379
** .006 .446
** -.067 .338
*
.652
**
Sig. (2-
tailed)
.528 .000 .194 .001 .030 .006 .050 .084 .627 .405 .265 .115 .003 .289 .015 .005 .100 .081 .036 .528 .305 .002 .048 .004 .592 .092 .005 .012 .963 .058 .534 .066 .760 .412 .249 .187 .056 .036 .001 .016 .008 .966 .001 .652 .019 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.277 .468
** .182 .270 .150 .392
** 1 .224 .378
** .258 .115 .085 .271 .171 .276 .186 .105 .028 .391
** .039 .277 .192 .308
* .235 .283 .068 .118 .063 .202 .105 .061 .166 .256 .105 .188 .020 .181 .155 .039 .163 .010 .060 .201 .178 .122 .056 .496
**
Sig. (2-
tailed)
.057 .001 .215 .063 .308 .006 .126 .008 .077 .438 .564 .062 .246 .058 .205 .480 .853 .006 .795 .057 .190 .033 .108 .052 .645 .425 .672 .169 .479 .678 .260 .079 .478 .202 .890 .217 .292 .795 .267 .948 .687 .170 .225 .410 .708 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.059 .322
* .038 .235 .191 .284 .224 1 .321
* -.118 -.044 .251 .309
*
.528
** .112 .103 .172 -.009 .281 .173 .059 -.129 .287
* -.080 .472
** -.111 .381
**
.300
*
.571
** .063 .296
* .216 -.030 -.174 .149 .056 .086 -.039 .173 .130 .053 .213 .040 .077 .263 .286
*
.486
**
Sig. (2-
tailed)
.691 .025 .797 .108 .194 .050 .126 .026 .423 .764 .085 .032 .000 .447 .486 .244 .952 .053 .241 .691 .382 .048 .588 .001 .453 .007 .039 .000 .670 .041 .140 .837 .237 .313 .703 .562 .792 .241 .380 .722 .146 .785 .602 .071 .049 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.183 .284 .059 .194 .165 .252 .378
**
.321
* 1 .097 .134 .274 .359
*
.423
** .145 .009 .299
* .073 .512
** .117 .183 .155 .332
* -.046 .255 .043 .330
* .025 .195 .204 .277 .272 .383
** .053 .220 .208 .181 .018 .117 -.039 .005 .293
* -.010 -.006 .035 .084 .522
**
Sig. (2-
tailed)
.214 .050 .691 .186 .263 .084 .008 .026 .512 .364 .059 .012 .003 .327 .952 .039 .622 .000 .430 .214 .292 .021 .754 .081 .774 .022 .864 .184 .163 .057 .061 .007 .721 .133 .156 .219 .905 .430 .792 .974 .044 .948 .968 .814 .570 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.107 .061 .214 .169 .093 .072 .258 -.118 .097 1 .082 -.251 .221 .046 .030 .298
* .088 .115 .124 -.063 .107 .157 .230 .015 .096 -.007 .173 -.061 -.058 .023 -.073 .024 .325
* .038 .179 -.003 -.043 .186 -.063 -.057 .049 -.138 -.102 -.029 -.075 -.063 .172
Sig. (2-
tailed)
.467 .679 .145 .251 .529 .627 .077 .423 .512 .579 .085 .132 .755 .840 .040 .550 .437 .402 .672 .467 .288 .117 .920 .515 .964 .240 .679 .693 .875 .620 .870 .024 .800 .223 .982 .773 .204 .672 .703 .741 .349 .491 .845 .614 .669 .243
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.121 .096 .174 .146 -.028 .123 .115 -.044 .134 .082 1 -.082 .187 -.017 .236 -.102 .376
** .150 .396
** .021 .121 .132 .181 .107 -.017 .163 .124 .288
* .140 .103 -.105 .112 .165 .127 -.202 .071 .144 -.139 .021 -.109 .055 .064 -.169 .046 -.022 .000 .240
Sig. (2-
tailed)
.412 .517 .237 .324 .852 .405 .438 .764 .364 .579 .581 .202 .907 .107 .489 .009 .310 .005 .886 .412 .370 .219 .470 .907 .270 .402 .047 .343 .486 .477 .447 .262 .390 .169 .631 .328 .347 .886 .462 .710 .668 .250 .757 .880 1.000 .101
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.043 .118 .039 -.102 .147 .164 .085 .251 .274 -.251 -.082 1 .236 .107 -.040 -.157 .265 -.189 .218 .114 .043 .066 .267 -.017 -.024 -.158 .072 -.010 .238 -.004 .297
* .248 -.224 -.088 -.060 -.256 -.048 -.046 .114 .004 -.016 .270 .131 .012 .013 -.044 .183
Sig. (2-
tailed)
.773 .425 .794 .492 .318 .265 .564 .085 .059 .085 .581 .106 .469 .785 .286 .069 .197 .137 .440 .773 .657 .067 .906 .873 .284 .627 .949 .103 .979 .041 .089 .126 .550 .688 .079 .745 .754 .440 .979 .915 .064 .373 .935 .929 .765 .214
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.119 .195 -.024 .187 -.128 .230 .271 .309
*
.359
* .221 .187 .236 1 .312
* .077 .056 .289
* .125 .232 .019 -.119 .072 .364
* -.130 .334
* .076 .083 .183 .252 .039 .222 .363
* .219 .163 -.061 -.032 -.066 .112 .019 .049 .072 .150 .088 -.057 .169 .209 .402
**
Sig. (2-
tailed)
.420 .184 .870 .203 .386 .115 .062 .032 .012 .132 .202 .106 .031 .605 .704 .046 .399 .113 .896 .420 .626 .011 .377 .020 .607 .574 .213 .084 .793 .129 .011 .135 .269 .682 .827 .658 .450 .896 .739 .627 .307 .554 .703 .250 .155 .005
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.115 .307
* .061 .253 .335
*
.425
** .171 .528
**
.423
** .046 -.017 .107 .312
* 1 .086 .109 .054 .159 .164 -.140 .115 .175 .326
* -.030 .362
* -.061 .373
** .238 .425
** .178 .053 .232 .152 -.110 .084 .259 .096 .164 -.140 .054 .087 .262 .094 .420
** -.029 .341
*
.516
**
Sig. (2-
tailed)
.437 .034 .681 .082 .020 .003 .246 .000 .003 .755 .907 .469 .031 .559 .460 .716 .280 .266 .341 .437 .234 .024 .838 .011 .680 .009 .103 .003 .225 .721 .112 .303 .457 .572 .076 .515 .267 .341 .714 .554 .072 .525 .003 .844 .018 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.191 .279 .139 .171 .146 .156 .276 .112 .145 .030 .236 -.040 .077 .086 1 .324
* .098 .080 .281 -.187 .191 -.085 .154 .257 .100 .142 .166 .189 .135 .158 -.120 .412
** .275 .157 .086 .183 .258 .060 -.187 .111 .343
* .083 .061 .068 .255 .074 .394
**
Sig. (2-
tailed)
.193 .054 .345 .246 .322 .289 .058 .447 .327 .840 .107 .785 .605 .559 .025 .506 .591 .053 .203 .193 .566 .295 .078 .501 .334 .261 .198 .359 .283 .415 .004 .059 .285 .560 .213 .077 .686 .203 .452 .017 .577 .681 .645 .081 .619 .006
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.243 .094 .086 .157 .461
**
.348
* .186 .103 .009 .298
* -.102 -.157 .056 .109 .324
* 1 .211 .262 .259 -.227 .243 .023 .273 .431
**
.333
* -.098 .198 .339
* .108 .073 .034 .060 .264 .170 .223 .252 .334
*
.377
** -.227 .329
*
.293
* .145 .034 .043 -.052 .046 .456
**
Sig. (2-
tailed)
.096 .526 .562 .287 .001 .015 .205 .486 .952 .040 .489 .286 .704 .460 .025 .149 .072 .076 .121 .096 .879 .061 .002 .021 .508 .178 .018 .464 .623 .820 .684 .070 .247 .127 .084 .020 .008 .121 .022 .044 .327 .820 .770 .727 .758 .001
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.125 .189 .189 .200 .126 .397
** .105 .172 .299
* .088 .376
** .265 .289
* .054 .098 .211 1 .158 .279 -.174 .125 -.024 .133 .231 -.053 -.121 .231 .430
** .084 .135 .301
* .263 .306
* .074 -.027 .017 .071 .068 -.174 .202 .358
*
.326
* -.144 -.042 -.092 -.111 .421
**
Sig. (2-
tailed)
.398 .199 .198 .173 .394 .005 .480 .244 .039 .550 .009 .069 .046 .716 .506 .149 .284 .055 .236 .398 .871 .367 .114 .720 .413 .114 .002 .572 .359 .037 .071 .034 .618 .853 .908 .632 .645 .236 .169 .012 .024 .330 .778 .532 .451 .003
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.046 .017 -.118 .219 -.122 .240 .028 -.009 .073 .115 .150 -.189 .125 .159 .080 .262 .158 1 .102 -.025 -.046 .106 .108 .145 .108 .192 -.251 .423
** .122 .287
* .191 .143 .206 .044 .135 .297
* .202 .126 -.025 .243 .098 .247 -.153 .116 -.081 .006 .306
*
Sig. (2-
tailed)
.756 .908 .426 .135 .407 .100 .853 .952 .622 .437 .310 .197 .399 .280 .591 .072 .284 .491 .864 .756 .474 .463 .325 .466 .192 .085 .003 .407 .048 .194 .333 .160 .767 .360 .040 .169 .393 .864 .095 .506 .091 .300 .431 .586 .967 .035
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.415
** .238 .396
**
.411
** .240 .254 .391
** .281 .512
** .124 .396
** .218 .232 .164 .281 .259 .279 .102 1 .171 .415
** .142 .599
** .204 .230 -.172 .304
* .170 .292
* .261 .152 .331
* .269 .119 .064 .217 .373
** -.120 .171 .176 -.117 .262 -.029 .073 -.021 -.069 .591
**
Sig. (2-
tailed)
.003 .104 .005 .004 .100 .081 .006 .053 .000 .402 .005 .137 .113 .266 .053 .076 .055 .491 .244 .003 .334 .000 .163 .115 .243 .035 .247 .044 .073 .304 .021 .064 .420 .667 .139 .009 .417 .244 .230 .428 .072 .846 .620 .888 .643 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.020 -.110 .034 -.121 .028 -.303
* .039 .173 .117 -.063 .021 .114 .019 -.140 -.187 -.227 -.174 -.025 .171 1 -.020 -.022 .167 -.256 -.087 -.215 -.050 -.102 .138 .009 .152 .000 -.044 .156 .130 -.151 .168 -.180 1.000
** -.227 -.117 .166 .108 .055 .321
* .051 .028
Sig. (2-
tailed)
.894 .455 .820 .412 .851 .036 .795 .241 .430 .672 .886 .440 .896 .341 .203 .121 .236 .864 .244 .894 .881 .257 .080 .555 .143 .738 .492 .350 .953 .303 1.000 .767 .291 .378 .305 .254 .221 0.000 .121 .430 .260 .465 .710 .026 .728 .852
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
1.000
** .063 .348
* .088 .459
** .093 .277 .059 .183 .107 .121 .043 -.119 .115 .191 .243 .125 -.046 .415
** -.020 1 -.074 .258 .091 -.049 -.096 .244 -.214 -.204 .045 -.108 .007 -.043 -.038 .070 .165 .026 -.074 -.020 -.106 -.120 -.219 .019 -.185 -.071 -.213 .181
Sig. (2-
tailed)
0.000 .669 .015 .550 .001 .528 .057 .691 .214 .467 .412 .773 .420 .437 .193 .096 .398 .756 .003 .894 .618 .077 .536 .741 .514 .095 .144 .165 .763 .464 .962 .773 .800 .637 .261 .862 .615 .894 .473 .418 .135 .898 .207 .632 .146 .217
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.074 .254 .211 .081 .162 .151 .192 -.129 .155 .157 .132 .066 .072 .175 -.085 .023 -.024 .106 .142 -.022 -.074 1 .171 .165 .237 -.095 .050 .036 .263 .308
* .166 .210 .197 .194 .108 .142 .279 .381
** -.022 .047 .157 .083 .441
** .247 -.130 -.225 .342
*
Sig. (2-
tailed)
.618 .081 .151 .586 .271 .305 .190 .382 .292 .288 .370 .657 .626 .234 .566 .879 .871 .474 .334 .881 .618 .244 .262 .104 .523 .738 .807 .071 .033 .261 .151 .180 .186 .464 .337 .054 .008 .881 .750 .288 .576 .002 .090 .380 .125 .017
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.258 .216 .223 .292
*
.359
*
.439
**
.308
*
.287
*
.332
* .230 .181 .267 .364
*
.326
* .154 .273 .133 .108 .599
** .167 .258 .171 1 .074 .319
* .134 .332
* .000 .383
** -.059 .172 .255 .312
* .136 .236 .081 .254 .166 .167 .226 -.060 .160 -.036 .219 .037 .148 .583
**
Sig. (2-
tailed)
.077 .140 .128 .044 .012 .002 .033 .048 .021 .117 .219 .067 .011 .024 .295 .061 .367 .463 .000 .257 .077 .244 .616 .027 .365 .021 1.000 .007 .689 .242 .080 .031 .356 .107 .586 .081 .261 .257 .122 .683 .278 .806 .134 .803 .314 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.091 .195 .340
* -.031 .252 .287
* .235 -.080 -.046 .015 .107 -.017 -.130 -.030 .257 .431
** .231 .145 .204 -.256 .091 .165 .074 1 .245 -.132 .062 .246 .124 .125 -.015 -.055 .129 .100 .170 .008 .294
*
.341
* -.256 .128 .203 .113 .262 .241 -.134 -.130 .323
*
Sig. (2-
tailed)
.536 .184 .018 .834 .084 .048 .108 .588 .754 .920 .470 .906 .377 .838 .078 .002 .114 .325 .163 .080 .536 .262 .616 .093 .370 .676 .091 .402 .397 .919 .711 .382 .497 .249 .960 .042 .018 .080 .387 .166 .445 .073 .099 .363 .380 .025
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.049 .416
** .020 .202 .174 .404
** .283 .472
** .255 .096 -.017 -.024 .334
*
.362
* .100 .333
* -.053 .108 .230 -.087 -.049 .237 .319
* .245 1 .093 .197 .314
*
.338
* .020 .218 .074 .242 .093 .312
*
.323
* .089 .293
* -.087 .256 .105 .253 .337
* .158 .235 .326
*
.568
**
Sig. (2-
tailed)
.741 .003 .893 .168 .236 .004 .052 .001 .081 .515 .907 .873 .020 .011 .501 .021 .720 .466 .115 .555 .741 .104 .027 .093 .529 .179 .030 .019 .893 .137 .615 .098 .530 .031 .025 .547 .043 .555 .080 .477 .082 .019 .284 .108 .024 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.096 .002 -.318
* .120 -.235 .079 .068 -.111 .043 -.007 .163 -.158 .076 -.061 .142 -.098 -.121 .192 -.172 -.215 -.096 -.095 .134 -.132 .093 1 -.065 -.048 .067 -.097 -.011 -.178 .158 -.127 .078 .255 -.043 .060 -.215 .095 .020 -.071 -.366
* .018 .101 .118 -.006
Sig. (2-
tailed)
.514 .992 .027 .415 .108 .592 .645 .453 .774 .964 .270 .284 .607 .680 .334 .508 .413 .192 .243 .143 .514 .523 .365 .370 .529 .661 .746 .649 .511 .940 .226 .284 .389 .598 .080 .772 .683 .143 .522 .895 .631 .010 .906 .496 .423 .970
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.244 .282 .131 .252 .329
* .246 .118 .381
**
.330
* .173 .124 .072 .083 .373
** .166 .198 .231 -.251 .304
* -.050 .244 .050 .332
* .062 .197 -.065 1 .081 .308
* -.087 -.111 .100 .201 .057 .003 .171 .220 .192 -.050 .171 .251 .220 .048 .182 .242 .279 .467
**
Sig. (2-
tailed)
.095 .052 .373 .083 .022 .092 .425 .007 .022 .240 .402 .627 .574 .009 .261 .178 .114 .085 .035 .738 .095 .738 .021 .676 .179 .661 .585 .033 .557 .454 .498 .170 .702 .984 .246 .132 .190 .738 .246 .086 .133 .747 .215 .098 .055 .001
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.214 .207 -.046 .201 .091 .398
** .063 .300
* .025 -.061 .288
* -.010 .183 .238 .189 .339
*
.430
**
.423
** .170 -.102 -.214 .036 .000 .246 .314
* -.048 .081 1 .488
** .182 .067 .146 .109 .047 .012 .195 .380
** .146 -.102 .364
*
.399
**
.390
** -.064 .215 -.019 .293
*
.469
**
Sig. (2-
tailed)
.144 .157 .757 .170 .540 .005 .672 .039 .864 .679 .047 .949 .213 .103 .198 .018 .002 .003 .247 .492 .144 .807 1.000 .091 .030 .746 .585 .000 .217 .652 .324 .459 .749 .937 .184 .008 .321 .492 .011 .005 .006 .666 .142 .899 .043 .001
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.204 .451
** .031 .232 .155 .359
* .202 .571
** .195 -.058 .140 .238 .252 .425
** .135 .108 .084 .122 .292
* .138 -.204 .263 .383
** .124 .338
* .067 .308
*
.488
** 1 .213 .340
* .145 .065 .002 .032 .028 .460
** .182 .138 .303
* .282 .305
* .097 .374
** .162 .345
*
.579
**
Sig. (2-
tailed)
.165 .001 .836 .113 .293 .012 .169 .000 .184 .693 .343 .103 .084 .003 .359 .464 .572 .407 .044 .350 .165 .071 .007 .402 .019 .649 .033 .000 .146 .018 .327 .662 .988 .829 .851 .001 .216 .350 .036 .052 .035 .512 .009 .270 .016 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.045 .213 .328
*
.313
* -.042 .007 .105 .063 .204 .023 .103 -.004 .039 .178 .158 .073 .135 .287
* .261 .009 .045 .308
* -.059 .125 .020 -.097 -.087 .182 .213 1 .301
*
.485
** .264 -.017 .156 .229 .334
* .038 .009 .024 -.033 .226 .134 .113 -.146 -.133 .336
*
Sig. (2-
tailed)
.763 .146 .023 .030 .775 .963 .479 .670 .163 .875 .486 .979 .793 .225 .283 .623 .359 .048 .073 .953 .763 .033 .689 .397 .893 .511 .557 .217 .146 .038 .000 .070 .910 .289 .117 .020 .799 .953 .871 .825 .122 .362 .445 .323 .367 .020
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.108 .347
* .078 .161 -.074 .276 .061 .296
* .277 -.073 -.105 .297
* .222 .053 -.120 .034 .301
* .191 .152 .152 -.108 .166 .172 -.015 .218 -.011 -.111 .067 .340
*
.301
* 1 .176 .207 .175 .181 .177 .208 .105 .152 .238 .160 .460
** .214 .076 .002 -.027 .405
**
Sig. (2-
tailed)
.464 .016 .600 .273 .618 .058 .678 .041 .057 .620 .477 .041 .129 .721 .415 .820 .037 .194 .304 .303 .464 .261 .242 .919 .137 .940 .454 .652 .018 .038 .230 .159 .233 .220 .228 .156 .478 .303 .104 .276 .001 .145 .608 .992 .854 .004
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.007 .155 .111 .259 .058 .092 .166 .216 .272 .024 .112 .248 .363
* .232 .412
** .060 .263 .143 .331
* .000 .007 .210 .255 -.055 .074 -.178 .100 .146 .145 .485
** .176 1 .204 .213 .045 .088 .236 .166 .000 .088 .057 .272 .188 .182 .164 -.011 .452
**
Sig. (2-
tailed)
.962 .293 .452 .075 .696 .534 .260 .140 .061 .870 .447 .089 .011 .112 .004 .684 .071 .333 .021 1.000 .962 .151 .080 .711 .615 .226 .498 .324 .327 .000 .230 .164 .146 .761 .552 .106 .260 1.000 .552 .700 .062 .202 .216 .264 .941 .001
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.043 .266 .011 .387
** .017 .267 .256 -.030 .383
**
.325
* .165 -.224 .219 .152 .275 .264 .306
* .206 .269 -.044 -.043 .197 .312
* .129 .242 .158 .201 .109 .065 .264 .207 .204 1 .241 .188 .386
** .122 .188 -.044 .163 .227 .252 .062 .248 -.047 -.006 .485
**
Sig. (2-
tailed)
.773 .067 .941 .007 .908 .066 .079 .837 .007 .024 .262 .126 .135 .303 .059 .070 .034 .160 .064 .767 .773 .180 .031 .382 .098 .284 .170 .459 .662 .070 .159 .164 .099 .202 .007 .411 .201 .767 .267 .120 .084 .678 .090 .750 .966 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.038 .164 .055 .248 -.023 -.045 .105 -.174 .053 .038 .127 -.088 .163 -.110 .157 .170 .074 .044 .119 .156 -.038 .194 .136 .100 .093 -.127 .057 .047 .002 -.017 .175 .213 .241 1 .219 .129 .147 .220 .156 .088 .295
* .214 .371
** .093 .134 .098 .295
*
Sig. (2-
tailed)
.800 .265 .710 .089 .878 .760 .478 .237 .721 .800 .390 .550 .269 .457 .285 .247 .618 .767 .420 .291 .800 .186 .356 .497 .530 .389 .702 .749 .988 .910 .233 .146 .099 .136 .383 .318 .133 .291 .554 .042 .145 .009 .530 .362 .508 .042
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.070 .173 .014 .117 .279 .121 .188 .149 .220 .179 -.202 -.060 -.061 .084 .086 .223 -.027 .135 .064 .130 .070 .108 .236 .170 .312
* .078 .003 .012 .032 .156 .181 .045 .188 .219 1 .343
* .006 .115 .130 .021 -.023 -.026 .069 -.124 .027 .172 .286
*
Sig. (2-
tailed)
.637 .240 .926 .429 .055 .412 .202 .313 .133 .223 .169 .688 .682 .572 .560 .127 .853 .360 .667 .378 .637 .464 .107 .249 .031 .598 .984 .937 .829 .289 .220 .761 .202 .136 .017 .969 .438 .378 .887 .878 .862 .643 .402 .854 .243 .049
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.165 .223 -.113 .341
* -.012 .170 .020 .056 .208 -.003 .071 -.256 -.032 .259 .183 .252 .017 .297
* .217 -.151 .165 .142 .081 .008 .323
* .255 .171 .195 .028 .229 .177 .088 .386
** .129 .343
* 1 .183 .195 -.151 .199 -.001 .235 -.107 .009 -.123 .095 .358
*
Sig. (2-
tailed)
.261 .128 .443 .018 .934 .249 .890 .703 .156 .982 .631 .079 .827 .076 .213 .084 .908 .040 .139 .305 .261 .337 .586 .960 .025 .080 .246 .184 .851 .117 .228 .552 .007 .383 .017 .213 .184 .305 .176 .996 .107 .471 .953 .404 .519 .012
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.026 .140 .194 .087 .153 .194 .181 .086 .181 -.043 .144 -.048 -.066 .096 .258 .334
* .071 .202 .373
** .168 .026 .279 .254 .294
* .089 -.043 .220 .380
**
.460
**
.334
* .208 .236 .122 .147 .006 .183 1 .493
** .168 .321
* .227 .437
** .172 .296
* .002 .040 .494
**
Sig. (2-
tailed)
.862 .343 .186 .559 .300 .187 .217 .562 .219 .773 .328 .745 .658 .515 .077 .020 .632 .169 .009 .254 .862 .054 .081 .042 .547 .772 .132 .008 .001 .020 .156 .106 .411 .318 .969 .213 .000 .254 .026 .120 .002 .243 .041 .988 .786 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.074 .306
* .034 .067 .147 .278 .155 -.039 .018 .186 -.139 -.046 .112 .164 .060 .377
** .068 .126 -.120 -.180 -.074 .381
** .166 .341
*
.293
* .060 .192 .146 .182 .038 .105 .166 .188 .220 .115 .195 .493
** 1 -.180 .138 .400
**
.309
*
.403
**
.285
* .020 .039 .397
**
Sig. (2-
tailed)
.615 .034 .819 .651 .318 .056 .292 .792 .905 .204 .347 .754 .450 .267 .686 .008 .645 .393 .417 .221 .615 .008 .261 .018 .043 .683 .190 .321 .216 .799 .478 .260 .201 .133 .438 .184 .000 .221 .349 .005 .033 .005 .049 .895 .793 .005
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.020 -.110 .034 -.121 .028 -.303
* .039 .173 .117 -.063 .021 .114 .019 -.140 -.187 -.227 -.174 -.025 .171 1.000
** -.020 -.022 .167 -.256 -.087 -.215 -.050 -.102 .138 .009 .152 .000 -.044 .156 .130 -.151 .168 -.180 1 -.227 -.117 .166 .108 .055 .321
* .051 .028
Sig. (2-
tailed)
.894 .455 .820 .412 .851 .036 .795 .241 .430 .672 .886 .440 .896 .341 .203 .121 .236 .864 .244 0.000 .894 .881 .257 .080 .555 .143 .738 .492 .350 .953 .303 1.000 .767 .291 .378 .305 .254 .221 .121 .430 .260 .465 .710 .026 .728 .852
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.106 .313
* .119 .444
** .007 .458
** .163 .130 -.039 -.057 -.109 .004 .049 .054 .111 .329
* .202 .243 .176 -.227 -.106 .047 .226 .128 .256 .095 .171 .364
*
.303
* .024 .238 .088 .163 .088 .021 .199 .321
* .138 -.227 1 .094 .446
** -.044 .242 .115 .150 .412
**
Sig. (2-
tailed)
.473 .030 .420 .002 .960 .001 .267 .380 .792 .703 .462 .979 .739 .714 .452 .022 .169 .095 .230 .121 .473 .750 .122 .387 .080 .522 .246 .011 .036 .871 .104 .552 .267 .554 .887 .176 .026 .349 .121 .524 .001 .765 .097 .434 .309 .004
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.120 .285
* -.045 .129 .125 .347
* .010 .053 .005 .049 .055 -.016 .072 .087 .343
*
.293
*
.358
* .098 -.117 -.117 -.120 .157 -.060 .203 .105 .020 .251 .399
** .282 -.033 .160 .057 .227 .295
* -.023 -.001 .227 .400
** -.117 .094 1 .289
* .216 .292
* .194 .174 .376
**
Sig. (2-
tailed)
.418 .050 .760 .381 .398 .016 .948 .722 .974 .741 .710 .915 .627 .554 .017 .044 .012 .506 .428 .430 .418 .288 .683 .166 .477 .895 .086 .005 .052 .825 .276 .700 .120 .042 .878 .996 .120 .005 .430 .524 .046 .141 .044 .186 .236 .008
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.219 .333
* .139 .331
* .019 .379
** .060 .213 .293
* -.138 .064 .270 .150 .262 .083 .145 .326
* .247 .262 .166 -.219 .083 .160 .113 .253 -.071 .220 .390
**
.305
* .226 .460
** .272 .252 .214 -.026 .235 .437
**
.309
* .166 .446
**
.289
* 1 .184 .500
** .222 .199 .580
**
Sig. (2-
tailed)
.135 .021 .345 .022 .900 .008 .687 .146 .044 .349 .668 .064 .307 .072 .577 .327 .024 .091 .072 .260 .135 .576 .278 .445 .082 .631 .133 .006 .035 .122 .001 .062 .084 .145 .862 .107 .002 .033 .260 .001 .046 .211 .000 .129 .175 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.019 .384
** .186 -.063 .216 .006 .201 .040 -.010 -.102 -.169 .131 .088 .094 .061 .034 -.144 -.153 -.029 .108 .019 .441
** -.036 .262 .337
*
-.366
* .048 -.064 .097 .134 .214 .188 .062 .371
** .069 -.107 .172 .403
** .108 -.044 .216 .184 1 .316
*
.380
** .092 .297
*
Sig. (2-
tailed)
.898 .007 .207 .669 .141 .966 .170 .785 .948 .491 .250 .373 .554 .525 .681 .820 .330 .300 .846 .465 .898 .002 .806 .073 .019 .010 .747 .666 .512 .362 .145 .202 .678 .009 .643 .471 .243 .005 .465 .765 .141 .211 .028 .008 .534 .040
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.185 .300
* .125 .352
* .236 .446
** .178 .077 -.006 -.029 .046 .012 -.057 .420
** .068 .043 -.042 .116 .073 .055 -.185 .247 .219 .241 .158 .018 .182 .215 .374
** .113 .076 .182 .248 .093 -.124 .009 .296
*
.285
* .055 .242 .292
*
.500
**
.316
* 1 .239 .293
*
.448
**
Sig. (2-
tailed)
.207 .038 .398 .014 .106 .001 .225 .602 .968 .845 .757 .935 .703 .003 .645 .770 .778 .431 .620 .710 .207 .090 .134 .099 .284 .906 .215 .142 .009 .445 .608 .216 .090 .530 .402 .953 .041 .049 .710 .097 .044 .000 .028 .102 .043 .001
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.071 .242 -.136 .041 .030 -.067 .122 .263 .035 -.075 -.022 .013 .169 -.029 .255 -.052 -.092 -.081 -.021 .321
* -.071 -.130 .037 -.134 .235 .101 .242 -.019 .162 -.146 .002 .164 -.047 .134 .027 -.123 .002 .020 .321
* .115 .194 .222 .380
** .239 1 .393
** .221
Sig. (2-
tailed)
.632 .097 .355 .780 .837 .652 .410 .071 .814 .614 .880 .929 .250 .844 .081 .727 .532 .586 .888 .026 .632 .380 .803 .363 .108 .496 .098 .899 .270 .323 .992 .264 .750 .362 .854 .404 .988 .895 .026 .434 .186 .129 .008 .102 .006 .131
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.213 .324
* -.122 .250 .007 .338
* .056 .286
* .084 -.063 .000 -.044 .209 .341
* .074 .046 -.111 .006 -.069 .051 -.213 -.225 .148 -.130 .326
* .118 .279 .293
*
.345
* -.133 -.027 -.011 -.006 .098 .172 .095 .040 .039 .051 .150 .174 .199 .092 .293
*
.393
** 1 .290
*
Sig. (2-
tailed)
.146 .025 .411 .087 .964 .019 .708 .049 .570 .669 1.000 .765 .155 .018 .619 .758 .451 .967 .643 .728 .146 .125 .314 .380 .024 .423 .055 .043 .016 .367 .854 .941 .966 .508 .243 .519 .786 .793 .728 .309 .236 .175 .534 .043 .006 .046
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.181 .632
**
.295
*
.543
**
.369
**
.652
**
.496
**
.486
**
.522
** .172 .240 .183 .402
**
.516
**
.394
**
.456
**
.421
**
.306
*
.591
** .028 .181 .342
*
.583
**
.323
*
.568
** -.006 .467
**
.469
**
.579
**
.336
*
.405
**
.452
**
.485
**
.295
*
.286
*
.358
*
.494
**
.397
** .028 .412
**
.376
**
.580
**
.297
*
.448
** .221 .290
* 1
Sig. (2-
tailed)
.217 .000 .042 .000 .010 .000 .000 .000 .000 .243 .101 .214 .005 .000 .006 .001 .003 .035 .000 .852 .217 .017 .000 .025 .000 .970 .001 .001 .000 .020 .004 .001 .000 .042 .049 .012 .000 .005 .852 .004 .008 .000 .040 .001 .131 .046
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
**. Correlation is significant at the 0.01 level (2-tailed).
Q41
Q42
Q43
Q44
Q45
Q46
Q37
Q38
Appendix 6
TOTAL
*. Correlation is significant at the 0.05 level (2-tailed).
Q40
Q29
Q30
Q31
Q32
Q33
Q39
Q28
Q17
Q18
Q19
Q20
Q21
Q22
Q23
Q24
Q25
Q26
Q27
Q34
Q35
Q36
Q16
Q5
Q6
Q7
Q8
Q9
Q10
Q11
Q12
Q13
Q14
Q15
Q4
Validity of Try Out Students' Perception
Correlations
Q1
Q2
Q3
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Reliability of Try Out Students’ Perception Questionnaire 
Reliability Statistics 
Cronbach's 
Alpha 
N of Items 
.875 46 
 
Item-Total Statistics 
 Scale Mean if 
Item Deleted 
Scale Variance 
if Item Deleted 
Corrected Item-
Total 
Correlation 
Cronbach's 
Alpha if Item 
Deleted 
Q1 157.69 353.198 .160 .875 
Q2 157.71 333.360 .608 .868 
Q3 157.81 347.049 .273 .874 
Q4 157.92 336.972 .490 .870 
Q5 157.71 346.083 .331 .873 
Q6 157.85 330.936 .588 .868 
Q7 157.65 341.595 .469 .870 
Q8 157.60 341.138 .425 .871 
Q9 157.58 337.184 .464 .870 
Q10 157.46 355.445 .139 .875 
Q11 157.56 352.336 .201 .875 
Q12 157.29 353.743 .123 .876 
Q13 157.94 346.230 .343 .873 
Q14 157.69 340.560 .448 .871 
Q15 158.06 343.677 .356 .872 
Q16 157.83 342.908 .403 .871 
Q17 157.73 345.648 .360 .872 
Q18 157.63 348.410 .243 .874 
Q19 157.77 337.585 .571 .869 
Q20 157.65 357.936 .024 .878 
Q21 157.69 353.198 .160 .875 
Q22 157.15 349.659 .296 .873 
Q23 157.46 338.849 .555 .869 
Q24 157.71 348.807 .267 .874 
Q25 157.79 336.424 .492 .870 
Q26 157.63 361.261 -.059 .878 
Q27 157.33 344.397 .405 .872 
Q28 157.81 338.666 .398 .872 
Q29 157.58 335.099 .536 .869 
Q30 157.75 346.362 .305 .873 
123 
 
 
 
 
Q31 157.73 345.648 .351 .872 
Q32 157.94 339.890 .397 .872 
Q33 158.00 341.447 .425 .871 
Q34 157.52 349.787 .249 .874 
Q35 157.69 350.815 .253 .874 
Q36 157.69 347.709 .295 .873 
Q37 157.52 340.808 .473 .870 
Q38 157.52 345.021 .346 .872 
Q39 157.65 357.936 .024 .878 
Q40 157.69 345.922 .343 .873 
Q41 157.42 345.865 .324 .873 
Q42 157.38 341.814 .538 .870 
Q43 157.46 349.700 .254 .874 
Q44 157.21 346.211 .399 .872 
Q45 157.75 351.511 .174 .875 
Q46 157.40 352.670 .242 .874 
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Appendix 8 
The Blue Print of Self-Efficacy on English Task Questionnaire 
(Try Out of Instrument) 
Component Indicator 
Item Number Total 
Sub-
Item 
(+) (-) 
Analysis of 
Task 
Requirements 
 
Students belief for completing the 
task 
 
1, 2 
 
3, 4 
 
4 
The students ability finishing the 
task on time 
 
7, 8, 39 
 
5, 6 
 
5 
The quality of the notes taken by 
the students 
13, 14, 
37 
9, 15 5 
 
Attribution 
Analysis of 
Experience 
 
Time the students spend to affect 
the outcome 
16, 17 10, 11, 
12 
 
5 
The student has enough energy to 
complete the task 
 
19, 20 
 
18, 21 
 
4 
The students and teacher have 
enough communication, if there 
are concerns regarding the 
materials 
 
 
26, 27, 
 
 
25, 38, 
40 
 
 
5 
 
 
Assessment 
of Personal 
and 
Situational 
Resources/Co
nstraints 
The student task can be affect by 
environment and emotion 
surround them 
 
28, 29 
 
22, 23 
 
4 
 
The student feel comfortable and 
confident to complete the task 
 
31, 32 
 
24, 30 
 
4 
The students are taking course at 
level in which they can success 
 
34, 35 
 
33, 36 
4 
Total Items 20 20 40 
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Appendix 9 
DAFTAR PERTANYAAN ANGKET 
The Questionnaire of Students’ Self-Efficacy on English Task 
(Try Out of Instrument) 
Nama Siswa :_____________________________________ 
Kelas  :_____________________________________ 
Jenis Kelamin :_____________________________________ 
Sekolah :_____________________________________ 
Petunjuk Pengisian 
a. Spontanlah dalam menjawab pernyataan, sesuai dengan apa yang pertama 
kali anda pikirkan. 
b. Berilah tanda checklist (√) pada jawaban yang anda pilih di kolom kosong 
sebelah kanan. 
c. Pilihan jawaban: 
 SS : Jika kalian merasa sangat sesuai dengan pernyataan tersebut 
 S : Jika kalian merasa sesuai dengan pernyataan tersebut 
 N : Jika kalian merasa netral dengan pernyataan tersebut 
 TS : Jika kalian merasa tidak sesuai dengan pernyataan tersebut 
 STS : Jika kalian merasa sangat tidak sesuai dengan pernyataan tersebut 
d. Dalam mengisi pernyataan yang ada, diharapkan diisi sesuai dengan diri anda 
dan tidak ada pernyataan yang dilewatkan. Setiap orang mempunyai jawaban 
yang berbeda-beda, tidak ada penilaian baik atau buruk serta penilaian benar 
atau salah. Semua jawaban benar selama anda mengisi pernyataan sesuai 
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dengan diri kalian. Hasil angket ini tidak akan mempengaruhi nilai akademik 
anda dan kerahasiaan jawaban anda akan terjamin. 
e. Atas  partisipasi  dan  kesediaan  anda  untuk  mengisi  angket  ini,  kami 
mengucapkan banyak terima kasih. 
“Selamat Mengerjakan”  
No. Pernyataan SS S N TS STS 
1. 
Saya yakin untuk menyelesaikan 
tugas bahasa Inggris yang sulit 
dari guru.  
     
2.  
Saya memiliki banyak 
ketrampilan untuk menyelesaikan 
tugas bahasa Inggris. 
     
3.  
Saya tidak yakin terhadap 
kemampuan saya saat 
mengerjakan tugas bahasa 
Inggris. 
     
4.  
Saya meragukan kemampuan 
saya dalam menyelesaikan tugas 
bahasa Inggris. 
     
5.  
Saya merasa tidak mampu 
menyelesaikan tugas bahasa 
Inggris dengan tepat waktu. 
     
6.  
Saya tidak pernah mencatat hal-
hal penting untuk mengerjakan 
tugas bahasa Inggris di dalam 
kelas. 
     
7. 
Saya selalu meyakinkan diri 
untuk menyelesaikan tugas 
bahasa Inggris dengan tepat 
waktu. 
     
8.  
Saya dapat membagi waktu 
dengan baik ketika waktu 
mengerjakan tugas bahasa 
Inggris dibatasi oleh guru. 
     
9.  
Saya tidak berusaha dengan 
maksimal untuk mengerjakan 
tugas bahasa Inggris.  
     
10. 
Saya sulit memahami materi 
yang disampaikan oleh guru dan 
berdampak pada nilai yang 
kurang memuaskan. 
     
11. Saya merasa tidak cukup      
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memiliki energi dan tenaga 
ketika tugas bahasa Inggris saya 
rasa sangat sulit. 
12. 
Saya tidak pernah bertanya 
kepada guru ketika materi yang 
saya hadapi terlalu sulit untuk 
saya hadapi. 
     
13.  
Saya selalu mencatat materi atau 
membuat catatan kecil dalam 
menyelesaikan tugas bahasa 
Inggris dari guru di dalam kelas. 
     
14.  
Menurut saya, catatan yang saya 
ambil akan bermanfaat ketika 
saya membutuhkan mengerjakan 
tugas bahasa Inggris. 
     
15.  
Saya tidak pernah membiasakan 
diri untuk mengambil catatan 
dari materi yang diberikan guru. 
     
16.  
Saya yakin, tugas yang dapat 
saya selesaikan lebih baik 
dibandingkan dengan tugas yang 
tidak dapat saya selesaikan. 
     
17.  
Ketika saya mengerjakan tugas 
dengan baik, saya rasa nilai yang 
akan saya dapatkan juga pasti 
memuaskan. 
     
18.  
Saya sulit memahami materi 
bahasa inggris yang diberikan 
oleh guru. 
     
19. 
Meskipun tugas bahasa Inggris 
yang saya kerjakan rumit, saya 
percaya dapat menyelesaikannya. 
     
20. 
Saya pikir, saya cukup memiliki 
energi dan tenaga untuk 
menghadapi ulangan bahasa 
Inggris walaupun dalam keadaan 
tidak fit. 
     
21. 
Saya bukan termasuk orang yang 
ulet dalam mengerjakan tugas 
bahasa Inggris. 
     
22.  
Saya mudah putus asa ketika 
mengerjakan tugas bahasa 
Inggris dengan keadaan kelas 
yang terlalu ramai dan 
mengganggu konsentrasi. 
     
23.  
Saya akan memilih menghindar 
apabila diberi tugas bahasa 
Inggris yang terlalu sulit bagi 
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saya. 
24. 
Bagi saya, tugas bahasa Inggris 
yang diberikan oleh guru akan 
tidak memacu saya untuk belajar 
lebih tekun. 
     
25. 
Saya selalu bertanya kepada guru 
ketika materi bahasa Inggris yang 
diberikan belum saya pahami. 
     
26. 
Saya selalu berdiskusi dengan 
teman dan guru ketika tugas 
bahasa Inggris cukup sulit untuk 
saya kerjakan. 
     
27. 
Saya tidak akan malu bertanya 
kepada guru ketika saya 
mengalami kesulitan untuk 
memahami soal bahasa Inggris 
yang diberikan. 
     
28.  
Saya selalu dapat memecahkan 
tugas bahasa Inggris yang sulit 
jika saya mencoba dengan cukup 
keras. 
     
29.  
Saya akan mampu mengerjakan 
tugas bahasa Inggris dengan baik 
walaupun keadaan diluar kelas 
kurang kondusif. 
     
30. 
Saya tidak bisa berkonsentrasi 
untuk menyelesaikan tugas 
bahasa Inggris ketika saya 
kurang mendengarkan penjelasan 
guru di dalam kelas. 
     
31. 
Ketika saya dihadapkan dengan 
tugas bahasa Inggris yang sangat 
sulit, saya biasanya dapat 
menemukan beberapa solusi serta 
jawabannya. 
     
32.  
Saya bisa tetap tenang saat 
menghadapi kesulitan dalam 
mengerjakan tugas bahasa 
Inggris karena saya dapat 
mengandalkan kemampuan saya 
sendiri. 
     
33.  
Saya tidak percaya dengan 
kemampuan saya dalam 
menyelesaikan suatu tugas, 
termasuk tugas bahasa Inggris. 
     
34. 
Saya mengambil kursus bahasa 
Inggris untuk meningkatkan 
kemampuan saya dalam bahasa 
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Inggris. 
35. 
Saya tidak pernah membedakan 
soal bahasa Inggris yang sulit 
atau mudah dalam 
mengerjakannya. 
     
36. 
Saya tidak pernah mengerjakan 
tugas bahasa Inggris dengan 
kemampuan yang saya miliki. 
     
37. 
Saya yakin jika saya 
mengerjakan tugas bahasa 
Inggris dengan baik, maka saya 
akan mendapatkan hasil terbaik. 
     
38. 
Saya sulit untuk fokus dan 
konsentrasi ketika mengerjakan 
tugas bahasa Inggris saat saya 
sedang tidak enak badan. 
     
39. 
Saya selalu mencatat materi 
bahasa Inggris yang penting 
dengan rapi dan mudah dibaca. 
     
40. 
Saya malu bertanya kepada guru 
ketika soal bahasa Inggris yang 
saya kerjakan belum jelas. 
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Summary of Validity of Self-Efficacy 
 
Item rxy rtable Result 
1 0.637 0.284 Valid 
2 0.614 0.284 Valid 
3 0.756 0.284 Valid 
4 0.784 0.284 Valid 
5 0.425 0.284 Valid 
6 0.258 0.284 Invalid 
7 0.414 0.284 Valid 
8 0.283 0.284 Invalid 
9 0.830 0.284 Valid 
10 0.378 0.284 Valid 
11 0.618 0.284 Valid 
12 0.360 0.284 Valid 
13 0.333 0.284 Valid 
14 0.756 0.284 Valid 
15 0.478 0.284 Valid 
16 0.606 0.284 Valid 
17 0.317 0.284 Valid 
18 0.445 0.284 Valid 
19 0.219 0.284 Invalid 
20 0.118 0.284 Invalid 
21 0.446 0.284 Valid 
22 0.357 0.284 Valid 
23 0.614 0.284 Valid 
24 0.393 0.284 Valid 
25 0.054 0.284 Invalid 
26 0.408 0.284 Valid 
27 0.486 0.284 Valid 
28 0.572 0.284 Valid 
29 0.618 0.284 Valid 
30 0.329 0.284 Valid 
31 0.345 0.284 Valid 
32 0.522 0.284 Valid 
33 0.602 0.284 Valid 
34 0.618 0.284 Valid 
35 0.238 0.284 Invalid 
36 0.325 0.284 Valid 
37 0.333 0.284 Valid 
38 0.287 0.284 Valid 
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39 0.478 0.284 Valid 
40 0.287 0.284 Valid 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
132 
 
 
 
 
 
 
Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 Q11 Q12 Q13 Q14 Q15 Q16 Q17 Q18 Q19 Q20 Q21 Q22 Q23 Q24 Q25 Q26 Q27 Q28 Q29 Q30 Q31 Q32 Q33 Q34 Q35 Q36 Q37 Q38 Q39 Q40 Q41 Q42 Q43 Q44 Q45 Q46 TOTAL
Pearson 
Correlatio
n
1 .063 .348
* .088 .459
** .093 .277 .059 .183 .107 .121 .043 -.119 .115 .191 .243 .125 -.046 .415
** -.020 1.000
** -.074 .258 .091 -.049 -.096 .244 -.214 -.204 .045 -.108 .007 -.043 -.038 .070 .165 .026 -.074 -.020 -.106 -.120 -.219 .019 -.185 -.071 -.213 .181
Sig. (2-
tailed)
.669 .015 .550 .001 .528 .057 .691 .214 .467 .412 .773 .420 .437 .193 .096 .398 .756 .003 .894 0.000 .618 .077 .536 .741 .514 .095 .144 .165 .763 .464 .962 .773 .800 .637 .261 .862 .615 .894 .473 .418 .135 .898 .207 .632 .146 .217
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.063 1 .353
*
.510
** .120 .575
**
.468
**
.322
* .284 .061 .096 .118 .195 .307
* .279 .094 .189 .017 .238 -.110 .063 .254 .216 .195 .416
** .002 .282 .207 .451
** .213 .347
* .155 .266 .164 .173 .223 .140 .306
* -.110 .313
*
.285
*
.333
*
.384
**
.300
* .242 .324
*
.632
**
Sig. (2-
tailed)
.669 .014 .000 .415 .000 .001 .025 .050 .679 .517 .425 .184 .034 .054 .526 .199 .908 .104 .455 .669 .081 .140 .184 .003 .992 .052 .157 .001 .146 .016 .293 .067 .265 .240 .128 .343 .034 .455 .030 .050 .021 .007 .038 .097 .025 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.348
*
.353
* 1 .295
* .211 .191 .182 .038 .059 .214 .174 .039 -.024 .061 .139 .086 .189 -.118 .396
** .034 .348
* .211 .223 .340
* .020 -.318
* .131 -.046 .031 .328
* .078 .111 .011 .055 .014 -.113 .194 .034 .034 .119 -.045 .139 .186 .125 -.136 -.122 .295
*
Sig. (2-
tailed)
.015 .014 .042 .151 .194 .215 .797 .691 .145 .237 .794 .870 .681 .345 .562 .198 .426 .005 .820 .015 .151 .128 .018 .893 .027 .373 .757 .836 .023 .600 .452 .941 .710 .926 .443 .186 .819 .820 .420 .760 .345 .207 .398 .355 .411 .042
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.088 .510
**
.295
* 1 -.047 .449
** .270 .235 .194 .169 .146 -.102 .187 .253 .171 .157 .200 .219 .411
** -.121 .088 .081 .292
* -.031 .202 .120 .252 .201 .232 .313
* .161 .259 .387
** .248 .117 .341
* .087 .067 -.121 .444
** .129 .331
* -.063 .352
* .041 .250 .543
**
Sig. (2-
tailed)
.550 .000 .042 .750 .001 .063 .108 .186 .251 .324 .492 .203 .082 .246 .287 .173 .135 .004 .412 .550 .586 .044 .834 .168 .415 .083 .170 .113 .030 .273 .075 .007 .089 .429 .018 .559 .651 .412 .002 .381 .022 .669 .014 .780 .087 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.459
** .120 .211 -.047 1 .313
* .150 .191 .165 .093 -.028 .147 -.128 .335
* .146 .461
** .126 -.122 .240 .028 .459
** .162 .359
* .252 .174 -.235 .329
* .091 .155 -.042 -.074 .058 .017 -.023 .279 -.012 .153 .147 .028 .007 .125 .019 .216 .236 .030 .007 .369
**
Sig. (2-
tailed)
.001 .415 .151 .750 .030 .308 .194 .263 .529 .852 .318 .386 .020 .322 .001 .394 .407 .100 .851 .001 .271 .012 .084 .236 .108 .022 .540 .293 .775 .618 .696 .908 .878 .055 .934 .300 .318 .851 .960 .398 .900 .141 .106 .837 .964 .010
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.093 .575
** .191 .449
**
.313
* 1 .392
** .284 .252 .072 .123 .164 .230 .425
** .156 .348
*
.397
** .240 .254 -.303
* .093 .151 .439
**
.287
*
.404
** .079 .246 .398
**
.359
* .007 .276 .092 .267 -.045 .121 .170 .194 .278 -.303
*
.458
**
.347
*
.379
** .006 .446
** -.067 .338
*
.652
**
Sig. (2-
tailed)
.528 .000 .194 .001 .030 .006 .050 .084 .627 .405 .265 .115 .003 .289 .015 .005 .100 .081 .036 .528 .305 .002 .048 .004 .592 .092 .005 .012 .963 .058 .534 .066 .760 .412 .249 .187 .056 .036 .001 .016 .008 .966 .001 .652 .019 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.277 .468
** .182 .270 .150 .392
** 1 .224 .378
** .258 .115 .085 .271 .171 .276 .186 .105 .028 .391
** .039 .277 .192 .308
* .235 .283 .068 .118 .063 .202 .105 .061 .166 .256 .105 .188 .020 .181 .155 .039 .163 .010 .060 .201 .178 .122 .056 .496
**
Sig. (2-
tailed)
.057 .001 .215 .063 .308 .006 .126 .008 .077 .438 .564 .062 .246 .058 .205 .480 .853 .006 .795 .057 .190 .033 .108 .052 .645 .425 .672 .169 .479 .678 .260 .079 .478 .202 .890 .217 .292 .795 .267 .948 .687 .170 .225 .410 .708 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.059 .322
* .038 .235 .191 .284 .224 1 .321
* -.118 -.044 .251 .309
*
.528
** .112 .103 .172 -.009 .281 .173 .059 -.129 .287
* -.080 .472
** -.111 .381
**
.300
*
.571
** .063 .296
* .216 -.030 -.174 .149 .056 .086 -.039 .173 .130 .053 .213 .040 .077 .263 .286
*
.486
**
Sig. (2-
tailed)
.691 .025 .797 .108 .194 .050 .126 .026 .423 .764 .085 .032 .000 .447 .486 .244 .952 .053 .241 .691 .382 .048 .588 .001 .453 .007 .039 .000 .670 .041 .140 .837 .237 .313 .703 .562 .792 .241 .380 .722 .146 .785 .602 .071 .049 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.183 .284 .059 .194 .165 .252 .378
**
.321
* 1 .097 .134 .274 .359
*
.423
** .145 .009 .299
* .073 .512
** .117 .183 .155 .332
* -.046 .255 .043 .330
* .025 .195 .204 .277 .272 .383
** .053 .220 .208 .181 .018 .117 -.039 .005 .293
* -.010 -.006 .035 .084 .522
**
Sig. (2-
tailed)
.214 .050 .691 .186 .263 .084 .008 .026 .512 .364 .059 .012 .003 .327 .952 .039 .622 .000 .430 .214 .292 .021 .754 .081 .774 .022 .864 .184 .163 .057 .061 .007 .721 .133 .156 .219 .905 .430 .792 .974 .044 .948 .968 .814 .570 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.107 .061 .214 .169 .093 .072 .258 -.118 .097 1 .082 -.251 .221 .046 .030 .298
* .088 .115 .124 -.063 .107 .157 .230 .015 .096 -.007 .173 -.061 -.058 .023 -.073 .024 .325
* .038 .179 -.003 -.043 .186 -.063 -.057 .049 -.138 -.102 -.029 -.075 -.063 .172
Sig. (2-
tailed)
.467 .679 .145 .251 .529 .627 .077 .423 .512 .579 .085 .132 .755 .840 .040 .550 .437 .402 .672 .467 .288 .117 .920 .515 .964 .240 .679 .693 .875 .620 .870 .024 .800 .223 .982 .773 .204 .672 .703 .741 .349 .491 .845 .614 .669 .243
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.121 .096 .174 .146 -.028 .123 .115 -.044 .134 .082 1 -.082 .187 -.017 .236 -.102 .376
** .150 .396
** .021 .121 .132 .181 .107 -.017 .163 .124 .288
* .140 .103 -.105 .112 .165 .127 -.202 .071 .144 -.139 .021 -.109 .055 .064 -.169 .046 -.022 .000 .240
Sig. (2-
tailed)
.412 .517 .237 .324 .852 .405 .438 .764 .364 .579 .581 .202 .907 .107 .489 .009 .310 .005 .886 .412 .370 .219 .470 .907 .270 .402 .047 .343 .486 .477 .447 .262 .390 .169 .631 .328 .347 .886 .462 .710 .668 .250 .757 .880 1.000 .101
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.043 .118 .039 -.102 .147 .164 .085 .251 .274 -.251 -.082 1 .236 .107 -.040 -.157 .265 -.189 .218 .114 .043 .066 .267 -.017 -.024 -.158 .072 -.010 .238 -.004 .297
* .248 -.224 -.088 -.060 -.256 -.048 -.046 .114 .004 -.016 .270 .131 .012 .013 -.044 .183
Sig. (2-
tailed)
.773 .425 .794 .492 .318 .265 .564 .085 .059 .085 .581 .106 .469 .785 .286 .069 .197 .137 .440 .773 .657 .067 .906 .873 .284 .627 .949 .103 .979 .041 .089 .126 .550 .688 .079 .745 .754 .440 .979 .915 .064 .373 .935 .929 .765 .214
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.119 .195 -.024 .187 -.128 .230 .271 .309
*
.359
* .221 .187 .236 1 .312
* .077 .056 .289
* .125 .232 .019 -.119 .072 .364
* -.130 .334
* .076 .083 .183 .252 .039 .222 .363
* .219 .163 -.061 -.032 -.066 .112 .019 .049 .072 .150 .088 -.057 .169 .209 .402
**
Sig. (2-
tailed)
.420 .184 .870 .203 .386 .115 .062 .032 .012 .132 .202 .106 .031 .605 .704 .046 .399 .113 .896 .420 .626 .011 .377 .020 .607 .574 .213 .084 .793 .129 .011 .135 .269 .682 .827 .658 .450 .896 .739 .627 .307 .554 .703 .250 .155 .005
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.115 .307
* .061 .253 .335
*
.425
** .171 .528
**
.423
** .046 -.017 .107 .312
* 1 .086 .109 .054 .159 .164 -.140 .115 .175 .326
* -.030 .362
* -.061 .373
** .238 .425
** .178 .053 .232 .152 -.110 .084 .259 .096 .164 -.140 .054 .087 .262 .094 .420
** -.029 .341
*
.516
**
Sig. (2-
tailed)
.437 .034 .681 .082 .020 .003 .246 .000 .003 .755 .907 .469 .031 .559 .460 .716 .280 .266 .341 .437 .234 .024 .838 .011 .680 .009 .103 .003 .225 .721 .112 .303 .457 .572 .076 .515 .267 .341 .714 .554 .072 .525 .003 .844 .018 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.191 .279 .139 .171 .146 .156 .276 .112 .145 .030 .236 -.040 .077 .086 1 .324
* .098 .080 .281 -.187 .191 -.085 .154 .257 .100 .142 .166 .189 .135 .158 -.120 .412
** .275 .157 .086 .183 .258 .060 -.187 .111 .343
* .083 .061 .068 .255 .074 .394
**
Sig. (2-
tailed)
.193 .054 .345 .246 .322 .289 .058 .447 .327 .840 .107 .785 .605 .559 .025 .506 .591 .053 .203 .193 .566 .295 .078 .501 .334 .261 .198 .359 .283 .415 .004 .059 .285 .560 .213 .077 .686 .203 .452 .017 .577 .681 .645 .081 .619 .006
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.243 .094 .086 .157 .461
**
.348
* .186 .103 .009 .298
* -.102 -.157 .056 .109 .324
* 1 .211 .262 .259 -.227 .243 .023 .273 .431
**
.333
* -.098 .198 .339
* .108 .073 .034 .060 .264 .170 .223 .252 .334
*
.377
** -.227 .329
*
.293
* .145 .034 .043 -.052 .046 .456
**
Sig. (2-
tailed)
.096 .526 .562 .287 .001 .015 .205 .486 .952 .040 .489 .286 .704 .460 .025 .149 .072 .076 .121 .096 .879 .061 .002 .021 .508 .178 .018 .464 .623 .820 .684 .070 .247 .127 .084 .020 .008 .121 .022 .044 .327 .820 .770 .727 .758 .001
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.125 .189 .189 .200 .126 .397
** .105 .172 .299
* .088 .376
** .265 .289
* .054 .098 .211 1 .158 .279 -.174 .125 -.024 .133 .231 -.053 -.121 .231 .430
** .084 .135 .301
* .263 .306
* .074 -.027 .017 .071 .068 -.174 .202 .358
*
.326
* -.144 -.042 -.092 -.111 .421
**
Sig. (2-
tailed)
.398 .199 .198 .173 .394 .005 .480 .244 .039 .550 .009 .069 .046 .716 .506 .149 .284 .055 .236 .398 .871 .367 .114 .720 .413 .114 .002 .572 .359 .037 .071 .034 .618 .853 .908 .632 .645 .236 .169 .012 .024 .330 .778 .532 .451 .003
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.046 .017 -.118 .219 -.122 .240 .028 -.009 .073 .115 .150 -.189 .125 .159 .080 .262 .158 1 .102 -.025 -.046 .106 .108 .145 .108 .192 -.251 .423
** .122 .287
* .191 .143 .206 .044 .135 .297
* .202 .126 -.025 .243 .098 .247 -.153 .116 -.081 .006 .306
*
Sig. (2-
tailed)
.756 .908 .426 .135 .407 .100 .853 .952 .622 .437 .310 .197 .399 .280 .591 .072 .284 .491 .864 .756 .474 .463 .325 .466 .192 .085 .003 .407 .048 .194 .333 .160 .767 .360 .040 .169 .393 .864 .095 .506 .091 .300 .431 .586 .967 .035
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.415
** .238 .396
**
.411
** .240 .254 .391
** .281 .512
** .124 .396
** .218 .232 .164 .281 .259 .279 .102 1 .171 .415
** .142 .599
** .204 .230 -.172 .304
* .170 .292
* .261 .152 .331
* .269 .119 .064 .217 .373
** -.120 .171 .176 -.117 .262 -.029 .073 -.021 -.069 .591
**
Sig. (2-
tailed)
.003 .104 .005 .004 .100 .081 .006 .053 .000 .402 .005 .137 .113 .266 .053 .076 .055 .491 .244 .003 .334 .000 .163 .115 .243 .035 .247 .044 .073 .304 .021 .064 .420 .667 .139 .009 .417 .244 .230 .428 .072 .846 .620 .888 .643 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.020 -.110 .034 -.121 .028 -.303
* .039 .173 .117 -.063 .021 .114 .019 -.140 -.187 -.227 -.174 -.025 .171 1 -.020 -.022 .167 -.256 -.087 -.215 -.050 -.102 .138 .009 .152 .000 -.044 .156 .130 -.151 .168 -.180 1.000
** -.227 -.117 .166 .108 .055 .321
* .051 .028
Sig. (2-
tailed)
.894 .455 .820 .412 .851 .036 .795 .241 .430 .672 .886 .440 .896 .341 .203 .121 .236 .864 .244 .894 .881 .257 .080 .555 .143 .738 .492 .350 .953 .303 1.000 .767 .291 .378 .305 .254 .221 0.000 .121 .430 .260 .465 .710 .026 .728 .852
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
1.000
** .063 .348
* .088 .459
** .093 .277 .059 .183 .107 .121 .043 -.119 .115 .191 .243 .125 -.046 .415
** -.020 1 -.074 .258 .091 -.049 -.096 .244 -.214 -.204 .045 -.108 .007 -.043 -.038 .070 .165 .026 -.074 -.020 -.106 -.120 -.219 .019 -.185 -.071 -.213 .181
Sig. (2-
tailed)
0.000 .669 .015 .550 .001 .528 .057 .691 .214 .467 .412 .773 .420 .437 .193 .096 .398 .756 .003 .894 .618 .077 .536 .741 .514 .095 .144 .165 .763 .464 .962 .773 .800 .637 .261 .862 .615 .894 .473 .418 .135 .898 .207 .632 .146 .217
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.074 .254 .211 .081 .162 .151 .192 -.129 .155 .157 .132 .066 .072 .175 -.085 .023 -.024 .106 .142 -.022 -.074 1 .171 .165 .237 -.095 .050 .036 .263 .308
* .166 .210 .197 .194 .108 .142 .279 .381
** -.022 .047 .157 .083 .441
** .247 -.130 -.225 .342
*
Sig. (2-
tailed)
.618 .081 .151 .586 .271 .305 .190 .382 .292 .288 .370 .657 .626 .234 .566 .879 .871 .474 .334 .881 .618 .244 .262 .104 .523 .738 .807 .071 .033 .261 .151 .180 .186 .464 .337 .054 .008 .881 .750 .288 .576 .002 .090 .380 .125 .017
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.258 .216 .223 .292
*
.359
*
.439
**
.308
*
.287
*
.332
* .230 .181 .267 .364
*
.326
* .154 .273 .133 .108 .599
** .167 .258 .171 1 .074 .319
* .134 .332
* .000 .383
** -.059 .172 .255 .312
* .136 .236 .081 .254 .166 .167 .226 -.060 .160 -.036 .219 .037 .148 .583
**
Sig. (2-
tailed)
.077 .140 .128 .044 .012 .002 .033 .048 .021 .117 .219 .067 .011 .024 .295 .061 .367 .463 .000 .257 .077 .244 .616 .027 .365 .021 1.000 .007 .689 .242 .080 .031 .356 .107 .586 .081 .261 .257 .122 .683 .278 .806 .134 .803 .314 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.091 .195 .340
* -.031 .252 .287
* .235 -.080 -.046 .015 .107 -.017 -.130 -.030 .257 .431
** .231 .145 .204 -.256 .091 .165 .074 1 .245 -.132 .062 .246 .124 .125 -.015 -.055 .129 .100 .170 .008 .294
*
.341
* -.256 .128 .203 .113 .262 .241 -.134 -.130 .323
*
Sig. (2-
tailed)
.536 .184 .018 .834 .084 .048 .108 .588 .754 .920 .470 .906 .377 .838 .078 .002 .114 .325 .163 .080 .536 .262 .616 .093 .370 .676 .091 .402 .397 .919 .711 .382 .497 .249 .960 .042 .018 .080 .387 .166 .445 .073 .099 .363 .380 .025
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.049 .416
** .020 .202 .174 .404
** .283 .472
** .255 .096 -.017 -.024 .334
*
.362
* .100 .333
* -.053 .108 .230 -.087 -.049 .237 .319
* .245 1 .093 .197 .314
*
.338
* .020 .218 .074 .242 .093 .312
*
.323
* .089 .293
* -.087 .256 .105 .253 .337
* .158 .235 .326
*
.568
**
Sig. (2-
tailed)
.741 .003 .893 .168 .236 .004 .052 .001 .081 .515 .907 .873 .020 .011 .501 .021 .720 .466 .115 .555 .741 .104 .027 .093 .529 .179 .030 .019 .893 .137 .615 .098 .530 .031 .025 .547 .043 .555 .080 .477 .082 .019 .284 .108 .024 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.096 .002 -.318
* .120 -.235 .079 .068 -.111 .043 -.007 .163 -.158 .076 -.061 .142 -.098 -.121 .192 -.172 -.215 -.096 -.095 .134 -.132 .093 1 -.065 -.048 .067 -.097 -.011 -.178 .158 -.127 .078 .255 -.043 .060 -.215 .095 .020 -.071 -.366
* .018 .101 .118 -.006
Sig. (2-
tailed)
.514 .992 .027 .415 .108 .592 .645 .453 .774 .964 .270 .284 .607 .680 .334 .508 .413 .192 .243 .143 .514 .523 .365 .370 .529 .661 .746 .649 .511 .940 .226 .284 .389 .598 .080 .772 .683 .143 .522 .895 .631 .010 .906 .496 .423 .970
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.244 .282 .131 .252 .329
* .246 .118 .381
**
.330
* .173 .124 .072 .083 .373
** .166 .198 .231 -.251 .304
* -.050 .244 .050 .332
* .062 .197 -.065 1 .081 .308
* -.087 -.111 .100 .201 .057 .003 .171 .220 .192 -.050 .171 .251 .220 .048 .182 .242 .279 .467
**
Sig. (2-
tailed)
.095 .052 .373 .083 .022 .092 .425 .007 .022 .240 .402 .627 .574 .009 .261 .178 .114 .085 .035 .738 .095 .738 .021 .676 .179 .661 .585 .033 .557 .454 .498 .170 .702 .984 .246 .132 .190 .738 .246 .086 .133 .747 .215 .098 .055 .001
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.214 .207 -.046 .201 .091 .398
** .063 .300
* .025 -.061 .288
* -.010 .183 .238 .189 .339
*
.430
**
.423
** .170 -.102 -.214 .036 .000 .246 .314
* -.048 .081 1 .488
** .182 .067 .146 .109 .047 .012 .195 .380
** .146 -.102 .364
*
.399
**
.390
** -.064 .215 -.019 .293
*
.469
**
Sig. (2-
tailed)
.144 .157 .757 .170 .540 .005 .672 .039 .864 .679 .047 .949 .213 .103 .198 .018 .002 .003 .247 .492 .144 .807 1.000 .091 .030 .746 .585 .000 .217 .652 .324 .459 .749 .937 .184 .008 .321 .492 .011 .005 .006 .666 .142 .899 .043 .001
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.204 .451
** .031 .232 .155 .359
* .202 .571
** .195 -.058 .140 .238 .252 .425
** .135 .108 .084 .122 .292
* .138 -.204 .263 .383
** .124 .338
* .067 .308
*
.488
** 1 .213 .340
* .145 .065 .002 .032 .028 .460
** .182 .138 .303
* .282 .305
* .097 .374
** .162 .345
*
.579
**
Sig. (2-
tailed)
.165 .001 .836 .113 .293 .012 .169 .000 .184 .693 .343 .103 .084 .003 .359 .464 .572 .407 .044 .350 .165 .071 .007 .402 .019 .649 .033 .000 .146 .018 .327 .662 .988 .829 .851 .001 .216 .350 .036 .052 .035 .512 .009 .270 .016 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.045 .213 .328
*
.313
* -.042 .007 .105 .063 .204 .023 .103 -.004 .039 .178 .158 .073 .135 .287
* .261 .009 .045 .308
* -.059 .125 .020 -.097 -.087 .182 .213 1 .301
*
.485
** .264 -.017 .156 .229 .334
* .038 .009 .024 -.033 .226 .134 .113 -.146 -.133 .336
*
Sig. (2-
tailed)
.763 .146 .023 .030 .775 .963 .479 .670 .163 .875 .486 .979 .793 .225 .283 .623 .359 .048 .073 .953 .763 .033 .689 .397 .893 .511 .557 .217 .146 .038 .000 .070 .910 .289 .117 .020 .799 .953 .871 .825 .122 .362 .445 .323 .367 .020
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.108 .347
* .078 .161 -.074 .276 .061 .296
* .277 -.073 -.105 .297
* .222 .053 -.120 .034 .301
* .191 .152 .152 -.108 .166 .172 -.015 .218 -.011 -.111 .067 .340
*
.301
* 1 .176 .207 .175 .181 .177 .208 .105 .152 .238 .160 .460
** .214 .076 .002 -.027 .405
**
Sig. (2-
tailed)
.464 .016 .600 .273 .618 .058 .678 .041 .057 .620 .477 .041 .129 .721 .415 .820 .037 .194 .304 .303 .464 .261 .242 .919 .137 .940 .454 .652 .018 .038 .230 .159 .233 .220 .228 .156 .478 .303 .104 .276 .001 .145 .608 .992 .854 .004
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.007 .155 .111 .259 .058 .092 .166 .216 .272 .024 .112 .248 .363
* .232 .412
** .060 .263 .143 .331
* .000 .007 .210 .255 -.055 .074 -.178 .100 .146 .145 .485
** .176 1 .204 .213 .045 .088 .236 .166 .000 .088 .057 .272 .188 .182 .164 -.011 .452
**
Sig. (2-
tailed)
.962 .293 .452 .075 .696 .534 .260 .140 .061 .870 .447 .089 .011 .112 .004 .684 .071 .333 .021 1.000 .962 .151 .080 .711 .615 .226 .498 .324 .327 .000 .230 .164 .146 .761 .552 .106 .260 1.000 .552 .700 .062 .202 .216 .264 .941 .001
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.043 .266 .011 .387
** .017 .267 .256 -.030 .383
**
.325
* .165 -.224 .219 .152 .275 .264 .306
* .206 .269 -.044 -.043 .197 .312
* .129 .242 .158 .201 .109 .065 .264 .207 .204 1 .241 .188 .386
** .122 .188 -.044 .163 .227 .252 .062 .248 -.047 -.006 .485
**
Sig. (2-
tailed)
.773 .067 .941 .007 .908 .066 .079 .837 .007 .024 .262 .126 .135 .303 .059 .070 .034 .160 .064 .767 .773 .180 .031 .382 .098 .284 .170 .459 .662 .070 .159 .164 .099 .202 .007 .411 .201 .767 .267 .120 .084 .678 .090 .750 .966 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.038 .164 .055 .248 -.023 -.045 .105 -.174 .053 .038 .127 -.088 .163 -.110 .157 .170 .074 .044 .119 .156 -.038 .194 .136 .100 .093 -.127 .057 .047 .002 -.017 .175 .213 .241 1 .219 .129 .147 .220 .156 .088 .295
* .214 .371
** .093 .134 .098 .295
*
Sig. (2-
tailed)
.800 .265 .710 .089 .878 .760 .478 .237 .721 .800 .390 .550 .269 .457 .285 .247 .618 .767 .420 .291 .800 .186 .356 .497 .530 .389 .702 .749 .988 .910 .233 .146 .099 .136 .383 .318 .133 .291 .554 .042 .145 .009 .530 .362 .508 .042
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.070 .173 .014 .117 .279 .121 .188 .149 .220 .179 -.202 -.060 -.061 .084 .086 .223 -.027 .135 .064 .130 .070 .108 .236 .170 .312
* .078 .003 .012 .032 .156 .181 .045 .188 .219 1 .343
* .006 .115 .130 .021 -.023 -.026 .069 -.124 .027 .172 .286
*
Sig. (2-
tailed)
.637 .240 .926 .429 .055 .412 .202 .313 .133 .223 .169 .688 .682 .572 .560 .127 .853 .360 .667 .378 .637 .464 .107 .249 .031 .598 .984 .937 .829 .289 .220 .761 .202 .136 .017 .969 .438 .378 .887 .878 .862 .643 .402 .854 .243 .049
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.165 .223 -.113 .341
* -.012 .170 .020 .056 .208 -.003 .071 -.256 -.032 .259 .183 .252 .017 .297
* .217 -.151 .165 .142 .081 .008 .323
* .255 .171 .195 .028 .229 .177 .088 .386
** .129 .343
* 1 .183 .195 -.151 .199 -.001 .235 -.107 .009 -.123 .095 .358
*
Sig. (2-
tailed)
.261 .128 .443 .018 .934 .249 .890 .703 .156 .982 .631 .079 .827 .076 .213 .084 .908 .040 .139 .305 .261 .337 .586 .960 .025 .080 .246 .184 .851 .117 .228 .552 .007 .383 .017 .213 .184 .305 .176 .996 .107 .471 .953 .404 .519 .012
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.026 .140 .194 .087 .153 .194 .181 .086 .181 -.043 .144 -.048 -.066 .096 .258 .334
* .071 .202 .373
** .168 .026 .279 .254 .294
* .089 -.043 .220 .380
**
.460
**
.334
* .208 .236 .122 .147 .006 .183 1 .493
** .168 .321
* .227 .437
** .172 .296
* .002 .040 .494
**
Sig. (2-
tailed)
.862 .343 .186 .559 .300 .187 .217 .562 .219 .773 .328 .745 .658 .515 .077 .020 .632 .169 .009 .254 .862 .054 .081 .042 .547 .772 .132 .008 .001 .020 .156 .106 .411 .318 .969 .213 .000 .254 .026 .120 .002 .243 .041 .988 .786 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.074 .306
* .034 .067 .147 .278 .155 -.039 .018 .186 -.139 -.046 .112 .164 .060 .377
** .068 .126 -.120 -.180 -.074 .381
** .166 .341
*
.293
* .060 .192 .146 .182 .038 .105 .166 .188 .220 .115 .195 .493
** 1 -.180 .138 .400
**
.309
*
.403
**
.285
* .020 .039 .397
**
Sig. (2-
tailed)
.615 .034 .819 .651 .318 .056 .292 .792 .905 .204 .347 .754 .450 .267 .686 .008 .645 .393 .417 .221 .615 .008 .261 .018 .043 .683 .190 .321 .216 .799 .478 .260 .201 .133 .438 .184 .000 .221 .349 .005 .033 .005 .049 .895 .793 .005
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.020 -.110 .034 -.121 .028 -.303
* .039 .173 .117 -.063 .021 .114 .019 -.140 -.187 -.227 -.174 -.025 .171 1.000
** -.020 -.022 .167 -.256 -.087 -.215 -.050 -.102 .138 .009 .152 .000 -.044 .156 .130 -.151 .168 -.180 1 -.227 -.117 .166 .108 .055 .321
* .051 .028
Sig. (2-
tailed)
.894 .455 .820 .412 .851 .036 .795 .241 .430 .672 .886 .440 .896 .341 .203 .121 .236 .864 .244 0.000 .894 .881 .257 .080 .555 .143 .738 .492 .350 .953 .303 1.000 .767 .291 .378 .305 .254 .221 .121 .430 .260 .465 .710 .026 .728 .852
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.106 .313
* .119 .444
** .007 .458
** .163 .130 -.039 -.057 -.109 .004 .049 .054 .111 .329
* .202 .243 .176 -.227 -.106 .047 .226 .128 .256 .095 .171 .364
*
.303
* .024 .238 .088 .163 .088 .021 .199 .321
* .138 -.227 1 .094 .446
** -.044 .242 .115 .150 .412
**
Sig. (2-
tailed)
.473 .030 .420 .002 .960 .001 .267 .380 .792 .703 .462 .979 .739 .714 .452 .022 .169 .095 .230 .121 .473 .750 .122 .387 .080 .522 .246 .011 .036 .871 .104 .552 .267 .554 .887 .176 .026 .349 .121 .524 .001 .765 .097 .434 .309 .004
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.120 .285
* -.045 .129 .125 .347
* .010 .053 .005 .049 .055 -.016 .072 .087 .343
*
.293
*
.358
* .098 -.117 -.117 -.120 .157 -.060 .203 .105 .020 .251 .399
** .282 -.033 .160 .057 .227 .295
* -.023 -.001 .227 .400
** -.117 .094 1 .289
* .216 .292
* .194 .174 .376
**
Sig. (2-
tailed)
.418 .050 .760 .381 .398 .016 .948 .722 .974 .741 .710 .915 .627 .554 .017 .044 .012 .506 .428 .430 .418 .288 .683 .166 .477 .895 .086 .005 .052 .825 .276 .700 .120 .042 .878 .996 .120 .005 .430 .524 .046 .141 .044 .186 .236 .008
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.219 .333
* .139 .331
* .019 .379
** .060 .213 .293
* -.138 .064 .270 .150 .262 .083 .145 .326
* .247 .262 .166 -.219 .083 .160 .113 .253 -.071 .220 .390
**
.305
* .226 .460
** .272 .252 .214 -.026 .235 .437
**
.309
* .166 .446
**
.289
* 1 .184 .500
** .222 .199 .580
**
Sig. (2-
tailed)
.135 .021 .345 .022 .900 .008 .687 .146 .044 .349 .668 .064 .307 .072 .577 .327 .024 .091 .072 .260 .135 .576 .278 .445 .082 .631 .133 .006 .035 .122 .001 .062 .084 .145 .862 .107 .002 .033 .260 .001 .046 .211 .000 .129 .175 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.019 .384
** .186 -.063 .216 .006 .201 .040 -.010 -.102 -.169 .131 .088 .094 .061 .034 -.144 -.153 -.029 .108 .019 .441
** -.036 .262 .337
*
-.366
* .048 -.064 .097 .134 .214 .188 .062 .371
** .069 -.107 .172 .403
** .108 -.044 .216 .184 1 .316
*
.380
** .092 .297
*
Sig. (2-
tailed)
.898 .007 .207 .669 .141 .966 .170 .785 .948 .491 .250 .373 .554 .525 .681 .820 .330 .300 .846 .465 .898 .002 .806 .073 .019 .010 .747 .666 .512 .362 .145 .202 .678 .009 .643 .471 .243 .005 .465 .765 .141 .211 .028 .008 .534 .040
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.185 .300
* .125 .352
* .236 .446
** .178 .077 -.006 -.029 .046 .012 -.057 .420
** .068 .043 -.042 .116 .073 .055 -.185 .247 .219 .241 .158 .018 .182 .215 .374
** .113 .076 .182 .248 .093 -.124 .009 .296
*
.285
* .055 .242 .292
*
.500
**
.316
* 1 .239 .293
*
.448
**
Sig. (2-
tailed)
.207 .038 .398 .014 .106 .001 .225 .602 .968 .845 .757 .935 .703 .003 .645 .770 .778 .431 .620 .710 .207 .090 .134 .099 .284 .906 .215 .142 .009 .445 .608 .216 .090 .530 .402 .953 .041 .049 .710 .097 .044 .000 .028 .102 .043 .001
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.071 .242 -.136 .041 .030 -.067 .122 .263 .035 -.075 -.022 .013 .169 -.029 .255 -.052 -.092 -.081 -.021 .321
* -.071 -.130 .037 -.134 .235 .101 .242 -.019 .162 -.146 .002 .164 -.047 .134 .027 -.123 .002 .020 .321
* .115 .194 .222 .380
** .239 1 .393
** .221
Sig. (2-
tailed)
.632 .097 .355 .780 .837 .652 .410 .071 .814 .614 .880 .929 .250 .844 .081 .727 .532 .586 .888 .026 .632 .380 .803 .363 .108 .496 .098 .899 .270 .323 .992 .264 .750 .362 .854 .404 .988 .895 .026 .434 .186 .129 .008 .102 .006 .131
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.213 .324
* -.122 .250 .007 .338
* .056 .286
* .084 -.063 .000 -.044 .209 .341
* .074 .046 -.111 .006 -.069 .051 -.213 -.225 .148 -.130 .326
* .118 .279 .293
*
.345
* -.133 -.027 -.011 -.006 .098 .172 .095 .040 .039 .051 .150 .174 .199 .092 .293
*
.393
** 1 .290
*
Sig. (2-
tailed)
.146 .025 .411 .087 .964 .019 .708 .049 .570 .669 1.000 .765 .155 .018 .619 .758 .451 .967 .643 .728 .146 .125 .314 .380 .024 .423 .055 .043 .016 .367 .854 .941 .966 .508 .243 .519 .786 .793 .728 .309 .236 .175 .534 .043 .006 .046
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.181 .632
**
.295
*
.543
**
.369
**
.652
**
.496
**
.486
**
.522
** .172 .240 .183 .402
**
.516
**
.394
**
.456
**
.421
**
.306
*
.591
** .028 .181 .342
*
.583
**
.323
*
.568
** -.006 .467
**
.469
**
.579
**
.336
*
.405
**
.452
**
.485
**
.295
*
.286
*
.358
*
.494
**
.397
** .028 .412
**
.376
**
.580
**
.297
*
.448
** .221 .290
* 1
Sig. (2-
tailed)
.217 .000 .042 .000 .010 .000 .000 .000 .000 .243 .101 .214 .005 .000 .006 .001 .003 .035 .000 .852 .217 .017 .000 .025 .000 .970 .001 .001 .000 .020 .004 .001 .000 .042 .049 .012 .000 .005 .852 .004 .008 .000 .040 .001 .131 .046
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
**. Correlation is significant at the 0.01 level (2-tailed).
Q41
Q42
Q43
Q44
Q45
Q46
Q37
Q38
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*. Correlation is significant at the 0.05 level (2-tailed).
Q40
Q29
Q30
Q31
Q32
Q33
Q39
Q28
Q17
Q18
Q19
Q20
Q21
Q22
Q23
Q24
Q25
Q26
Q27
Q34
Q35
Q36
Q16
Q5
Q6
Q7
Q8
Q9
Q10
Q11
Q12
Q13
Q14
Q15
Q4
Validity of Try Out Students' Perception
Correlations
Q1
Q2
Q3
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Appendix 12 
Reliability of Try Out Self-Efficacy on English Task 
Reliability Statistics 
Cronbach's 
Alpha 
N of Items 
.892 40 
 
 
Item-Total Statistics 
Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 Q11 Q12 Q13 Q14 Q15 Q16 Q17 Q18 Q19 Q20 Q21 Q22 Q23 Q24 Q25 Q26 Q27 Q28 Q29 Q30 Q31 Q32 Q33 Q34 Q35 Q36 Q37 Q38 Q39 Q40 Q.TOTAL
Pearson 
Correlatio
n
1 .512
**
.566
**
.376
** .106 .319
*
.367
* .257 .458
**
.374
** .147 -.035 .469
**
.566
** .255 .504
** .169 .337
*
.364
* -.161 -.047 -.077 .367
* .139 .091 .102 .434
**
.319
* .147 .298
* .108 .203 .292
* .147 .042 .389
**
.469
**
.455
** .255 .455
**
.637
**
Sig. (2-
tailed)
.000 .000 .008 .475 .027 .010 .078 .001 .009 .320 .814 .001 .000 .081 .000 .251 .019 .011 .274 .752 .603 .010 .348 .537 .491 .002 .027 .320 .040 .465 .166 .044 .320 .777 .006 .001 .001 .081 .001 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.512
** 1 .391
**
.433
**
.313
* .157 .164 .254 .577
** .137 .183 .259 .203 .391
** .095 .449
**
.340
* .139 .251 .100 .397
** .045 .313
*
.393
** -.138 .336
*
.429
**
.568
** .183 .278 .049 .251 .245 .183 .020 .090 .203 .277 .095 .277 .614
**
Sig. (2-
tailed)
.000 .006 .002 .030 .287 .266 .082 .000 .354 .212 .075 .167 .006 .522 .001 .018 .346 .085 .498 .005 .760 .030 .006 .350 .020 .002 .000 .212 .056 .741 .086 .094 .212 .895 .543 .167 .057 .522 .057 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.566
**
.391
** 1 .763
**
.397
** .142 .129 .153 .660
** .089 .635
** .037 .080 1.000
** .169 .318
* -.077 .530
** -.143 -.100 .264 .430
**
.565
**
.424
**
.362
* .137 .258 .435
**
.635
** .242 .157 .379
**
.563
**
.635
**
-.359
* .079 .080 .130 .169 .130 .756
**
Sig. (2-
tailed)
.000 .006 .000 .005 .335 .383 .300 .000 .547 .000 .803 .591 0.000 .251 .027 .604 .000 .332 .497 .070 .002 .000 .003 .011 .352 .077 .002 .000 .097 .286 .008 .000 .000 .012 .594 .591 .377 .251 .377 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.376
**
.433
**
.763
** 1 .572
** .012 .097 .091 .862
** .052 .730
** .209 -.172 .763
** .182 .313
*
.290
*
.314
* -.130 .114 .253 .313
*
.590
**
.534
**
.338
* .259 .243 .559
**
.730
**
.371
** .185 .506
**
.607
**
.730
**
-.343
* -.097 -.172 .039 .182 .039 .784
**
Sig. (2-
tailed)
.008 .002 .000 .000 .934 .511 .540 .000 .727 .000 .153 .243 .000 .215 .030 .046 .030 .378 .442 .083 .030 .000 .000 .019 .075 .095 .000 .000 .009 .207 .000 .000 .000 .017 .513 .243 .790 .215 .790 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.106 .313
*
.397
**
.572
** 1 .158 .039 -.007 .400
** -.209 .441
** .031 -.312
*
.397
** .074 -.049 0.000 -.068 -.369
** -.102 .509
**
.343
*
.443
**
.494
**
.379
** .166 .029 .311
*
.441
**
.358
*
.330
* .141 .152 .441
**
-.587
** .048 -.312
* -.088 .074 -.088 .425
**
Sig. (2-
tailed)
.475 .030 .005 .000 .284 .791 .964 .005 .154 .002 .832 .031 .005 .619 .739 1.000 .645 .010 .490 .000 .017 .002 .000 .008 .259 .844 .032 .002 .013 .022 .338 .303 .002 .000 .745 .031 .554 .619 .554 .003
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.319
* .157 .142 .012 .158 1 .112 -.045 .094 .090 -.046 .291
*
.408
** .142 .661
**
.379
** -.145 -.102 .191 .114 .339
* .230 .032 -.080 -.065 -.049 .162 -.017 -.046 -.250 -.037 -.122 .138 -.046 -.163 .238 .408
** .054 .661
** .054 .258
Sig. (2-
tailed)
.027 .287 .335 .934 .284 .449 .760 .526 .541 .756 .045 .004 .335 .000 .008 .325 .488 .194 .442 .018 .115 .827 .589 .659 .740 .270 .906 .756 .087 .802 .408 .348 .756 .267 .103 .004 .715 .000 .715 .077
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.367
* .164 .129 .097 .039 .112 1 .306
* .090 .722
** .101 .457
**
.287
* .129 .377
** .201 -.133 .167 -.006 .219 -.040 -.053 .056 -.236 -.197 .321
*
.593
** -.181 .101 .206 .225 .467
** .092 .101 -.080 .243 .287
*
.317
*
.377
**
.317
*
.414
**
Sig. (2-
tailed)
.010 .266 .383 .511 .791 .449 .034 .542 .000 .494 .001 .048 .383 .008 .172 .367 .256 .965 .135 .788 .719 .706 .107 .180 .026 .000 .218 .494 .159 .123 .001 .535 .494 .588 .095 .048 .028 .008 .028 .003
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.257 .254 .153 .091 -.007 -.045 .306
* 1 .079 .279 -.193 .438
**
.366
* .153 .096 .015 -.064 .310
* .034 .480
**
.307
*
.400
** -.089 -.239 -.354
* -.100 .521
** -.130 -.193 .245 .485
**
.348
* .040 -.193 .076 .096 .366
* -.179 .096 -.179 .283
Sig. (2-
tailed)
.078 .082 .300 .540 .964 .760 .034 .593 .055 .188 .002 .011 .300 .516 .917 .667 .032 .820 .001 .034 .005 .547 .102 .013 .498 .000 .380 .188 .094 .000 .015 .787 .188 .608 .518 .011 .225 .516 .225 .052
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.458
**
.577
**
.660
**
.862
**
.400
** .094 .090 .079 1 .181 .631
**
.289
* .053 .660
** .183 .397
**
.436
**
.407
** .096 .119 .316
*
.313
*
.550
**
.526
** .146 .255 .246 .562
**
.631
**
.347
* .240 .599
**
.583
**
.631
** -.166 .052 .053 .153 .183 .153 .830
**
Sig. (2-
tailed)
.001 .000 .000 .000 .005 .526 .542 .593 .219 .000 .046 .723 .000 .212 .005 .002 .004 .516 .419 .029 .030 .000 .000 .321 .081 .092 .000 .000 .016 .101 .000 .000 .000 .260 .725 .723 .298 .212 .298 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.374
** .137 .089 .052 -.209 .090 .722
** .279 .181 1 .030 .419
**
.432
** .089 .447
** .249 .123 .141 .365
* .181 .035 -.166 -.106 -.320
* -.179 .189 .516
** -.213 .030 .030 .108 .398
** .019 .030 -.034 .324
*
.432
**
.355
*
.447
**
.355
*
.378
**
Sig. (2-
tailed)
.009 .354 .547 .727 .154 .541 .000 .055 .219 .839 .003 .002 .547 .001 .088 .405 .341 .011 .219 .815 .259 .472 .026 .223 .197 .000 .146 .839 .838 .465 .005 .898 .839 .820 .025 .002 .013 .001 .013 .008
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.147 .183 .635
**
.730
**
.441
** -.046 .101 -.193 .631
** .030 1 .157 -.277 .635
** .156 .222 .004 .353
* -.183 -.105 .184 .347
*
.565
**
.459
**
.325
* .250 -.039 .386
**
1.000
** .250 .164 .462
**
.425
**
1.000
**
-.461
** -.082 -.277 -.026 .156 -.026 .618
**
Sig. (2-
tailed)
.320 .212 .000 .000 .002 .756 .494 .188 .000 .839 .286 .056 .000 .291 .129 .977 .014 .213 .479 .209 .016 .000 .001 .024 .087 .791 .007 0.000 .087 .265 .001 .003 0.000 .001 .579 .056 .858 .291 .858 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.035 .259 .037 .209 .031 .291
*
.457
**
.438
**
.289
*
.419
** .157 1 .256 .037 .402
** .143 -.069 .233 -.047 .560
**
.399
**
.321
* -.027 -.199 -.416
** .160 .576
** -.167 .157 .037 .168 .483
** .181 .157 -.120 -.241 .256 -.242 .402
** -.242 .360
*
Sig. (2-
tailed)
.814 .075 .803 .153 .832 .045 .001 .002 .046 .003 .286 .079 .803 .005 .331 .641 .111 .753 .000 .005 .026 .857 .174 .003 .278 .000 .258 .286 .801 .254 .001 .218 .286 .418 .098 .079 .098 .005 .098 .012
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.469
** .203 .080 -.172 -.312
*
.408
**
.287
*
.366
* .053 .432
** -.277 .256 1 .080 .561
**
.471
** .204 .186 .544
** .033 .241 -.008 .174 -.258 -.449
** .067 .381
** .061 -.277 -.082 .130 -.077 .185 -.277 .249 .419
**
1.000
** .238 .561
** .238 .333
*
Sig. (2-
tailed)
.001 .167 .591 .243 .031 .004 .048 .011 .723 .002 .056 .079 .591 .000 .001 .164 .207 .000 .822 .099 .956 .238 .076 .001 .652 .008 .678 .056 .581 .377 .604 .209 .056 .088 .003 0.000 .103 .000 .103 .021
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.566
**
.391
**
1.000
**
.763
**
.397
** .142 .129 .153 .660
** .089 .635
** .037 .080 1 .169 .318
* -.077 .530
** -.143 -.100 .264 .430
**
.565
**
.424
**
.362
* .137 .258 .435
**
.635
** .242 .157 .379
**
.563
**
.635
**
-.359
* .079 .080 .130 .169 .130 .756
**
Sig. (2-
tailed)
.000 .006 0.000 .000 .005 .335 .383 .300 .000 .547 .000 .803 .591 .251 .027 .604 .000 .332 .497 .070 .002 .000 .003 .011 .352 .077 .002 .000 .097 .286 .008 .000 .000 .012 .594 .591 .377 .251 .377 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.255 .095 .169 .182 .074 .661
**
.377
** .096 .183 .447
** .156 .402
**
.561
** .169 1 .598
** .108 .039 .335
* .248 .408
** .164 .162 -.075 -.147 .204 .253 .082 .156 -.313
* -.035 .033 .330
* .156 -.197 .306
*
.561
** .106 1.000
** .106 .478
**
Sig. (2-
tailed)
.081 .522 .251 .215 .619 .000 .008 .516 .212 .001 .291 .005 .000 .251 .000 .464 .790 .020 .090 .004 .267 .270 .614 .319 .163 .083 .582 .291 .030 .815 .826 .022 .291 .179 .034 .000 .475 0.000 .475 .001
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.504
**
.449
**
.318
*
.313
* -.049 .379
** .201 .015 .397
** .249 .222 .143 .471
**
.318
*
.598
** 1 .357
* .236 .526
** .196 .221 -.035 .361
* .221 -.023 .352
*
.299
*
.486
** .222 -.111 -.169 .056 .337
* .222 .053 .335
*
.471
**
.298
*
.598
**
.298
*
.606
**
Sig. (2-
tailed)
.000 .001 .027 .030 .739 .008 .172 .917 .005 .088 .129 .331 .001 .027 .000 .013 .107 .000 .182 .131 .816 .012 .132 .879 .014 .039 .000 .129 .453 .252 .705 .019 .129 .719 .020 .001 .040 .000 .040 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.169 .340
* -.077 .290
* 0.000 -.145 -.133 -.064 .436
** .123 .004 -.069 .204 -.077 .108 .357
* 1 -.136 .636
** -.090 .063 -.340
* .214 .307
* -.142 .377
** .129 .581
** .004 .195 .044 .021 .281 .004 .251 .248 .204 .357
* .108 .357
*
.317
*
Sig. (2-
tailed)
.251 .018 .604 .046 1.000 .325 .367 .667 .002 .405 .977 .641 .164 .604 .464 .013 .356 .000 .543 .670 .018 .145 .034 .337 .008 .383 .000 .977 .184 .766 .889 .053 .977 .085 .089 .164 .013 .464 .013 .028
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.337
* .139 .530
**
.314
* -.068 -.102 .167 .310
*
.407
** .141 .353
* .233 .186 .530
** .039 .236 -.136 1 -.068 .047 .068 .435
** .189 .279 .033 .164 .308
* .069 .353
* .009 .023 .406
**
.383
**
.353
* -.096 -.037 .186 -.050 .039 -.050 .445
**
Sig. (2-
tailed)
.019 .346 .000 .030 .645 .488 .256 .032 .004 .341 .014 .111 .207 .000 .790 .107 .356 .647 .752 .648 .002 .199 .055 .823 .264 .033 .641 .014 .953 .877 .004 .007 .014 .518 .804 .207 .736 .790 .736 .002
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.364
* .251 -.143 -.130 -.369
** .191 -.006 .034 .096 .365
* -.183 -.047 .544
** -.143 .335
*
.526
**
.636
** -.068 1 -.036 .051 -.273 -.098 -.154 -.175 .210 .134 .306
* -.183 -.056 -.060 -.073 .062 -.183 .357
*
.506
**
.544
**
.388
**
.335
*
.388
** .219
Sig. (2-
tailed)
.011 .085 .332 .378 .010 .194 .965 .820 .516 .011 .213 .753 .000 .332 .020 .000 .000 .647 .807 .733 .061 .506 .295 .234 .151 .363 .034 .213 .706 .685 .621 .675 .213 .013 .000 .000 .006 .020 .006 .134
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.161 .100 -.100 .114 -.102 .114 .219 .480
** .119 .181 -.105 .560
** .033 -.100 .248 .196 -.090 .047 -.036 1 .285
*
.387
** -.270 -.244 -.042 -.229 .196 -.081 -.105 -.011 .115 .407
** -.049 -.105 .080 -.277 .033 -.420
** .248 -.420
** .118
Sig. (2-
tailed)
.274 .498 .497 .442 .490 .442 .135 .001 .419 .219 .479 .000 .822 .497 .090 .182 .543 .752 .807 .049 .007 .063 .095 .778 .118 .182 .583 .479 .940 .436 .004 .743 .479 .587 .056 .822 .003 .090 .003 .424
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.047 .397
** .264 .253 .509
**
.339
* -.040 .307
*
.316
* .035 .184 .399
** .241 .264 .408
** .221 .063 .068 .051 .285
* 1 .585
** .272 .147 -.057 .037 .136 .304
* .184 -.027 .338
* .076 .238 .184 -.308
* .145 .241 -.268 .408
** -.268 .446
**
Sig. (2-
tailed)
.752 .005 .070 .083 .000 .018 .788 .034 .029 .815 .209 .005 .099 .070 .004 .131 .670 .648 .733 .049 .000 .062 .317 .699 .805 .357 .036 .209 .853 .019 .608 .103 .209 .033 .327 .099 .066 .004 .066 .001
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
-.077 .045 .430
**
.313
*
.343
* .230 -.053 .400
**
.313
* -.166 .347
*
.321
* -.008 .430
** .164 -.035 -.340
*
.435
** -.273 .387
**
.585
** 1 .182 .185 .086 -.073 .020 -.013 .347
* .013 .413
**
.343
* .262 .347
*
-.399
** .011 -.008 -.478
** .164 -.478
**
.357
*
Sig. (2-
tailed)
.603 .760 .002 .030 .017 .115 .719 .005 .030 .259 .016 .026 .956 .002 .267 .816 .018 .002 .061 .007 .000 .217 .208 .563 .624 .890 .929 .016 .928 .004 .017 .072 .016 .005 .939 .956 .001 .267 .001 .013
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.367
*
.313
*
.565
**
.590
**
.443
** .032 .056 -.089 .550
** -.106 .565
** -.027 .174 .565
** .162 .361
* .214 .189 -.098 -.270 .272 .182 1 .519
** .026 .286
* .124 .549
**
.565
** .187 .190 -.021 .613
**
.565
** -.176 .169 .174 .092 .162 .092 .614
**
Sig. (2-
tailed)
.010 .030 .000 .000 .002 .827 .706 .547 .000 .472 .000 .857 .238 .000 .270 .012 .145 .199 .506 .063 .062 .217 .000 .863 .049 .400 .000 .000 .203 .195 .887 .000 .000 .232 .250 .238 .533 .270 .533 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.139 .393
**
.424
**
.534
**
.494
** -.080 -.236 -.239 .526
**
-.320
*
.459
** -.199 -.258 .424
** -.075 .221 .307
* .279 -.154 -.244 .147 .185 .519
** 1 .295
*
.399
** .007 .509
**
.459
** .117 -.128 -.013 .278 .459
**
-.420
** -.033 -.258 .070 -.075 .070 .393
**
Sig. (2-
tailed)
.348 .006 .003 .000 .000 .589 .107 .102 .000 .026 .001 .174 .076 .003 .614 .132 .034 .055 .295 .095 .317 .208 .000 .042 .005 .965 .000 .001 .428 .384 .932 .055 .001 .003 .826 .076 .636 .614 .636 .006
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.091 -.138 .362
*
.338
*
.379
** -.065 -.197 -.354
* .146 -.179 .325
*
-.416
**
-.449
**
.362
* -.147 -.023 -.142 .033 -.175 -.042 -.057 .086 .026 .295
* 1 -.190 -.383
** .209 .325
* .262 -.160 .060 -.136 .325
*
-.460
** -.192 -.449
** -.190 -.147 -.190 .054
Sig. (2-
tailed)
.537 .350 .011 .019 .008 .659 .180 .013 .321 .223 .024 .003 .001 .011 .319 .879 .337 .823 .234 .778 .699 .563 .863 .042 .195 .007 .154 .024 .072 .276 .683 .358 .024 .001 .191 .001 .196 .319 .196 .714
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.102 .336
* .137 .259 .166 -.049 .321
* -.100 .255 .189 .250 .160 .067 .137 .204 .352
*
.377
** .164 .210 -.229 .037 -.073 .286
*
.399
** -.190 1 .446
** .281 .250 -.001 -.126 .032 .269 .250 -.207 .333
* .067 .444
** .204 .444
**
.408
**
Sig. (2-
tailed)
.491 .020 .352 .075 .259 .740 .026 .498 .081 .197 .087 .278 .652 .352 .163 .014 .008 .264 .151 .118 .805 .624 .049 .005 .195 .001 .053 .087 .993 .395 .829 .064 .087 .159 .021 .652 .002 .163 .002 .004
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.434
**
.429
** .258 .243 .029 .162 .593
**
.521
** .246 .516
** -.039 .576
**
.381
** .258 .253 .299
* .129 .308
* .134 .196 .136 .020 .124 .007 -.383
**
.446
** 1 .000 -.039 .047 .082 .271 .188 -.039 -.044 .099 .381
**
.338
* .253 .338
*
.486
**
Sig. (2-
tailed)
.002 .002 .077 .095 .844 .270 .000 .000 .092 .000 .791 .000 .008 .077 .083 .039 .383 .033 .363 .182 .357 .890 .400 .965 .007 .001 1.000 .791 .749 .578 .062 .200 .791 .765 .503 .008 .019 .083 .019 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.319
*
.568
**
.435
**
.559
**
.311
* -.017 -.181 -.130 .562
** -.213 .386
** -.167 .061 .435
** .082 .486
**
.581
** .069 .306
* -.081 .304
* -.013 .549
**
.509
** .209 .281 .000 1 .386
**
.296
* .093 -.012 .473
**
.386
** .114 .139 .061 .282 .082 .282 .572
**
Sig. (2-
tailed)
.027 .000 .002 .000 .032 .906 .218 .380 .000 .146 .007 .258 .678 .002 .582 .000 .000 .641 .034 .583 .036 .929 .000 .000 .154 .053 1.000 .007 .041 .530 .933 .001 .007 .440 .348 .678 .052 .582 .052 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.147 .183 .635
**
.730
**
.441
** -.046 .101 -.193 .631
** .030 1.000
** .157 -.277 .635
** .156 .222 .004 .353
* -.183 -.105 .184 .347
*
.565
**
.459
**
.325
* .250 -.039 .386
** 1 .250 .164 .462
**
.425
**
1.000
**
-.461
** -.082 -.277 -.026 .156 -.026 .618
**
Sig. (2-
tailed)
.320 .212 .000 .000 .002 .756 .494 .188 .000 .839 0.000 .286 .056 .000 .291 .129 .977 .014 .213 .479 .209 .016 .000 .001 .024 .087 .791 .007 .087 .265 .001 .003 0.000 .001 .579 .056 .858 .291 .858 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.298
* .278 .242 .371
**
.358
* -.250 .206 .245 .347
* .030 .250 .037 -.082 .242 -.313
* -.111 .195 .009 -.056 -.011 -.027 .013 .187 .117 .262 -.001 .047 .296
* .250 1 .613
**
.450
** -.103 .250 -.190 -.017 -.082 .019 -.313
* .019 .329
*
Sig. (2-
tailed)
.040 .056 .097 .009 .013 .087 .159 .094 .016 .838 .087 .801 .581 .097 .030 .453 .184 .953 .706 .940 .853 .928 .203 .428 .072 .993 .749 .041 .087 .000 .001 .485 .087 .196 .906 .581 .900 .030 .900 .022
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.108 .049 .157 .185 .330
* -.037 .225 .485
** .240 .108 .164 .168 .130 .157 -.035 -.169 .044 .023 -.060 .115 .338
*
.413
** .190 -.128 -.160 -.126 .082 .093 .164 .613
** 1 .411
** .017 .164 -.094 .362
* .130 .049 -.035 .049 .345
*
Sig. (2-
tailed)
.465 .741 .286 .207 .022 .802 .123 .000 .101 .465 .265 .254 .377 .286 .815 .252 .766 .877 .685 .436 .019 .004 .195 .384 .276 .395 .578 .530 .265 .000 .004 .909 .265 .526 .011 .377 .743 .815 .743 .016
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.203 .251 .379
**
.506
** .141 -.122 .467
**
.348
*
.599
**
.398
**
.462
**
.483
** -.077 .379
** .033 .056 .021 .406
** -.073 .407
** .076 .343
* -.021 -.013 .060 .032 .271 -.012 .462
**
.450
**
.411
** 1 .185 .462
** -.108 -.085 -.077 .007 .033 .007 .522
**
Sig. (2-
tailed)
.166 .086 .008 .000 .338 .408 .001 .015 .000 .005 .001 .001 .604 .008 .826 .705 .889 .004 .621 .004 .608 .017 .887 .932 .683 .829 .062 .933 .001 .001 .004 .207 .001 .463 .564 .604 .962 .826 .962 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.292
* .245 .563
**
.607
** .152 .138 .092 .040 .583
** .019 .425
** .181 .185 .563
**
.330
*
.337
* .281 .383
** .062 -.049 .238 .262 .613
** .278 -.136 .269 .188 .473
**
.425
** -.103 .017 .185 1 .425
** .148 .136 .185 .060 .330
* .060 .602
**
Sig. (2-
tailed)
.044 .094 .000 .000 .303 .348 .535 .787 .000 .898 .003 .218 .209 .000 .022 .019 .053 .007 .675 .743 .103 .072 .000 .055 .358 .064 .200 .001 .003 .485 .909 .207 .003 .315 .356 .209 .684 .022 .684 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.147 .183 .635
**
.730
**
.441
** -.046 .101 -.193 .631
** .030 1.000
** .157 -.277 .635
** .156 .222 .004 .353
* -.183 -.105 .184 .347
*
.565
**
.459
**
.325
* .250 -.039 .386
**
1.000
** .250 .164 .462
**
.425
** 1 -.461
** -.082 -.277 -.026 .156 -.026 .618
**
Sig. (2-
tailed)
.320 .212 .000 .000 .002 .756 .494 .188 .000 .839 0.000 .286 .056 .000 .291 .129 .977 .014 .213 .479 .209 .016 .000 .001 .024 .087 .791 .007 0.000 .087 .265 .001 .003 .001 .579 .056 .858 .291 .858 .000
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.042 .020 -.359
*
-.343
*
-.587
** -.163 -.080 .076 -.166 -.034 -.461
** -.120 .249 -.359
* -.197 .053 .251 -.096 .357
* .080 -.308
*
-.399
** -.176 -.420
**
-.460
** -.207 -.044 .114 -.461
** -.190 -.094 -.108 .148 -.461
** 1 .122 .249 .237 -.197 .237 -.238
Sig. (2-
tailed)
.777 .895 .012 .017 .000 .267 .588 .608 .260 .820 .001 .418 .088 .012 .179 .719 .085 .518 .013 .587 .033 .005 .232 .003 .001 .159 .765 .440 .001 .196 .526 .463 .315 .001 .410 .088 .104 .179 .104 .103
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.389
** .090 .079 -.097 .048 .238 .243 .096 .052 .324
* -.082 -.241 .419
** .079 .306
*
.335
* .248 -.037 .506
** -.277 .145 .011 .169 -.033 -.192 .333
* .099 .139 -.082 -.017 .362
* -.085 .136 -.082 .122 1 .419
**
.571
**
.306
*
.571
**
.325
*
Sig. (2-
tailed)
.006 .543 .594 .513 .745 .103 .095 .518 .725 .025 .579 .098 .003 .594 .034 .020 .089 .804 .000 .056 .327 .939 .250 .826 .191 .021 .503 .348 .579 .906 .011 .564 .356 .579 .410 .003 .000 .034 .000 .024
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.469
** .203 .080 -.172 -.312
*
.408
**
.287
*
.366
* .053 .432
** -.277 .256 1.000
** .080 .561
**
.471
** .204 .186 .544
** .033 .241 -.008 .174 -.258 -.449
** .067 .381
** .061 -.277 -.082 .130 -.077 .185 -.277 .249 .419
** 1 .238 .561
** .238 .333
*
Sig. (2-
tailed)
.001 .167 .591 .243 .031 .004 .048 .011 .723 .002 .056 .079 0.000 .591 .000 .001 .164 .207 .000 .822 .099 .956 .238 .076 .001 .652 .008 .678 .056 .581 .377 .604 .209 .056 .088 .003 .103 .000 .103 .021
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.455
** .277 .130 .039 -.088 .054 .317
* -.179 .153 .355
* -.026 -.242 .238 .130 .106 .298
*
.357
* -.050 .388
**
-.420
** -.268 -.478
** .092 .070 -.190 .444
**
.338
* .282 -.026 .019 .049 .007 .060 -.026 .237 .571
** .238 1 .106 1.000
**
.287
*
Sig. (2-
tailed)
.001 .057 .377 .790 .554 .715 .028 .225 .298 .013 .858 .098 .103 .377 .475 .040 .013 .736 .006 .003 .066 .001 .533 .636 .196 .002 .019 .052 .858 .900 .743 .962 .684 .858 .104 .000 .103 .475 0.000 .048
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.255 .095 .169 .182 .074 .661
**
.377
** .096 .183 .447
** .156 .402
**
.561
** .169 1.000
**
.598
** .108 .039 .335
* .248 .408
** .164 .162 -.075 -.147 .204 .253 .082 .156 -.313
* -.035 .033 .330
* .156 -.197 .306
*
.561
** .106 1 .106 .478
**
Sig. (2-
tailed)
.081 .522 .251 .215 .619 .000 .008 .516 .212 .001 .291 .005 .000 .251 0.000 .000 .464 .790 .020 .090 .004 .267 .270 .614 .319 .163 .083 .582 .291 .030 .815 .826 .022 .291 .179 .034 .000 .475 .475 .001
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.455
** .277 .130 .039 -.088 .054 .317
* -.179 .153 .355
* -.026 -.242 .238 .130 .106 .298
*
.357
* -.050 .388
**
-.420
** -.268 -.478
** .092 .070 -.190 .444
**
.338
* .282 -.026 .019 .049 .007 .060 -.026 .237 .571
** .238 1.000
** .106 1 .287
*
Sig. (2-
tailed)
.001 .057 .377 .790 .554 .715 .028 .225 .298 .013 .858 .098 .103 .377 .475 .040 .013 .736 .006 .003 .066 .001 .533 .636 .196 .002 .019 .052 .858 .900 .743 .962 .684 .858 .104 .000 .103 0.000 .475 .048
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Pearson 
Correlatio
n
.637
**
.614
**
.756
**
.784
**
.425
** .258 .414
** .283 .830
**
.378
**
.618
**
.360
*
.333
*
.756
**
.478
**
.606
**
.317
*
.445
** .219 .118 .446
**
.357
*
.614
**
.393
** .054 .408
**
.486
**
.572
**
.618
**
.329
*
.345
*
.522
**
.602
**
.618
** -.238 .325
*
.333
*
.287
*
.478
**
.287
* 1
Sig. (2-
tailed)
.000 .000 .000 .000 .003 .077 .003 .052 .000 .008 .000 .012 .021 .000 .001 .000 .028 .002 .134 .424 .001 .013 .000 .006 .714 .004 .000 .000 .000 .022 .016 .000 .000 .000 .103 .024 .021 .048 .001 .048
N 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48 48
Q.TOTAL
**. Correlation is significant at the 0.01 level (2-tailed).
*. Correlation is significant at the 0.05 level (2-tailed).
Q33
Q34
Q35
Q36
Q37
Q38
Q16
Q6
Correlations
Q1
Q2
Q3
Q10
Q11
Q12
Q13
Q14
Q15
Q27
Q28
Q17
Q18
Q19
Q20
Q26
Q21
Q22
Q23
Q24
Q25
Q39
Q40
Q29
Q30
Q31
Q32
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Q7
Q8
Q9
Q4
Q5
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 Scale Mean if 
Item Deleted 
Scale Variance 
if Item Deleted 
Corrected Item-
Total 
Correlation 
Cronbach's 
Alpha if Item 
Deleted 
Q1 135.63 189.559 .599 .886 
Q2 135.65 192.404 .582 .887 
Q3 135.69 183.453 .723 .883 
Q4 135.52 181.404 .752 .882 
Q5 135.60 193.266 .365 .890 
Q6 134.94 200.741 .222 .891 
Q7 135.13 196.878 .374 .890 
Q8 135.33 198.610 .230 .892 
Q9 135.15 186.723 .812 .883 
Q10 135.52 194.468 .314 .891 
Q11 135.63 188.878 .576 .886 
Q12 135.29 196.424 .306 .891 
Q13 135.27 198.968 .294 .891 
Q14 135.69 183.453 .723 .883 
Q15 134.94 196.868 .446 .889 
Q16 134.79 191.913 .571 .887 
Q17 134.77 200.521 .288 .891 
Q18 135.71 197.785 .413 .889 
Q19 135.25 200.489 .172 .892 
Q20 135.60 201.989 .046 .896 
Q21 135.63 194.793 .400 .889 
Q22 135.56 197.656 .312 .890 
Q23 135.63 186.069 .562 .886 
Q24 135.42 193.184 .325 .891 
Q25 135.96 203.828 -.006 .896 
Q26 135.58 196.376 .364 .890 
Q27 135.10 194.819 .446 .888 
Q28 135.19 192.666 .535 .887 
Q29 135.63 188.878 .576 .886 
Q30 136.31 196.602 .270 .891 
Q31 135.77 197.925 .300 .891 
Q32 135.69 193.751 .482 .888 
Q33 135.46 192.296 .567 .887 
Q34 135.63 188.878 .576 .886 
Q35 134.71 210.722 -.291 .900 
Q36 135.02 197.000 .268 .891 
Q37 135.27 198.968 .294 .891 
Q38 134.88 199.388 .243 .891 
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Q39 134.94 196.868 .446 .889 
Q40 134.88 199.388 .243 .891 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix 13 
The Blue Print of Students’ Perception on English Task Questionnaire  
(Test)  
Component Indicator 
Item Number Total 
Sub-
Item 
(+) (-) 
Selection The individual's observation and 4, 5, 6, 1, 2, 3 7 
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attention toward the task through 
the sensory tool 
7 
Stimulus is received 
by individual from within and 
beyond the self 
9, 10, 
11, 12 
8 5 
Interpretatio
n 
 
Task information received by 
individual 
16 
13, 14, 
15 
4 
Individual interpretation about the 
task that their received 
20, 21 
17, 18, 
19 
5 
The individual‟s awareness toward 
the task 
25, 26, 
27 
22, 23, 
24 
6 
Reaction 
A positive or negative attitude of 
individual toward the task 
32, 33, 
34 
28, 29, 
30, 31 
7 
The application in the everyday life 37 35, 36 3 
Total Items 18 19 37 
 
 
 
 
 
 
 
 
Appendix 14 
The Questionnaire of Students’ Perception on English Task 
(Test) 
Nama Siswa :_____________________________________ 
Kelas  :_____________________________________ 
Jenis Kelamin :_____________________________________ 
Sekolah :_____________________________________ 
Petunjuk Pengisian 
a. Spontanlah dalam menjawab pernyataan, sesuai dengan apa yang pertama 
kali anda pikirkan. 
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b. Berilah tanda checklist (√) pada jawaban yang anda pilih di kolom kosong 
sebelah kanan. 
c. Pilihan jawaban: 
 SS : Jika kalian merasa sangat sesuai dengan pernyataan tersebut 
 S : Jika kalian merasa sesuai dengan pernyataan tersebut 
 N : Jika kalian merasa netral dengan pernyataan tersebut 
 TS : Jika kalian merasa tidak sesuai dengan pernyataan tersebut 
 STS : Jika kalian merasa sangat tidak sesuai dengan pernyataan tersebut 
d. Dalam mengisi pernyataan yang ada, diharapkan diisi sesuai dengan diri anda 
dan tidak ada pernyataan yang dilewatkan. Setiap orang mempunyai jawaban 
yang berbeda-beda, tidak ada penilaian baik atau buruk serta penilaian benar 
atau salah. Semua jawaban benar selama anda mengisi pernyataan sesuai 
dengan diri kalian. Hasil angket ini tidak akan mempengaruhi nilai akademik 
anda dan kerahasiaan jawaban anda akan terjamin. 
e. Atas  partisipasi  dan  kesediaan  anda  untuk  mengisi  angket  ini,  kami 
mengucapkan banyak terima kasih. 
“Selamat Mengerjakan”  
No. Pernyataan SS S N TS STS 
1.  Saya memperhatikan guru 
menjelaskan tentang tugas 
bahasa Inggris sambil berbicara 
dengan teman sebangku. 
     
2. Dengan melihat tugas bahasa 
Inggris untuk membuat laporan 
praktik yang ditulis di papan 
tulis, saya sudah tau bahwa 
laporan praktik dalam tugas 
bahasa Inggris susah. 
     
3. Melihat teman malas 
mengerjakan tugas bahasa 
Inggris, saya ikut malas. 
     
4. Saya selalu fokus 
memperhatikan guru 
menyampaikan tugas bahasa 
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Inggris. 
5. Melihat guru menunjukkan buku 
pegangan untuk belajar bahasa 
Inggris, membuat saya ingin 
membaca. 
     
6. Mendengar guru memberikan 
tugas menganalisa dan 
menghafal teks bahasa Inggris, 
saya bersemangat 
mengerjakannya. 
     
7. Melihat teman mudah 
mengerjakan tugas bahasa 
Inggris, saya ikut belajar. 
     
8.  Saya menanggapi obrolan teman 
sebangku ketika guru bahasa 
Inggris saya menyampaikan 
tugas. 
     
9. Mendapatkan banyak tugas 
bahasa Inggris membuat saya 
semangat belajar. 
     
10. Saya senang mendapatkan tugas 
bahasa Inggris menghafal dari 
guru. 
     
11. Saya senang mendapatkan PR 
tugas bahasa Inggris dari guru. 
     
12. Pengalaman mendapatkan nilai 
baik membuat saya semangat 
mengerjakan tugas bahasa 
Inggris dari guru. 
     
13. Tugas bahasa Inggris yang saya 
kerjakan tidak sesuai dengan 
perintah guru. 
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14. Saya masih menanyakan 
kembali kepada teman tentang 
tugas bahasa Inggris yang 
disampaikan oleh guru dan tugas 
bahasa Inggris apa yang harus 
dikerjakan. 
     
15. Karena tugas bahasa Inggris 
yang banyak, tidak semua tugas 
yang disampaikan oleh guru 
tersebut dapat saya pahami. 
     
16. Saya tidak mengalami kesulitan 
dengan tugas bahasa Inggris 
yang diberikan guru. 
     
17. Menurut saya semakin guru 
memberikan PR tugas bahasa 
Inggris, semakin jam bermain 
saya terbatas. 
     
18. Jika saya tidak menyukai guru 
bahasa Inggris tersebut, maka 
saya sulit memahami materi 
bahasa Inggris yang 
disampaikannya. 
     
19. Saya yakin dari dulu sampai 
sekarang, tugas bahasa Inggris 
menghafal sulit sekali. 
     
20. Cara guru menyampaikan materi 
bahasa Inggris membantu saya 
mengerjakan tugas. 
     
21. Saya yakin benar dengan apa 
yang saya dengar tentang tugas 
bahasa Inggris yang 
disampaikan guru. 
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22. Tugas bahasa Inggris dari guru 
kurang mempengaruhi nilai 
akademik saya. 
     
23. Saya kurang merasakan manfaat 
tugas bahasa Inggris yang 
diberikan oleh guru. 
     
24. Saya kurang mempunyai 
kesadaran pentingnya tugas 
bahasa Inggris yang diberikan 
guru. 
     
25. Setelah guru memberikan tugas 
bahasa Inggris, saya memahami 
pentingnya tugas tersebut. 
     
26. PR tugas bahasa Inggris yang 
diberikan oleh guru sangatlah 
penting untuk saya. 
     
27. PR tugas bahasa Inggris yang 
diberikan oleh guru memberikan 
manfaat belajar untuk saya. 
     
28. Saya merasa tugas bahasa 
Inggris yang diberikan oleh guru 
terlalu sulit. 
     
29. Saya tidak menyukai tugas 
bahasa Inggris yang diberikan 
oleh guru. 
     
30. Ketidaksukaan saya terhadap 
tugas bahasa Inggris membuat 
saya tidak menyukai guru 
tersebut. 
     
31. Saya mengerjakan tugas bahasa 
Inggris dari guru dengan 
menyontek karena saya tidak 
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bisa mengerjakannya. 
32. Tugas bahasa Inggris yang 
diberikan oleh guru, menurut 
saya mudah untuk dikerjakan.  
     
33. Menurut saya semua materi 
bahasa Inggris yang diberikan 
oleh guru, dapat membantu saya 
mengerjakan tugasnya. 
     
34. Menurut saya di dalam tugas 
bahasa Inggris, semua materi 
telah disampaikan. 
     
35. Saya tidak bisa menerapkan 
materi tugas bahasa Inggris 
dalam kehidupan saya. 
     
36. Membuat kesimpulan sangat 
mudah, namun menyimpulkan 
masalah yang saya hadapi dalam 
belajar bahasa inggris itu sulit.  
     
37. Materi tugas bahasa Inggris dari 
guru bisa saya terapkan dalam 
kehidupan sehari-hari. 
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Appendix 16 
The Blue Print of Self-Efficacy on English Task Questionnaire  
(Test)  
Component Indicator 
Item Number Total 
Sub-
Item 
(+) (-) 
Analysis of 
Task 
Students belief for completing 
the task 
1, 2, 27 
3, 4, 
18 
 
6 
143 
 
 
 
 
Requirements 
 
The students ability finishing the 
task on time 
 
6, 15, 
23 
 
5, 19 
5 
The quality of the notes taken by 
the students 
11, 12, 
33 
9, 13 
5 
 
Attribution 
Analysis of 
Experience 
 
Time the students spend to affect 
the outcome 
 
14 
30, 7, 
8 
 
4 
The student has enough energy 
to complete the task 
 
 
 
17, 25 
 
2 
The students and teacher have 
enough communication, if there 
are concerns regarding the 
materials 
 
20, 21 
 
10, 
22, 34 
5 
 
 
Assessment of 
Personal and 
Situational 
Resources/Con
straints 
 
The student task can be affect by 
environment and emotion 
surround them 
 
24 
 
32 
2 
The student feel comfortable and 
confident to complete the task 
 
26, 31 
 
16, 28 
 
4 
The students are taking course at 
level in which they can success 
 
29 
 
 
 
1 
 
Total Items 16 18 34 
 
 
 
 
 
 
Appendix 17 
The Questionnaire of Students’ Self-Efficacy on English Task 
(Test) 
Nama Siswa :_____________________________________ 
Kelas  :_____________________________________ 
Jenis Kelamin :_____________________________________ 
Sekolah :_____________________________________ 
Petunjuk Pengisian 
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a. Spontanlah dalam menjawab pernyataan, sesuai dengan apa yang pertama 
kali anda pikirkan. 
b. Berilah tanda checklist (√) pada jawaban yang anda pilih di kolom kosong 
sebelah kanan. 
c. Pilihan jawaban: 
 SS : Jika kalian merasa sangat sesuai dengan pernyataan tersebut 
 S : Jika kalian merasa sesuai dengan pernyataan tersebut 
 N : Jika kalian merasa netral dengan pernyataan tersebut 
 TS : Jika kalian merasa tidak sesuai dengan pernyataan tersebut 
 STS : Jika kalian merasa sangat tidak sesuai dengan pernyataan tersebut 
d. Dalam mengisi pernyataan yang ada, diharapkan diisi sesuai dengan diri anda 
dan tidak ada pernyataan yang dilewatkan. Setiap orang mempunyai jawaban 
yang berbeda-beda, tidak ada penilaian baik atau buruk serta penilaian benar 
atau salah. Semua jawaban benar selama anda mengisi pernyataan sesuai 
dengan diri kalian. Hasil angket ini tidak akan mempengaruhi nilai akademik 
anda dan kerahasiaan jawaban anda akan terjamin. 
e. Atas  partisipasi  dan  kesediaan  anda  untuk  mengisi  angket  ini,  kami 
mengucapkan banyak terima kasih. 
“Selamat Mengerjakan”  
No. Pernyataan SS S N TS STS 
1. 
Saya yakin untuk menyelesaikan 
tugas bahasa Inggris yang sulit 
dari guru.  
     
2.  
Saya memiliki banyak 
ketrampilan untuk menyelesaikan 
tugas bahasa Inggris. 
     
3.  
Saya tidak yakin terhadap 
kemampuan saya saat 
mengerjakan tugas bahasa 
Inggris. 
     
4.  
Saya meragukan kemampuan 
saya dalam menyelesaikan tugas 
bahasa Inggris. 
     
5.  
Saya merasa tidak mampu 
menyelesaikan tugas bahasa 
Inggris dengan tepat waktu. 
     
6. 
Saya selalu meyakinkan diri 
untuk menyelesaikan tugas 
bahasa Inggris dengan tepat 
waktu. 
     
7.  
Saya tidak berusaha dengan 
maksimal untuk mengerjakan 
tugas bahasa Inggris.  
     
8. Saya sulit memahami materi      
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yang disampaikan oleh guru dan 
berdampak pada nilai yang 
kurang memuaskan. 
9. 
Saya merasa tidak cukup 
memiliki energi dan tenaga 
ketika tugas bahasa Inggris saya 
rasa sangat sulit. 
     
10. 
Saya tidak pernah bertanya 
kepada guru ketika materi yang 
saya hadapi terlalu sulit untuk 
saya hadapi. 
     
11. 
Saya selalu mencatat materi atau 
membuat catatan kecil dalam 
menyelesaikan tugas bahasa 
Inggris dari guru di dalam kelas. 
     
12.  
Menurut saya, catatan yang saya 
ambil akan bermanfaat ketika 
saya membutuhkan mengerjakan 
tugas bahasa Inggris. 
     
13.  
Saya tidak pernah membiasakan 
diri untuk mengambil catatan 
dari materi yang diberikan guru. 
     
14.  
Saya yakin, tugas yang dapat 
saya selesaikan lebih baik 
dibandingkan dengan tugas yang 
tidak dapat saya selesaikan. 
     
15.  
Ketika saya mengerjakan tugas 
dengan baik, saya rasa nilai yang 
akan saya dapatkan juga pasti 
memuaskan. 
     
16.  
Saya sulit memahami materi 
bahasa inggris yang diberikan 
oleh guru. 
     
17. 
Saya bukan termasuk orang yang 
ulet dalam mengerjakan tugas 
bahasa Inggris. 
     
18.  
Saya mudah putus asa ketika 
mengerjakan tugas bahasa 
Inggris dengan keadaan kelas 
yang terlalu ramai dan 
mengganggu konsentrasi. 
     
19.  
Saya akan memilih menghindar 
apabila diberi tugas bahasa 
Inggris yang terlalu sulit bagi 
saya. 
     
20. 
Bagi saya, tugas bahasa Inggris 
yang diberikan oleh guru akan 
tidak memacu saya untuk belajar 
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lebih tekun. 
21. 
Saya selalu berdiskusi dengan 
teman dan guru ketika tugas 
bahasa Inggris cukup sulit untuk 
saya kerjakan. 
     
22. 
Saya tidak akan malu bertanya 
kepada guru ketika saya 
mengalami kesulitan untuk 
memahami soal bahasa Inggris 
yang diberikan. 
     
23.  
Saya selalu dapat memecahkan 
tugas bahasa Inggris yang sulit 
jika saya mencoba dengan cukup 
keras. 
     
24.  
Saya akan mampu mengerjakan 
tugas bahasa Inggris dengan baik 
walaupun keadaan diluar kelas 
kurang kondusif. 
     
25. 
Saya tidak bisa berkonsentrasi 
untuk menyelesaikan tugas 
bahasa Inggris ketika saya 
kurang mendengarkan penjelasan 
guru di dalam kelas. 
     
26. 
Ketika saya dihadapkan dengan 
tugas bahasa Inggris yang sangat 
sulit, saya biasanya dapat 
menemukan beberapa solusi serta 
jawabannya. 
     
27.  
Saya bisa tetap tenang saat 
menghadapi kesulitan dalam 
mengerjakan tugas bahasa 
Inggris karena saya dapat 
mengandalkan kemampuan saya 
sendiri. 
     
28.  
Saya tidak percaya dengan 
kemampuan saya dalam 
menyelesaikan suatu tugas, 
termasuk tugas bahasa Inggris. 
     
29. 
Saya mengambil kursus bahasa 
Inggris untuk meningkatkan 
kemampuan saya dalam bahasa 
Inggris. 
     
30. 
Saya tidak pernah mengerjakan 
tugas bahasa Inggris dengan 
kemampuan yang saya miliki. 
     
31. 
Saya yakin jika saya 
mengerjakan tugas bahasa 
Inggris dengan baik, maka saya 
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akan mendapatkan hasil terbaik. 
32. 
Saya sulit untuk fokus dan 
konsentrasi ketika mengerjakan 
tugas bahasa Inggris saat saya 
sedang tidak enak badan. 
     
33. 
Saya selalu mencatat materi 
bahasa Inggris yang penting 
dengan rapi dan mudah dibaca. 
     
34. 
Saya malu bertanya kepada guru 
ketika soal bahasa Inggris yang 
saya kerjakan belum jelas. 
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Appendix 19 
(The Score of Final Test in the Second Semester) 
DAFTAR NILAI SISWA KELAS XI 
MA AL-ISLAM JAMSAREN SURAKARTA 
TAHUN PELAJARAN 2017/2018 
No. NIS Nama Siswa  Score 
149 
 
 
 
 
UAS 
IPA 
1 6244 ALIFIA WAHYU CHOIRUNNIDHA 80 
2 6245 DWI MEGA AGUSTI 86 
3 6246 FATIMAH NUR KHASANAH 86 
4 6247 FITRIA RIMA DWI HARYATI 90 
5 6248 KARTIKA DEWI MELATI 88 
6 6249 LORENSAGANA SINAR PRATIWI 80 
7 6250 MIFTA KHULJANAH 76 
8 6251 MISYAEIL NUR AZIZAH 76 
9 6252 
MUAYYAROTUL QONITAH AL 
FAIZAH 
86 
10 6253 
MUAYYAROTUSH SHOLIHAH AL 
FAIZAH 
80 
11 6254 NURUL HIDAYAH 78 
12 6255 PRATIWI SHOLICHAH 90 
13 6256 SHAFINA HANIFFAJRI DEWAYANI 86 
14 6257 SITI KHODIJAH 80 
15 6258 SYAHDA LUTHFIAH IMANI 85 
16 6260 ZAHROTUNNISA 85 
17 6261 AFFAN KHOIRUL ANAM 76 
18 6326 ACHMAD ROJI AFIFUDDIN 84 
19 6262 ALVIAN EKA PUTRA 80 
20 6263 AMAR YASIR RAHMATULLAH 90 
21 6264 ASRAFI UBAIDILLAH ANWAR 85 
22 6265 IBROHIM DZIKIDAAR 86 
23 6266 MUHAMMAD LUTHFI DHARMAWAN 80 
24 6267 MUHAMMAD MUTAWADHI 'ALFAJRI 88 
25 6268 RAFLI MAHESA PRATAMA 86 
26 6408 MUHAMMAD YUSUF 80 
IPS 1 
27 6295 AGNIA AL FATIH SABILLA 84 
28 6270 AMALIA EKA NUZZAILA 80 
29 6271 ELSI SAFITRI 82 
30 6298 FATIMAH MULYA SUBARI 90 
31 6273 HANI PRASTIWI 85 
32 6300 INDAH ETIKA SARI 80 
33 6301 KANIA HERMAWATI 85 
34 6274 LANTIB SAYEKTI MITUHU 76 
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35 6275 MAHARANI SAKINA 80 
36 6276 MAR ATUSSOLIHAH 85 
37 6305 SAFIRA NUR CHASYATIL 'ILMI 80 
38 6307 SEPTIA DYAH ANGGRAENI 87 
39 6308 SHAFIRA NUR HERLINDA 87 
40 6281 SUCI NUR SAVITRI 80 
41 6310 THASYA FRIZILLA PUTRI HELMI 82 
42 6311 ZULAIKHAH ITSNAN ASYSYIFA 82 
43 6312 ABDULRAHMAN RIO PRAMUDYA 84 
44 6286 AWWAHUN HALIM 82 
45 6313 DIKY BAGUS SAPUTRA 82 
46 6288 DIMAS ARGA PRAKOSO 84 
47 6318 RAMA BAGUS PRASETYO 84 
48 6319 REZA KURNIA RIZAL FAJRI 80 
49 6293 TAUFIK ARKAN 90 
50 6294 YAHYA AYASI 85 
IPS 2 
51 6269 ALIFIA HAMIDAH 78 
52 
6323 
ATHALIA SANDRA MIFDHAF 
ABDILLA 
90 
53 6297 BERLIANA PUTRI ASHARI 83 
54 6299 FIA MUNA HANINA 82 
55 6272 HALIMATUS SA'DIYAH 82 
56 6302 LINA INAS MUFIDAH 82 
57 6277 MIA WAHYUNINGTYAS UTOMO 80 
58 6303 NABILA ISA BAASYIR 78 
59 6278 NUR FADILAH 88 
60 6304 RISTIANA DAMAYANTI 86 
61 6279 SAFIRA NUR SABILLAH 80 
62 6306 SELVI MIFTAKUL JANAH 85 
63 6309 SHOFIATUNNISA' 82 
64 6280 SOLEKHAH NUR AFIFAH 80 
65 6283 UMI FATHONAH 76 
66 6284 ZAHWA NABILA 82 
67 6287 DHIVA REZA EFENDI 80 
68 6314 EVIS ALEXSANDRIA SAIFUL AHMADI 80 
69 6289 FARKHAN FATKHUR ROHMAN 83 
70 6290 MAULANA ABDUL MAJID 88 
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71 6316 MUHAMMAD ABDULLOH MA'SUM 86 
72 6317 MUHAMMAD IRFAN ABDILLAH 85 
73 6291 NARENDRA AGUNG WICAKSANA 80 
74 6321 ZAINI 85 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix 20 
Normality of Students’ Perception, Self-Efficacy and English Achievement 
1.  Normality of Students‟ Perception 
Tests of Normality 
 Kolmogorov-Smirnov
a
 Shapiro-Wilk 
152 
 
 
 
 
Statistic df Sig. Statistic df Sig. 
X1 .120 74 .010 .931 74 .001 
a. Lilliefors Significance Correction 
 
2. Normality of Self-Efficacy 
Tests of Normality 
 Kolmogorov-Smirnov
a
 Shapiro-Wilk 
Statistic df Sig. Statistic df Sig. 
X2 .235 74 .000 .861 74 .000 
a. Lilliefors Significance Correction 
 
3. Normality of English Achievement 
 
Tests of Normality 
 Kolmogorov-Smirnov
a
 Shapiro-Wilk 
Statistic df Sig. Statistic df Sig. 
Y .153 74 .000 .952 74 .007 
a. Lilliefors Significance Correction 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix 21 
LINEARITY TEST 
1.  Linearity between Students‟ Perception and English Achievement 
ANOVA Table 
 Sum of 
Squares 
Df Mean 
Square 
F Sig. 
English Achievement Between (Combined) 601.379 23 26.147 2.954 .001 
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Measures of Association 
 R R Squared Eta Eta Squared 
English Achievement * 
Students' Perception 
.521 .271 .759 .576 
 
2.  Linearity between Self-Efficacy and English Achievement 
 
ANOVA Table 
 Sum of 
Squares 
df Mean 
Square 
F Sig. 
English Achievement 
* Self-Efficacy 
Between 
Groups 
(Combined) 621.592 22 28.254 3.412 .015 
Linearity 54.618 1 54.618 6.595 .000 
Deviation from 
Linearity 
566.974 21 26.999 3.260 .029 
Within Groups 422.354 51 8.281   
Total 1043.946 73    
 
Measures of Association 
 R R Squared Eta Eta Squared 
English Achievement * Self-
Efficacy 
.229 .052 .772 .595 
 
 
 
 
 
 
Appendix 22 
The Result of Hypothesis 
1. Result of the First Hypothesis 
Correlations 
 Students' 
Perception 
English 
Achievement 
Students' Perception 
Pearson Correlation 1 .521
**
 
Sig. (2-tailed)  .000 
* Students' 
Perception 
Groups Linearity 283.260 1 283.260 32.002 .000 
Deviation from 
Linearity 
318.120 22 14.460 1.634 .076 
Within Groups 442.567 50 8.851   
Total 1043.946 73    
154 
 
 
 
 
N 74 74 
English Achievement 
Pearson Correlation .521
**
 1 
Sig. (2-tailed) .000  
N 74 74 
**. Correlation is significant at the 0.01 level (2-tailed). 
 
2. Result of the Second Hypothesis 
 
Correlations 
 Self-Efficacy English 
Achievement 
Self-Efficacy 
Pearson Correlation 1 .229
*
 
Sig. (2-tailed)  .000 
N 74 74 
English Achievement 
Pearson Correlation .229
*
 1 
Sig. (2-tailed) .000  
N 74 74 
*. Correlation is significant at the 0.05 level (2-tailed). 
    
3. Result of the Third Hypothesis 
 
Correlations 
 English 
Achievement 
Students' 
Perception 
Self-Efficacy 
Pearson Correlation 
English Achievement 1.000 .521 .229 
Students' Perception .521 1.000 .563 
Self-Efficacy .229 .563 1.000 
Sig. (1-tailed) 
English Achievement . .000 .000 
Students' Perception .000 . .000 
Self-Efficacy .000 .000 . 
N 
English Achievement 74 74 74 
Students' Perception 74 74 74 
Self-Efficacy 74 74 74 
 
 
 
 
 
 
 
Appendix 23 
The Pictures of Students 
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